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Executive Summary

Salem Community College (SCC) is an accredited, co-educational, public two-year institution of higher
education. SCC was established by the Salem County Board of Chosen Freeholders in 1972. It is
authorized by the New Jersey Office of the Secretary of Higher Education to grant associate degrees
(Associate in Art, Associate in Fine Arts, Associate in Science, and Associate in Applied Science) and
certificates — both credit certificates (30-36 credits) and career certificates (less than 30 credits) in over 40
liberal arts, practical nursing and technology programs of study. Many of these programs transfer to four-
year colleges and universities. It is governed by a Board of Trustees comprised of the Executive
Superintendent of Schools of Salem County, eight members appointed by the Salem County Board of
Chosen Freeholders, two members appointed by the governor, and one alumni representative elected by
the student body.

SCC is one of nineteen community Colleges in the state of New Jersey and is located in a small town in
Salem County, which is in the southwestern corner of the state, bordering southeastern Pennsylvania and
Delaware. The College is 10 miles from Wilmington, Delaware, 35 miles from Philadelphia,
Pennsylvania and 71 miles from Atlantic City, New Jersey. Salem County is the oldest and least densely
populated county in New Jersey and is the sixth poorest per capita. In the last five years Salem County
has experienced a net loss in business and jobs with 25 businesses closing, and only 7 new businesses
opening. In addition, the three largest employers in the County - - PSEG Nuclear, DuPont, and
Mannington Mills - - have undergone tremendous change and are in the process of downsizing.

The College was first awarded accreditation by the Middle States Commission on Higher Education in
1979, and was reaffirmed in 1984, 1990, 1995, and 2005. Middle States accepted SCC’s Periodic Review
Report (PRR) in 2010, with a request for a follow-up report, which the College submitted, and which was
approved by MSCHE with reaffirmation of accreditation.

Several leadership changes have taken place since the last Periodic Review Report (PRR). Dr. Peter
Contini, the longest-serving President (1997-2011) retired. Joan M. Baillie was appointed Interim
President following Dr. Contini’s retirement and was then appointed President March 22, 2012. President
Baillie stepped down due to health reasons in July 2015, and SCC welcomed Dr. Michael Gorman as its
eighth President in August 2015. Dr. Gorman was selected after a national search and comes to the
College with a strong commitment to both education and the Salem County community.

In early fall 2012, a College-wide process led to the adoption of a new Mission and Strategic Plan for
Salem Community College. Improving fiscal stability, improving student success and improving the
College image are the three institutional priorities of the Strategic Plan. Emphasis on providing
affordable, quality higher education for college transfer and workforce development is the College
mission.



The Middle States Self-Study process provided an opportunity for Salem Community College’s many
constituencies to explore, investigate, and analyze how the College meets it mission and goals. For the
entire College community, the Self-Study offered an opportunity for reflection, regeneration, and
improved communication. The objectives of the Self-Study were to:

e Construct a narrative that demonstrates the College’s compliance with the accreditation standards
of the Middle States Commission on Higher Education.

e Educate the College community about the significance of the strategic planning process and the
degree to which institutional goals and evidence guide the planning process.

e Engage the College-wide process of self-evaluation that raises awareness among all members of
the College community about Salem Community College’s commitment to using assessment to
improve student learning, institutional effectiveness, and the assessment and strategic planning
processes themselves.

o Describe successes, strengths, and opportunities, as well as challenges in all that we do.

In May 2012 President Baillie appointed Chief Academic Officer Mark McCormick and Associate
Professor of Biology Maura Cavanagh Dick to co-chair the self-study steering committee. These co-
chairs, along with the Director of Institutional Research & Planning, Denise Dersch served as the core
team. Shortly thereafter, the College formed a Steering Committee and all members were introduced to
the entire College community at the January 2013 Opening Session. Members of the Steering Committee
wrote a Self-Study design proposal, including research questions for each standard, which was submitted
to MSCHE and approved in spring 2013 (a list of Steering Committee members can be found on page
118).

SCC’s Self-Study is a comprehensive analysis organized around the MSCHE 14 standards of
excellence. The standards were grouped together, creating five distinct Working Groups, each with 2-3
co-chairs. Efforts were made to ensure the Steering Committee and Working Group membership had
participation from every Division and represented a broad cross-section of the College community.
Participation included more than 30 members. The Steering Committee and working groups began
meeting regularly in fall 2013. The groups posted minutes on the College intranet and updated the Board
of Trustees and members of the College community on a regular basis. Additionally, the Steering
Committee viewed student participation as an integral piece of the process. As such, A Student Forum
directly related to the Self-Study was held in the spring of 2014. The forum provided an opportunity to
introduce students to the Middle States accreditation process and provided an open forum for student
input.

Throughout AY 2013-14, the members of the Steering Committee working groups made every effort to
uncover and describe achievements related to the research questions and fundamental elements for each
standard. Strengths, weaknesses, suggestions and recommendations were reviewed, discussed and
considered. Draft reports for each of the standards evolved through a thorough collaborative effort with
an initial draft being completed in summer 2014. In fall 2014, due to unforeseen circumstances and the
resignation of Steering Committee co-chair, Mark McCormick, the College requested and was granted a
one-year extension for the self-study visit. The new visit is scheduled for spring 2016.

In December 2014, with the absence of Mark McCormick, Maura Cavanagh Dick became Chair and
along with Denise Dersch, worked with long-term SCC consultant, Lisa Krausz, to update the self-study
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draft. Throughout the process, the Chair continued to consult with Steering Committee members and
reviewed areas of the document as needed. In April 2015, Dr. Eric Pellegrino joined the core team as Co-
Chair. In summer 2015, the core team and College President presented a final draft to the Board of
Trustees and the College community for feedback.

The SCC College community believes this 2016 Self-Study meets the Middle States Standards. All
members are ready and willing to continue to move forward and address the broad challenges the College
faces. These challenges are indicated as recommendations and are found at the end of each Chapter and
all recommendations are considered to be a guide for future accomplishments.

SCC’s Self-Study is a comprehensive analysis based on the 14 Standards from the MSCHE
Characteristics of Excellence and organized around five chapters — Mission and Resources, Leadership,
Student Services, Academics, and Assessment.

Chapter One: Mission and Resources

Standard 1: Mission and Goals

SCC’s current mission statement, developed in the fall of 2012, succinctly describes the College’s focus
on serving the community in two ways: offering affordable, quality postsecondary education and
providing workforce development opportunities that meet the needs of local businesses and industry.

This streamlined mission statement approved by the Board of Trustees at its January 2013 meeting
reflects a commitment to strengthening the institution at its core. SCC recognized that while it was a vital
part of the community it could no longer be all things to all people and needed to narrow its focus and
place greater emphasis on its core mission of education. As a result, the College, through the strategic
planning process, developed a set of institutional priorities (or goals) that fall under the single theme of
“Strengthening the College.” These priorities represent the most important issues facing the College over
the next several years: (1) improving fiscal stability, (2) improving student success and (3) improving the
College’s image.

Standard 2: Planning, Resource Allocation, and Institutional Renewal

SCC’s strategic priorities have been used to drive decision-making and allocate resources. The College
has used the planning process to help identify the most important priorities so that resources could be
targeted. As a result, resources, while tight, have been sufficient to maintain quality programming
focused on student success. Although the College’s process for creating its annual budget has remained
fundamentally the same, an awareness of the complete budget planning process is needed so that faculty
and staff understand how resources are allocated in support of the College’s strategic priorities.

Standard 3: Institutional Resources

Over the last few years, SCC has operated within a very tight budget with tuition and fees making up
more than 50 percent of the total operating budget. With continued economic uncertainty and decline in
enrollments, the administration was forced to cut expenses in order to maintain a functional, balanced
budget. The College reduced staffing and became focused on mission-centric functions. SCC has been
successful obtaining capital construction and renovation dollars, and has successfully expanded and
improved the infrastructure, appearance, and safety of the campus. It has not, however, been as
successful in attracting additional resources beyond funding for capital construction and renovations.
Avenues to attract new resources must be explored.
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Chapter 2 Leadership, Governance, Administration and Integrity

Standard 4: Leadership and Governance

SCC maintains a shared governance structure that has been in place for more than 10 years. This well-
established structure includes the College Board of Trustees, President, and College Coordinating
Committee. The Board of Trustees maintains overall responsibility for setting policy, ensuring the
financial integrity of the College, and appointing and evaluating the President. The Board maintains
sufficient autonomy and upholds an excellent relationship with the College community. The College
Coordinating Committee represents various constituents on campus and is responsible for coordinating
governance issues for faculty, staff and students. While the committee is effective, the involvement of
students is perhaps the biggest challenge for the College.

Standard 5: Administration

Since the last Periodic Review Report, the College has experienced great transition at the executive level
and administrative levels. Dr. Peter B. Contini, SCC’s longest-serving President, retired, and on March
22,2012 the Board appointed Joan M. Baillie as the seventh President. After announcing her decision to
retire as of July 2015, the Board led by the Vice-Chair formed a search committee to identify SCC’s next
President. After a national search, the Board hired Dr. Michael Gorman began his duties on August 1,
2015. In December 2014, the Board also approved Dr. Eric Pellegrino as the new Vice President of
Academic Affairs and Chief Academic Officer (CAO). Rounding out the current executive team is a
Dean of Enrollment Management and an Interim Chief Financial Officer. These individuals are
committed to the educational mission of SCC and have the qualifications, credentials, and or previous
experience to carry out the responsibilities of their respective positions. With the transition in leadership,
improved communication practices are needed in order to more widely and rapidly disseminate changes
to SCC’s organizational structure.

Standard 6: Integrity

SCC strives to create an environment supportive of academic growth and success, and where equal
opportunity practices along with mutual respect for all individuals is valued. The College maintains
appropriate policies for both students and staff that ensure academic freedom and rights, a code of ethics
that values civility and honesty, and appropriate student conduct. All employees are made aware of
policy changes through electronic Board Briefs e-mailed to all employees after each Board of Trustees
meeting. SCC continues to use its website and portal to communicate timely and factual information to
all College constituents. Additional communication regarding staffing decisions can be strengthened to
create a more transparent process.

Chapter Three: Student Services

Standards 8 and 9: Admission/Retention & Student Support Services

As the only institution of higher education in an economically challenged county, SCC is keenly aware of
its role to serve all students, regardless of their financial needs or academic preparation. SCC maintains
one of the lowest tuition rates in the state. It offers developmental curriculum and support services and
continues to seek new avenues to reach at-risk students. With more traditional-age students enrolling, the
College has revamped its enrollment management plan to target dual credit and improve capture rates at
the local high schools. Additionally, SCC has committed resources to implement strategies that show
evidence of improved retention, of which a mandatory student orientation is suggested. To further assist
students, SCC has invested in developing a career center and will continue to assess its effectiveness.
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Chapter Four: Academics

Standard 10: Faculty

SCC has a committed full-time faculty who maintains high-quality academic courses, establishes and
assesses learning outcomes and engages students in a variety of learning experiences. Faculty has a
leading role in curriculum development, program review and outcomes assessment. Additionally, a vast
majority participate in governance committees and College-sponsored professional development. They
are, however, a small group supplemented by a larger part-time faculty. While the College offers part-
time faculty the opportunity to become involved in College-related activities, greater recognition of their
work and emphasis on supporting and sharing pedagogical best practices related to instruction is

needed.

Standard 11: Educational Offerings

Since 2010, SCC has significantly revised several programs and has developed 20 new programs. Some
of these new programs have been developed solely by SCC, while others are partnerships with other New
Jersey institutions of higher learning. These partnerships are an effort to broaden the availability of
unique “niche” programs to a wider audience in southern New Jersey. Furthermore, the College has
discontinued a number of programs that were either under-enrolled or not significantly distinct from other
closely related programs. The College maintains the same level of rigor for all courses regardless of
delivery options. All curriculum issues are monitored by the College Curriculum Committee (CRC).

Due to the limited number of full-time faculty, maintaining a consistent cycle of review of all program
curricula is a challenge and a formal process to address this is recommended.

Standard 12: General Education

All general education requirements meet the state standards for transferability and are clearly spelled out
in the College catalog. SCC ensures that students are offered a sufficient number of courses each
semester to meet their general education requirements within their degree timeline. Each year the
Outcomes Assessment Committee (OAC) assesses general education learning goals and continuously
works with faculty to improve the way they analyze and use data to make meaningful changes. Over the
last five years, the College has generated, analyzed and used an abundance of General Education
assessment data with the goal of continuous improvement.

Standard 13: Related Educational Offerings

SCC continues to focus on students at-risk or underprepared for College-level coursework. This
commitment is one of the College’s institutional priorities, “Improve Student Success.” A key focus of
this priority is to better identify and remove the barriers for at-risk and underprepared students and to
target programs and services to help them succeed. Because this is a mission-centered goal, the College
has invested in both personnel and technology designed to support pre-collegiate students. The College
has also improved the placement of students and continues to look for ways to shorten the time a student
must spend in developmental course work. SCC is also committed to experiential learning and awards
credit for demonstrated competence related to college academic programs in a variety of ways.

The College has room to grow in the area of Distance Learning, including on-line and hybrid courses.
SCC currently offers both on-line and hybrid courses with growing enrollments. The College uses the
Quality Matters rubric to assess and maintain the quality and rigor of all on-line courses and is very
careful to assess student outcomes. The College will continue to explore Distance Learning opportunities
while working to ensure quality and improved student success.

Chapter Five: Assessment

Standard 7: Institutional Assessment

Since the last decennial review, the College made a concerted effort to strengthen its commitment to
institutional research and effectiveness and increase its capacity to work with data. As a result, the Office
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of Institutional Research, Planning and Effectiveness (IRP&E) has become far more sophisticated and
have grown from one part-time employee to four full-time employees. The College has also made
dramatic technological improvements in its ability to collect, organize and retrieve data. Moreover,
within the past five years, significant efforts have been made to standardize and improve the collection of
data and to place the ability to retrieve detailed data reports at the fingertips of faculty and staff. Finally,
in order to create a culture of assessment across campus, the College has placed high priority on
professional development activities that support faculty understanding and participation in the assessment
of student learning.

In addition to increasing its overall capacity to work with data, the College has put into place a
sustainable Institutional Effectiveness Plan (IEP) that supports the vision and mission of the College by
assessing the strategic plan, and administrative and student learning outcomes to ensure continual
improvement. The development of more robust mechanisms for reporting and communicating outcomes
results is key to the integrating the IEP throughout the College.

Standard 14: Assessment of Student Learning

SCC faculty has been actively engaged and committed to the assessment of student learning for the past
10 years. This commitment can be measured in part through institutional priorities related to assessment,
including sending faculty and staff members to conferences and workshops on assessment, bringing in
outside trainers, devoting common planning time to assessment work, and dedicating additional staff to
support assessment functions, including the expansion of the Office of Institutional Research, Planning
and Effectiveness (IRP&E). Most importantly, however, is the fact that full-time faculty members at SCC
have embraced and championed the assessment of student learning. These efforts have led to changes in
courses and programs and have helped to create a robust culture of assessment. Including adjunct faculty
in the assessment process will help strengthen the overall assessment process.

Salem Community College entered this Self-Study period with much determination and purpose. As a
small institution, we want to showcase how this institution delivers solid and purposeful educational
opportunities for all students, and as the mission states, provides affordable, quality higher education for
College transfer and workforce development.

14



Chapter ONE
Mission
and
Resources

15



http://www.google.com/imgres?sa=X&rlz=1T4AURU_enUS500US500&biw=1280&bih=897&tbm=isch&tbnid=2FYpzyV-rRN49M:&imgrefurl=http://www.linkedin.com/edu/salem-community-college-32849&docid=z9e5jwmfQww9yM&imgurl=http://m.c.lnkd.licdn.com/media/p/4/005/046/126/0855ab0.jpg&w=974&h=345&ei=bz8XU4qSO8Pw0AGP5IHIBA&zoom=1&ved=0COEBEIQcMCw&iact=rc&dur=672&page=4&start=38&ndsp=14

Chapter One: Mission and Resources

Standard One: Mission and Goals

SCC’s current mission statement, developed in fall 2012, succinctly describes the focus on serving the
community in two ways: offering

affordqble, quality pqstsecondary “SCC provides affordable,

education and providing workforce
development opportunities that meet the
needs of local businesses and industry.

The revised mission statement approved by
the Board of Trustees at its January 2013 meeting streamlined previous versions and now reflects a
commitment to strengthening the institution at its core.

quality higher education for college transfer and
workforce development.”

The Mission Revision Process - SCC reviews its mission statement every three years as part of its three-
year cycle of strategic planning. The most recent revision occurred as part of the 2013-2016 Strategic
Plan' (Appendix 1). Leading the process was a nine-member strategic planning advisory committee
representing faculty, staff, and administrators. With the help of an external facilitator, the committee was
charged with revising the mission statement to accurately reflect the future of the College. Each member
drafted a mission statement proposal and shared his or her ideas with the committee. Several themes
emerged and members solicited feedback from their constituents. At the same time, the committee began
its strategic planning process. Through this process, the committee recognized that while SCC was a vital
part of the community, it could no longer be all things to all people and needed to narrow its focus.
Internal pressure to stabilize fiscal operations and increase enrollment coupled with the external pressure
to improve student success required greater emphasis on its core mission of education.

Following each meeting, the facilitator would summarize discussions and bring the revised statements
back to the committee. This process happened several times until the final statement was agreed upon by
the committee and recommended to the Board of Trustees for final approval. The Board accepted and
ratified the revised statement at its January 24, 2013 meeting, and the new streamlined mission statement
was introduced to the College community.

Dissemination of the Mission Statement - The College proudly promotes its mission both internally and
externally through multiple mechanisms. The mission statement and Strategic Planning goals are posted
throughout the College and mentioned regularly by the President and administrators at all major
gatherings including the fall and spring semester Opening Sessions. They are available to the public and
prospective students on the SCC College Website (Exhibit 1.1) under the “Visitors and Community” tab
and in the SCC Catalog-Handbook (Exhibit 1.2) as well as all promotional materials. By and large,
faculty and staff are well aware of the College’s mission. Results collected from the most recent fall 2013
Faculty and Staff Survey (Exhibit 1.3) indicate that nearly 80% of faculty and staff are aware of the
mission statement. Most responded they learned of the mission through the College website and at
College meetings. Students, on the other hand, still express a lack of awareness of the College mission.

Institutional Priorities - To operationalize the mission statement, the College constructs a set of
institutional priorities that are directly linked to the mission. These institutional priorities are generated
during the strategic planning process.

' Note, the Strategic Planning Committee developed and the Board of Trustees approved a four-year Strategic Plan
to span the calendar years from 2013 through 2016 so that the Strategic Plan would extend beyond the reporting
period for this Self-Study.
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Since 2010, the College has developed and implemented two strategic plans: the 2010-2012
Strategic Plan (Exhibit 1.4) and the current 2013-2016 Strategic Plan (Appendix 1). Both plans
include a list of institutional priorities along with measurable tactical objectives that were
developed with input from internal and external stakeholders.

Former President Peter B. Contini, SCC’s longest-serving President (June 1997 to December 2011)
oversaw the implementation of the 2010-2012 Strategic Plan (Exhibit 1.4) and its seven institutional
priorities. The plan and institutional priorities were developed over a period of sustained enrollment
growth, available College reserves, and reoccurring grant resources. The 2010-2012 Strategic Plan —Final
Progress Report listing the seven institutional priorities and accomplishments is provided in Exhibit 1.5.

As the College began planning for its next strategic plan, the environment changed and SCC was forced
to confront a smaller enrollment, a dwindling reserve and fewer available resources. In 2009, the Title I1I
Grant ended and the College assumed the cost of grant-funded staff positions. By 2011, the College
began to see a decline in enrollment. The convergence of these two events match the increase in use of
the College’s unrestricted reserves, which continued through the FY 2013 budget.

Figure 1.1 below shows the fluctuation of the unrestricted reserve account from 2004-2015. The
unrestricted reserve account is segmented into two categories: appropriated and unappropriated. The
appropriated funds are used to balance the fiscal budgets and the unappropriated funds are for emergency
needs. As the graph illustrates, the unappropriated and appropriated fund trends reflect the volatile
economic climate from 2007 through 2012. Over the past several years, the fiscal environment has
stabilized and the college has not used the appropriate funds to balance the budget.

Figure 1.1 2004-2015 Unappropriated and Appropriated Unrestricted Reserve Account Summary

Unappropriated and Appropriated Unrestricted Reserve Account
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Source: Auditor’s Report/See “Statement of Changes in Fund Balances™ for each Fiscal Year/President’s
Office/CFO

As a result, the Strategic Planning committee was charged by President Baillie with identifying the most
important issues facing the College. Committee members were provided with the results of the
environmental scan and asked to review various research articles to inform their understanding of the
issues. Collectively the group developed, discussed, and debated 12 major priorities.

To engage the entire College community in the strategic planning process, the facilitator circulated an
electronic survey that asked College employees to rate how strategically important each issue identified
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by the Committee was to the future of the College. In addition to this survey, the facilitator conducted a
number of focus group sessions. These focus groups helped to elicit specific information, opinions, and
perceptions about the College’s strengths, weaknesses, and opportunities. For instance, attendees
affirmed that the College was doing an exceptional job developing and nurturing partnerships with local
K-12 school districts; whereas, another focus group commented that the College and all that it had to offer
were like a well-kept secret in that many in the community did not know about the College’s strengths. In
total, the strategic planning process included nearly all full-time and part-time employees, members of the
Board of Trustees and representatives of Salem County.

In the end, the College’s 2013-2016 Strategic Plan (Appendix 1) focused on three major priorities. These
three priorities fall under the single theme of “strengthening the College” which allowed for the necessary
reallocation of resources. The three priorities are:

(1) Improve fiscal stability
(2) Improve student success
(3) Improve the College’s image

Mission and Priorities Drive Decision Making - The College’s institutional priorities are directly linked
to the mission and drive all academic, administrative, and budgeting decision-making. For each priority,
the College identified a number of tactical objectives. As illustrated in Table 1.1, these tactical objectives
relate to at least one of the four components of the College’s mission.

Table 1.1: 2013-2016 Strategic Plan Priorities and Objectives

2013-2016 Strategic Plan Priorities E = g S s
and Associated Tactical Objectives :§ 5 ‘g = E
2 £ > &
Priority 1: Improve Fiscal Stability X
Expand alternative sources of revenue X
Increase enrollment X
Become a more efficient organization X X
Priority 2: Improve Student Success X X X
Increase student retention X X
Offer a greater number of workforce development X X
programs and academic certificates
Priority 3: Improve the College’s Image X X X
Enhance and advance SCC’s message and reputation X X
Build partnerships that enrich the position and image X X X
of SCC

Source: SCC Strategic Plan

Each division and department is responsible for developing specific measurable goals tied directly to the
priorities in the Strategic Plan. SCC’s office of Institutional Research, Planning & Effectiveness
(IRP&E) monitors and documents the implementation of the priorities. At the end of each quarter,
IRP&E compiles completed action statements from each area to show the progress made toward each
tactical objective. In most cases, data is collected and measured against pre-intervention baselines. As a
result, the assessment of the College’s ability to meet each priority is transparent. The Office of IRP&E
shares this information with the President and the Board of Trustees on a quarterly basis and with faculty
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and staff biannually at Opening Session each fall and spring semester. Exhibit 1.6 provides more detail of
the 2013-2016 Strategic Plan Progress Report (as of December 31, 2014).

Assessing the College’s Mission - The College uses multiple measures to ensure it is achieving each
aspect of its mission to provide an “affordable, quality higher education for College transfer and
workforce development.”

Affordability - The College provides an affordable education by keeping its tuition as low as possible.
For the past four academic years, the College has not increased its tuition rate. As mentioned in Standard
8/9, SCC planned a new out-of-state tuition rate increase of $25 which was implemented in AY'16, while
keeping in-state tuition flat. In comparison to the 19 community colleges in New Jersey, SCC ranks in
the top third for most affordable average net price of attendance for first-time/full-time students. SCC
maintains a transparent website so students can tabulate the total cost of any academic program offered by
SCC by using the College Navigator found on the SCC College Website (Exhibit 1.1), under Student
Consumer Information (Exhibit 1.7).

In addition to keeping costs low, the College initiated new programs designed to reduce the time in
developmental education, increased dual enrollment at the high schools and reduced the number of credits
in certain programs. To streamline the process of College transfer even further, SCC has also negotiated
direct articulation agreements with a number of public and private four-year Colleges and universities
across New Jersey, Pennsylvania, Delaware, and beyond. (Refer to Table 11.4 in Standard 11 for a full
list of SCC’s articulation agreements). All of these efforts help to reduce the time it takes a student to
successfully complete a program of study, thereby reducing the cost of education and keeping it
affordable.

The College also offers a number of academic programs in partnership with neighboring community
Colleges in South Jersey, such as Culinary Arts with Burlington County College and Health Information
Technology with Camden County College. Such partnerships expand opportunities for students in Salem
County and allow students to take the first year of required courses at SCC, minimizing tuition and travel
expenses. Students then transfer to the partner institution, and continue at the in-County tuition rate. See
Exhibit 1.8 for more information on these Partnerships with Other Colleges programs, the job
opportunities and average salaries.

Quality Higher Education - The College has in place a comprehensive Academic Program Review
(APR) process that measures the quality of each program on a five-year cycle (see Table 11.5, Standard
11) and makes recommendations for improvement. The College also has an outcomes assessment process
in place to provide more immediate feedback on student learning outcomes at the general education,
program and course levels (See Standards 12 and 14 for in-depth discussion).

In addition, the College measures the quality of its programs by examining the pass rates on state and
national credential exams, such as the NCLEX-PN exams taken by graduates of the Practical Nursing
Certificate program and the NCLEX-RN exam taken by graduates of the Associate in Science program.
SCC Nursing graduates have nearly met or exceeded national averages on these exams. For example, as
of December 2015, first time pass rates for SCC graduates on the NCLEX-RN exam were 84.62%
(National Average: 84.53%) and on the NCLEX-LPN exam were 100% (National Average: 81.89%)
Complete data illustrating how SCC Nursing (RN and LPN) graduates compare with National averages
for the last 5 years can be seen in Standard 14 (Figure 14.4). In addition, graduates of the Nuclear
Energy Technology program who score at least 80% in all core courses are awarded a certification from
the National Institute of Nuclear Power Operations (INPO). Seventy-nine percent of graduates have
successfully obtained INPO certification. (See Table 14.2).
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Another way SCC assesses its ability to achieve the “quality” component of the College mission, is by
soliciting feedback from students, faculty and staff, and from the community at large. Results collected
from the fall 2013 Faculty and Staff Survey (Exhibit 1.4) indicate that nearly 90% of faculty and staff
members believe that SCC provides a quality education. In fall 2013, 275 educators, administrators, and
support staff in the local high schools, responded to the Salem County Educator Survey (Exhibit 1.9) and
indicated overwhelmingly (94%) that they would encourage their students to apply to SCC. Additionally,
in the 2014-2015 Graduating Student Survey Results (Exhibit 7.3), 93% of graduates strongly agreed or
agreed that they were satisfied with the quality of teaching they received, and 87% strongly agreed or
agreed that they received a quality education at SCC.

College Transfer and Workforce Development

Currently, SCC offers 25 academic programs specifically designed for students who wish to transfer to
four-year colleges and universities in pursuit of a baccalaureate degree —7 Associate of Arts (A.A.)
programs, 15 Associate of Science (A.S.) programs, and 3 Associate in Fine Arts (A.F.A.) programs.
Each program conforms to the minimum requirement for total number of credits and General Education
requirements per New Jersey Title 9A, Chapter 1-Licensure Rules (9A:1-2.1). This ensures all SCC
graduates have satisfactorily demonstrated college-level proficiency in a common core of cognitive skills
deemed appropriate for each specific academic credential. Refer to Standard 12 for a complete discussion
of these General Education learning goals and objectives; the General Education credit requirements for
each program are also listed in the SCC Catalog-Handbook (Exhibit 1.2).

SCC also continues to develop and strengthen its STEM (Science, Technology, Engineering and
Mathematics) and Career and Technical Education (CTE) programs, which prepare students for gainful
employment. Noting a demand from employers for additional graduates, in 2013 the College
intentionally doubled the capacity of the Scientific Glass Technology program over a two-year period
from 22 freshmen students per year to 44. This unique program draws students from across the nation,
and graduates of this program are recruited for careers with universities and companies all over the world.
Many graduates from the Scientific Glass Technology program report employment in the field within six
months of graduation. Additionally, SCC has strengthened its partnership with PSEG Nuclear and
continues to update its Nuclear Energy Technology (NET) program to ensure students are prepared for
employment. More recently, SCC has partnered with PBF Energy Company LLC (formerly known as
Valero Refinery) in Paulsboro, New Jersey and reinstituted a Process Operator Technology (PRT)
program to prepare students for employment as process technicians in the petrochemical, chemical,
pharmaceutical and food industries. SCC also works with these industry leaders to prepare students for
internship opportunities. In the summer of 2014, four students from the College’s NET program were
placed as paid operators with the Paulsboro refinery. In addition to the NET and PRT programs, SCC
offers a comprehensive CTE program (19 programs) that spans multiple occupational fields Nursing,
Pharmacy Technician, and Game Design and Development.

To further support the mission of workforce development, the College opened the SCC Career Center
(Exhibit 1.10). The Center supports students in CTE programs through recruitment (especially non-
traditional students), academic and career advisement, and the development and maintenance of
internship placements. Created in 2014, the Center helps SCC work more effectively to expand business
partnerships and ultimately meet the training needs of local businesses. Additionally, the Center assists
SCC students in developing the skills necessary to achieve career success, from exploring occupations
that relate to a major, writing professional resumes, interviewing, and many others.
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Standard Two: Planning, Resource Allocation, and Institutional Renewal

Budget Planning Process — Policies - The development and approval of annual budgets for all
community Colleges in New Jersey is regulated by N.J.S.A. 18A:64A-17. This statute requires each
community college’s board of trustees to prepare and deliver to the County Board of School Estimate an
itemized statement of the amount of money estimated to be necessary for operation and capital outlay
expenses for the ensuing year. A public hearing on each budget is supposed to be held annually with the
Board of School Estimate between February 1 and February 15. The budget must be approved by at least
three of the five members of the Board of School Estimate.

SCC’s Board of Trustees (Exhibit 2.1) maintains budget policies that are in line with the state statutes. In
January 2013, the Board of Trustees reviewed and re-adopted Policy 4.1 (Exhibit 2.2) outlining the
College’s budget process. This process dictates that the College President and staff are responsible for
developing a new budget for the upcoming fiscal year and submitting it to the Board of Trustees Finance
Committee each January. The College President is then responsible for presenting the proposed budget
for reading to the entire Board of Trustees by the February meeting. After the budget comes to a final
vote by the Board of Trustees, the College President submits the approved budget to the Board of School
Estimate in accordance with New Jersey state statute 18A:64A-17.

SCC Board of Trustees Policy 4.1 (Exhibit 2.2) also charges the President with responsibility for budget
management and authorizes the President to take whatever action is necessary during the fiscal year to
keep expenditures and obligations within the budgeted income. The President and executive staff use the
Budget Balance Report (Exhibit 2.3), to keep the Finance Committee updated on the financial status of
the institution throughout the fiscal year. When changes are necessary, the President has the authority to
manage and transfer funds within the approved budget and realized revenue; however, any changes that
increase the overall approved budget require Board of Trustees approval prior to implementation.

Budget Planning Process - Practices - Within this framework of state regulation and Board policy, the
College utilizes a comprehensive process for developing its annual budgets, which includes input from
every department. The process begins with each department identifying specific goals to meet the
priorities in the Strategic Plan and reviewing data related to these goals. Based on this, department heads
then consider and document anticipated expenditures and submit an Account Budget Request form to the
Chief Financial Officer (CFO) for review. The CFO considers the division budget requests in light of
anticipated State and County allocations and revenue (enrollment projections). If budgetary cuts are
needed, the executive staff has input at this stage. The College President finalizes the draft and presents it
to the Board of Trustees’ Finance Committee. The full Board of Trustees votes on a final budget and the
vote is made public. The budget is then presented to the County Freeholders via the Board of School
Estimate.

The College’s planning and budgeting processes have remained fundamentally the same over the last five
years. What has changed, however, are the resources available to the College. It is often the case where
requested expenditures exceed projected revenue. As a result it is often difficult for staff to understand
how decisions are made, particularly when revenue is tight and budget requests are denied. During the
last two years the College has focused on funding priorities in the strategic plan and has not had
discretionary resources to fulfill the other needs. This makes some staff feel they were not involved in the
budget process. Results collected from the most recent Fall 2013 Faculty and Staff Survey (Exhibit 1.3),
which surveyed all full-time and part-time faculty and staff, indicate that only 41% of faculty and staff
either “Agree” or “Strongly Agree” that decision-makers at the College are responsive to their requests
for resources. At the same time the majority of faculty and staff (83%) “Agree” with the statement,
“SCC adequately allocates resources to meet its expressed mission and goals.” Although the framework
of SCC’s budgeting process has been defined, as seen in Table 2.1, these contradictory survey responses
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may indicate that SCC needs to do a better job involving and assigning direct accountability to
stakeholders in the budget process.

Table 2.1: Results of Fall 2013 Faculty and Staff Survey -- Budget & Resource Allocation Questions

Strongly Strongly Total Average

Questions Agree Disagree Rating

Agree Neutral Disagree

% | #| % #| %| #| %| #| %| #

SCC adequately allocates
resources to meet its expressed 8% 633% | 25| 42% | 32 | 13% | 10 | 4% 3 76 3.28
mission and goals.

Decision makers at the College

are responsive to requests for 5% 4136% | 27| 37% | 29 | 15% | 11 | 5% 4 75 3.21
resources.
The College responds to
changing needs for resources in | 9% 7130% | 23| 46% | 36 | 12% 91 4% 3 78 3.28
your department or area.

Questions Yes No Opli\llfion

% # % | #| % #

Would you like to know and
understand the planning and 66% | 52 | 14% | 11 | 20% | 16
budgeting process at SCC?
Source: Faculty and Staff Survey Fall 2013 (IRP&E)

The College could also benefit from a multi-year budget process at both the institution and division
levels. While the College maintains a formal annual financial planning and budgeting process aligned
with the institution’s mission and priorities, this process does not include multi-year projections for
resource acquisition and allocation.

Overall, faculty and staff understand that the College budget is meeting the needs of the mission, however
66% of faculty and staff would like to know and understand the planning and budgeting process at SCC.
Results such as these have caused the College to reassess the transparency of its budgeting process. The
College will increase stakeholders’ awareness of the complete budget planning process and consider input
from all levels throughout the entire budget planning process.

Resource Allocation and Institutional Renewal - Table 2.2 below provides an example of how SCC’s
strategic priorities have been used to drive decision-making and allocate resources. For instance, during
AY 2013-14, in an effort to improve student success, the College funded the redesign of all
developmental math courses. Around the same time, SCC also hired seven new part-time Instructional
Aides (three for English courses and four for math courses) to assist at-risk students in developmental and
certain gateway courses. In that same academic year, the College hired a Director of Retention to further
support the strategic priority of improving student success. See Exhibit 1.6 for a full report.
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Table 2.2 Resource Allocation Related to 2013-2016 Strategic Plan

2013-2016 Activities/Projects Funded
Strategic Priorities

1. Increase fiscal stability e  Outsourcing, shared services and rentals (2013, 2014)

e Increased capacity in Scientific Glass Technology program (2013)

e  Developed new Process Operator Technology program in response to industry needs
(2014)

e  Expanded partnerships with local high schools, including increased Dual Credit
offerings and new JumpStart program with Pennsville Memorial High School (2013,
2014)

e  Conducted an Investment Grade energy audit with projected annual savings (2014)

2. Improve student success e  Funded redesign of developmental math courses (2013)
e  Hired 4 Math and 3 English Instructional Aides (2013)
e  Hired Director of Retention (2014)
e  Reassessed placement criteria for college level classes (2014)
3. Improve College image e Increased budget for marketing and hired social media and marketing firms (2013,

2104)

Source: AY13 and AY 14 Strategic Planning Final Reports

As previously discussed, the College’s Strategic Plan is continuously assessed and analyzed in light of
changes in the external environment. Quarterly reports are shared with the Board of Trustees and the
College community and discussed as part of regular executive staff meetings.

The Strategic Plan is one of three major planning components the College uses to inform the direction of
the College and measure its success. These three components (Strategic Plan, Administrative Outcomes
Assessment Plan and Student Learning Outcomes Assessment Plan), discussed in Standard 7, are
developed with input from all stakeholders and have led to the implementation of a number of
institutional improvements.

External Grant Funding - In the past, the College has been successful in obtaining external grants to
fund initiatives linked to the strategic plan. These have included funds to support the development of new
programs such as Nuclear Energy Technology and specific programs to attract high school students. With
a smaller staff, however, the College has had less ability to focus on researching and applying for external
grants. As a result, external grant funding has substantially decreased and should be reevaluated.

Recommendations

1. Increase stakeholders’ awareness of the complete budget planning process and communicate more
clearly with faculty and staff about how resources are allocated in support of the College’s strategic
priorities.

2. Enhance the formal financial planning and budgeting process by utilizing a zero-based budgeting
process to frame a multi-year projected budget.

3. Renew the College’s commitment to researching and applying for external grants.

List of Appendices, Exhibits, Figures, and Tables

Exhibit 2.1 SCC’s Board of Trustees

Exhibit 2.2 Policy 4.1

Exhibit 2.3 Budget Balance Report
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Table 2.2 Resource Allocation Related to 2013-2016 Strategic Plan
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Standard Three: Institutional Resources

Operating Revenue - SCC’s operating revenue is based on of State, County and College

a combination of state, county and College support. (Note Revenue

that the College and the County operate on different fiscal = State

years.) Theoretically, the nineteen county colleges in New Appropriations
Jersey are to receive one-third of their funding from the state County

and one-third from the County (see Figure 3.1). The Appropriations

remaining one-third of the funding would be raised by the
College primarily through student tuition and fees.

Figure 3.1: Theoretical Percentage

33%

M Tuition and Fees

Historically, however, governmental allocations fall well
short of the theoretical input, and the College is obligated to make up the shortfall.

Figure 3.2: FY14 Percentage of State,
County and College Revenue

As Figure 3.2 indicates, in FY 2014, tuition and fees
made up 52 percent of the total operating budget. As
this chapter details, the College’s reliance on tuition and

B State Appropriations fees, combined with a declining enrollment, has forced
County Appropriations the administration to cut expenses in order to maintain a
 SCC Tuition & Fees functional, balanced budget.

Source: SCC Reporting services/Statement of Current
Unrestricted Fund Revenues FY 14 (June 30, 2014)

Audit unavailable at time of document writing

Capital Construction and Renovation Revenue - In
addition to the College’s operating budget, the primary
source of revenue for capital construction and
renovation is Chapter 12, a state revolving bond fund

that supports improvements to college facilities and infrastructure. Under the Chapter 12 provision, the
county floats a bond and the state reimburses the county for 50 percent of the bond payment. Salem
County did not approve eligible Chapter 12 funding during fiscal years 2010, 2012 and 2013. In 2014,

the County agreed to approve bonding

for $1,500,000. However, they did so with the agreement that the

College would pay all debt-service and bonding costs. The bond is being used for major improvements to
the safety, security and physical appearance of SCC including: classroom renovations, roof replacements,
parking upgrades, fire protection, elevator upgrade, card reader access system, and fiber optic upgrades.
A complete list of improvements, allocations and costs can be found in Table 3.1 below.

Table 3.1 Capital Construction, Energy and Renovations (Includes Chapter 12, GO Bond, ESIP)

Equipment and Controls Donaghay

e Parking upgrades

Davidow Lot C

o Electrical/emergency o
power (Donaghay, Contini
Contini) Donaghay

FY2011 $6,980,000 Location Total Cost *FY2014 6,235,330 Location Total Cost
Chapter 12 Chapter 12
e ADA renovations Contini $6,980,000 e Campus Security/Fire Contini $1,500,000

including doors, Davidow e Alarm/Card Reader Access Davidow

hardware, elevators, Donaghay system Donaghay

building access Tillis e Fiber Optic Upgrades Tillis

Salem Center Donaghay
GO Bond

* Replace HVAC Contini e Instructional enhancements Contini $4,200,000

e STEM facilities renovations

Energy Savings Improvement e
Plan (ESIP) All buildings $3,052,843

on campus and
Salem Center
and Glass
Center

e Energy saving initiatives (new
lighting, window tinting, Heat
Pump (Salem Center only)

Property Facility Improvement $800,461

Reserve

e Parking lot upgrades

All improvements and upgrades to be done during the 2014-15 academic year with completion deadline of August 2015

Total Outside Funding |

| $6,980,000 | | Total Outside Funding | | $9,553,304

Source: Business Office (M. Dougherty, Accounts Manager)
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In addition to Chapter 12, the State of New Jersey recently awarded SCC $3 million through the General
Operating (GO) Bond approved by voter referendum in November 2012. The College is required to
provide a $1 million match for this grant. While the County agreed to do the bonding, the debt-service
and bonding fees will be paid by the College. The Bond will be used for instructional enhancements and
facilities renovations in Contini Hall (the primary STEM building on campus) and other projects. See
Table 3.2 for lists of improvements and estimated costs.

Table 3.2 GO Bond — Funded Projects and Schedule for Contini Building

Bond SCC Total Cost

Item Description Source of Funds FY2014 | FY2015

e Renovate classrooms and include state-
of-the-art computer technology for Game | $585,000 $266,150 $851,150 X
Design & Development

e Develop a new science lab for physics
and engineering courses X

e Replace computers with Virtual Desktop
Units X

Instructional
Enhancements

e Renovate existing sidewalks for ADA $2,415,000 | $933,850 $3,348,850 X
access
Replace heat pump with high-efficiency X
model

Install a new fire suppression system
Replace roof

Install campus backup generator system
and data protection systems

STEM Facilities
Renovations
[ ]

il

Totals $3,000,000 | $1,200,000 | $4,200,000

Source: SCC CFO

Institutional Controls and Monitoring - With a tight budget, the College must monitor its financial
progress very carefully. It does so by maintaining a set of internal controls and an external audit.
Internally, the College uses Great Plains, a real time, on-line budget system that helps the College track
multiple budgets for multiple fiscal years and General Ledger Accounts. The College transitioned to the
Great Plains system (a Microsoft product) in 2009. The system allows the College to report the actual
budget by year, quarter or month. It maintains an audit trail of changes made to the budget. The new
reporting system allows department heads to review results and make adjustments in a much timelier
fashion. In addition to budget versus actual reports, the system produces a report of expenditures by
object and a personnel and benefits report. The system also reduces time and effort spent on key
accounting tasks. The system also makes it easier for the President and the Finance Committee of the
Board of Trustees to receive Budget Balance Report (see Exhibit 2.3) to stay informed of financial
progress.

Resource Allocation and Budgeting - As reported in Standard 2, the proposed budget is due to the
Board of Trustees in time for its February meeting. The budget includes a set of revenues and
expenditures assumptions endorsed by the SCC Board of Trustees’ Finance Committee. The revenue side
of the budget is based on conservative estimates, with an approximate current increase of about 1 percent
for FY 2016. This conservative strategy is due in large part to a shrinking county tax base and downward
trend in enrollment.

Finally, revenue projections must be conservative because even though the College begins the process in

September, budget allocations cannot be finalized until June. Constant analysis occurs from January until
the beginning of the College fiscal year on July 1. The goal of the analysis is to ensure that spending will
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align with projections, thus allowing an adequate reserve at the end of the year. Note that the county’s
fiscal year begins January 1 and consequently, the College has to operate within two fiscal years. Having
good internal controls helps the College monitor and track spending allowing for more accurate

projections.

The expenditure side of the budget begins with mandatory funding increases related to employee salaries
and benefits, the cost of energy and other contractual agreements. As described in Standard 2, department
managers are asked to be very wise in their spending plans and all budgets are analyzed to be sure that
quality programming can be provided in an efficient manner.

Managing the College’s Fiscal Health - As previously discussed, the loss of grant funding caused the

Actual Personnel Expenditures
Actual Budget FY14

Actual Salaries

50% Actual Benefits

M General
Operating
Expenses

Figure 3.3 SCC’s Personnel Related Costs
FY14

Source: IRP&E (NW) for all Salary and Benefit
Expenditures and SCC Reporting
Services/Statement of Current Unrestricted Fund
Revenues & Expenditures for Annual Budget

Figure 3.4 SCC’s Projected and Actual Budget

College to assume responsibility for a greater number
of previously grant funded positions. As shown in
Figure 3.3, salaries and benefits make up the largest
portion of the annual budget. Managing these costs
over the last several years has been a tremendous
challenge. To address this challenge and to be as
efficient as possible, the College has decreased the
number of employees, restructured departments to
eliminate redundancy in administrative efforts and
outsourced some non-mission-centric functions. In
2014, the College made the decision to outsource
general custodial duties, purchasing, payables and
payroll, which includes quarterly taxes, payroll taxes,
and issuing of checks and direct deposits. As
illustrated in Figure 3.4 below, this has helped to
reduce the budget and streamlined the organization.
Over the next year, the College will monitor the
success of outsourced services.

$12,000,000.00

Projected and Actual Budget FY2010-FY2015*

$11,500,000.00

m— Projected Budget

] [ ]
$11,000,000.00
™ n

$10,500,000.00 - n n
$10,000,000.00 u

$9,500,000.00 -

$9,000,000.00

$8,500,000.00

FY2010 FY2011 FY2012 FY2013 FY2014 FY2015*

m— Actual Budget (YTD)

Source: SCC Reporting Services/Executive Budget Report/President’s Office
*Actual Budget for FY2015 closes on June 30, 2015 — No Actual Budget available as of January 2016

In addition to outsourcing, the College has converted several full-time positions to part-time positions.
This was done to create more flexibility in coverage (with two part-time positions replacing one full-time
position). See Standard 5 for a discussion about the number of full-time staff.
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In an attempt to provide students with as many opportunities as possible, the College has partnered with
other local community Colleges to provide students an increased number of program offerings. Exhibit
1.8 illustrates the wide variety of Partnerships with Other Colleges programs available. These no-cost
partnerships, such as Culinary Arts AAS, Horticulture AAS, Respiratory Therapy AS and Paralegal
Studies AS greatly expand opportunities for students. Based upon the success SCC has experienced with
such innovative program partnerships, other community Colleges in New Jersey are beginning to reach
out to neighboring community Colleges to engage in such cost-effective program sharing.

The College remains focused on maintaining the quality of its academic programs. Great care has been
exercised to ensure that programs are supported and that programs deemed no longer viable are
eliminated so that funds can be used for those that are needed. A more detailed explanation of programs
that have been eliminated has been discussed in Standard 10.

As Figure 3.3 illustrates, 35 percent of the budget is operating expenses. These include energy costs. In
2010, a new state law allowed government agencies to make energy-related improvements to their
facilities and pay for the cost using the value of energy savings that resulted from the improvements.
Under Chapter 4 of the Laws of 2009, the Energy Savings Improvement Program (ESIP) provides all
government agencies in New Jersey with a flexible tool to improve and reduce energy usage with minimal
expenditures. SCC qualified for and received a $50,000 grant from the New Jersey Board of Public
Utilities (NJBPU) to perform an energy audit on the main campus and all satellite locations.

In 2013, the SCC Board of Trustees selected and approved Schneider Electric, an energy service
company, to perform the energy audit. Through their analysis, Schneider Electric estimates a savings of
$4.5 million over 20 years. These savings will fund the capital improvements laid out in the ESIP
project. See schedule in Appendix 3.

External Funding - SCC’s first strategic priority is to improve its fiscal stability. While the College has
successfully reduced expenditures, attracting additional resources beyond funding for capital construction
and renovation has been challenging. As seen in Table 3.3, SCC’s largest competitive grant Community
Based Job Training Grant ended in FY 2012 and has not been replaced by another large grant.

Table 3.3: Sources of Outside Funding (Does not include Capital)

Outside Funding Source FY2010 FY2011 FY2012 | FY2013 | FY2014 | FY2015

Carl D. Perkins Grant (USDoE via NJDoE) $153,108 $131,574 $96,784 | $117,178 | $104,550 $88,996

*Community Based Job Training $774,681 $490,605 $255,669

Grant/CBJT (USDoL)

College Access Challenge Grant (CACG) $20,000 $20,000

Dual Enrollment Grant (State of NJ)

College Readiness Now Grant $11,578

**Nuclear Regulatory Commission grant $10,994 $22,707

New Jersey Scholarship and Transformative FA14

Education in Prisons (NJ-STEP) **** $25,000

SP15

$46,000

Total Outside Funding $927,789 | $1,025,626 | $383,447 | $139,885 | $116,128 | $159,996

Source: Grant Management Reports/SCC Accounting Office
*3 year grant allocation: $1,720,884 - Total expenditures $1,520,957.32 beginning February 2010
through February 2012
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The College continues to utilize the Carl D. Perkins grant to support its Career and Technical Education
(CTE) programs. Over the years, this grant has funded several advising and counseling positions,
purchased thousands of dollars’ worth of equipment and supplies, provided multiple professional
development opportunities, and supported CTE education in many additional ways. In addition to
Perkins, the College is participating in two new grants, the College Readiness Now Grant, a partnership
with the New Jersey Council of County Colleges (NJCCC) and New Jersey’s 19 community colleges and
The New Jersey Scholarship and Transformative Education in Prisons Consortium (NJ-STEP), a
partnership with Rutgers University.

Employee Standards - In response to the 2010 Periodic Review Report (PRR), the College has hired a
new Director of Human Resources. This individual works on formalizing and documenting processes and
procedures related to the hiring and evaluation of College employees.

SCC maintains a repository of comprehensive, updated job descriptions for all employees. These are
used to advertise and select the appropriate individual for every position. In 2011 the College hired a
consultant to provide a standardized job description format and to benchmark SCC full-time salaries
against comparable positions in higher education in the greater Philadelphia-Wilmington area. As a
result, some salary adjustments were made and new salary ranges were assigned to all job grade levels.

The College performs a thorough search and interview process to hire qualified candidates for open
positions. Once candidates have been identified, they go through an initial interview with a group of
individuals associated with and/or knowledgeable of that particular position. Recommended candidates
then proceed to a second interview with members of the Executive Staff and the President. At the
recommendation of the President, the Board of Trustees approves the successful candidate.

Although the College attempts to hire highly qualified individuals to fill a specific need, this is sometimes
difficult due to the location of the institution and the budgetary limitations. The College continually loses
some of its top candidates due to the fact that they do not want to move to the area or do not wish (or are
not able to) accept the salary that is being offered.

The College monitors employee performance by utilizing a comprehensive employee evaluation process.
All full-time non-faculty employees are evaluated using a newly developed performance rubric.
Employees receive a preliminary evaluation and conference with their supervisor half way through the
year. They then receive a final evaluation and year-end conference. All supervisors who oversee full-
time staff received professional development training on the use of the rubrics. This new system has
helped to standardize the evaluation of employee performance.

SCC also has a process in place to evaluate the performance of the full-time and adjunct faculty. This
process is described in detail in Standard 7.

Allocation of Funds for Facilities and Technology

SCC ensures that its facilities and technology are appropriately allocated and aligned with its mission and
goals through a process of planning and review. Every three to five years, master plans for facilities
management and information technology are updated and brought to the Board of Trustees for approval.
The Facilities Master Plan (Exhibit 3.1) was revised in 2011 by the College architects and subsequently
approved by the Board of Trustees in 2013. This document contains recommendations for improvements
to building heating and cooling systems, rooms, infrastructure, lighting, etc. The Plan also includes
recommendations for outside areas such as sidewalks and parking lots.

The 3-Year Informational Technology Plan (Exhibit 3.2) is updated by the Information Technology
Department after consultation with the College’s staff and faculty. Technology upgrades are made based
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on department recommendations, the availability of applicable funds, and the overall impact to the
mission and goals of the College. Because technology is funded by the operating budget, the Executive
Staff, President and Board of Trustees are instrumental in determining how technology upgrades will be

scheduled.

Recommendations

1. Enhance and strengthen the College’s commitment to explore and attract new financial resources.

List of Appendices, Exhibits, Figures, and Tables

Appendix 3
Exhibit 3.1
Exhibit 3.2
Figure: 3.1
Figure 3.2
Figure 3.3
Figure 3.4
Table 3.1

Table 3.2
Table 3.3

Energy Savings Improvement Program (ESIP)

Facilities Master Plan

3-Year Informational Technology Plan

Theoretical Percentage of State, County and College Revenue
FY 14 Percentage of State, County and College Revenue
SCC’s Personnel Related Costs FY 14

SCC’s Projected and Actual Budget

Capital Construction, Energy, and Renovations (Includes Chapter
12, GO Bond, ESIP)

GO Bond-Funded Projects and Schedule for Contini Building
Sources of Outside Funding (Does not include Capital)

30


https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/Plans%20-%20Facility,%20Marketing,%20Recruitment%20%20&%20Technology/SCC%20MASTER%20FACILITY%20PLAN%20Revised%202_7_2011.pdf
https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/Plans%20-%20Facility,%20Marketing,%20Recruitment%20%20&%20Technology/SCC%203-YEAR%20TECHNOLOGY%20PLAN.pdf

Left: College President, Board
of Trustees and Students
celebrating graduation

Chapter TWO

Leadership, Governance, Administration
and

Integrity

31



Chapter Two: Leadership & Integrity
Standard Four: Leadership and Governance

Governance - SCC maintains a shared governance structure that has been in place for more than 10
years. This collegially shared structure which includes the College Board of Trustees, President, faculty,
staff and administrators, strives to include all constituents and creates an environment where diverse and
multiple perspectives can be expressed and valued.

The Board of Trustees - As shown in Figure 4.1: SCC Governance Structure
Figure 4.1, the Board of Trustees is
the overall governing body of SCC.
The Board’s role is determined by
New Jersey State Statute (NJSA
18A:64A-12) and its responsibilities |

are clearly defined in the Board of

Trustees Bylaws (Exhibit 4.1). The College President

Board is ultimately responsible for

the oversight of the College’s

management and the education of its

students by its administrative College College Coordinating
officers and faculty. To do this the Assembly Committee
Board maintains responsibility for

setting policy, ensuring the financial

Board of Trustees

integrity of the College, and Academic C";:vci‘;":m Academic Student Life
appointing and evaluating the Senate Committee ?:::;‘;d(;as';\‘: C°“;2;_'é;eee
President. The Board maintains (CRO)

sufficient autonomy to assure
institutional integrity and to fulfill
its responsibilities.

The Board of Trustees consists of twelve members plus the President of the College, who serves as an ex
officio member. The President is not a voting member and does not lead the meetings. The Board of
Trustees represents a dynamic group of individuals who live in Salem County and volunteer their time
and expertise in support of the mission of the College. Membership on the Board is controlled by New
Jersey law and consists of the Salem County Executive Superintendent of Schools, eight members
appointed by the Salem County Board of Chosen Freeholders, two members appointed by the Governor,
and one alumni representative (non-voting member) elected by the student body. Each member with the
exception of the alumni serves a four-year term with the Chair and Vice Chair elected by the Board to
serve a one-year term. The Chair minimizes any conflicts between the Board and the President in
overseeing the operations of the College.

From 2010 to 2013, the Board had very little turnover. In fact most members on the board had served for
more than 10 years with very consistent leadership. However, during the 2013-14 academic year 64% of
the membership changed due, in large part, to retirements. The current Board of Trustee Members
(Exhibit 4.2) represent a variety of industries and professions and have the appropriate credentials to
fulfill their responsibilities.

The Board meets monthly with meeting dates posted on the College website as well as the College
intranet. Agendas are sent to Board members at least one week in advance and are also posted on campus
prior to all meetings. The College policies, procedures, and documents that come before the Board in
public meetings, including minutes taken and approved at such meeting, are considered public records
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governed by New Jersey Sunshine laws and are open to the public. Following meetings, board briefs are
shared by e-mail with the College community. A hard copy of the minutes from all board meetings are
maintained in the Library for review by the public.

The Board uses a sub-committee structure that includes a Facilities and Finance Committee, Personnel
Committee and Policy Committee. The committees meet monthly, approximately one and a half weeks
before the Board of Trustee meeting. The Chair of each subcommittee provides a full meeting report, and
makes recommendations regarding issues that fall under their scope to the entire Board during the
monthly meetings.

The Board of Trustees maintains an ongoing three-year cycle of self-assessment. The most recent
assessments occurred as part of the Board’s retreat held during the summers of 2008, 2011, and 2014.
(See Exhibit 4.3 for 2014 SCC Board of Trustee Assessment Tool). The assessment is a forum for
discussion about the Board’s roles and responsibilities and is used to strengthen communication and
understanding among board members. The Board uses a tool based on recommendations from the
Association of Community College Trustees Center for Effective Governance. It includes an assessment
of the board organization, policy role, community relations, board CEO relations, institutional
performance, and advocacy. One of the outcomes of this self-evaluation is to help establish the goals for
the following year. During the 201 1session, the Board identified the need for a formal orientation process
for new board members and a revised Conflict of Interest policy for the institution as a whole.
Subsequently, the Board developed and implemented a formal orientation for new members based on best
practices promulgated by the Middle States Commission on Higher Education and the Association of
Community College Trustees (see Exhibit 4.4 for SCC Board of Trustee Orientation Materials).
Additionally in the summer of 2014 the Board assessment showed a need for increased public advocacy
of the College and fundraising by board members. Subsequently, a new Trustee assisted the College by
advocating a partnership with PBF Refinery in Paulsboro, NJ, and supported the revitalized SCC’s
Process Technology program.

Board Policies - The Board maintains responsibility reviewing and, if needed, revising all policies on a
regular rotating three year schedule. This includes the board’s conflict of interest policy and code of
ethics policy. All policies are available on the College intranet. Matters requiring the Board’s approval
include, but are not limited to:
e Changes in educational policy
Evaluation of the President
Authorization to grant degrees
Changes to College philosophy, mission and strategic plans
Changes in fiscal policies
Budget and real estate transactions
Approval in building construction plans

Beginning in January 2014, the Board began the next three-year review cycle. This thorough process will
focus on all policy and be finalized in April 2016. Policy review outcomes are discussed at the Board
meetings and presented to the College community by the College President.

College President - As illustrated in the governance chart, Figure 4.1, the College President, appointed
by the Board, serves as the ultimate connection between the Board of Trustees and the rest of the College.
As part of the governance structure, the President holds meetings with the College Assembly at least
twice per academic year. These meetings are a forum for information sharing and allow the President to
update the entire College community on the State of the College. The President also works with an
executive team who is responsible for implementing Board Policy. However, procedures guiding the
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execution of board policy are created by functional areas and are not widely disseminated. The President
also meets bi-weekly with an administrative/executive committee, comprised of all directors from the
various administrative functions. The committee is the President’s vehicle for the sharing information
and ideas, from the top down and bottom up. The President also receives ongoing reports and
recommendations from the College Coordinating Committee. (Additional information about Presidential
leadership and governance is discussed in Standard 5.)

College Coordinating Committee - The College Coordinating Committee is responsible for facilitating
the upward and downward flow of information to the College community regarding the status and final
disposition of governance issues. The College Coordinating Committee represents all constituencies on
campus and is made up of the committee chairs representing the four governance committees and the
Deans of Academic Affairs and Enrollment Management. This committee provides updates, reports and
recommendations to the President. Selection of faculty and staff membership for governance committees
is a shared process involving recommendations from Academic Senate and Administration. As detailed
in Table 4.1, all committees include members from each division to ensure that entire College community
is represented.

Table 4.1: Governance Committee Membership

Committee Membership
College Coordinating Committee Chairs of each committee; Vice President of Academic
Affairs; Dean of Enrollment Management
Academic Senate All Full-time faculty, full-time professional Staff; Director
of Academic and Information Services, all Part-time faculty
Curriculum Review Committee (CRC) Representatives from Full-time faculty; Academic Affairs,

Professional Staff; Director of Academic Services,
Institutional Research, Planning and Effectiveness staff,

Students
Academic Standards and Appeals (ASA) Representatives from full-time faculty, Academic Affairs
Committee Professional Staff; Director of Nursing; Information
Technology staff, Enrollment Management Staff, Students
Student Life Committee (SLC) Representatives from Full and part-time student body; two

full-time faculty members; Coordinator of Student
Leadership; Enrollment Management staff;, Information
Technology staff

Source: Salem Community College Governance Structure and Bylaws

These committees have responsibilities for contributing to the governance of different College operations
which include reviewing and developing curriculum, recommending procedures and activities, and the
overall engagement of students. A detailed description of responsibilities and membership of each area of
governance can be found in the SCC Governance Structure and Bylaws (Exhibit 4.5) which were updated
and approved by the Board of Trustees in January 2013.

Through governance, these committees have contributed to institutional improvement and growth.
Curriculum Review Committee (CRC) recommendations have contributed to improving the Academic
Program Review process to ensure that all programs align with the College’s current vision and mission.
The Academic Senate, along with additional ad hoc committees, have made recommendations to the
President including those that have resulted in the acquisition of a student email portal, the selection of a
new learning management system, and the development and implementation of the current advising
model.

Student Governance - As a two-year commuter institution with a 40 percent part time population,
consistent participation by students in the governance process remains a challenge. The Student
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Government Association (SGA) is supposed to be the official voice of the student body on campus but it
has never functioned without periods of inactivity. The SGA was very active from 2010 through 2013
but as students graduated, student leadership waned. During this period the Coordinator of Student
Leadership resigned and while others in Student Services filled the void, recruiting new students for
leadership positions became a more difficult task. In addition, the College was facing declining
enrollments and a number of students enrolled in niche programs were taking core program courses at
sites away from the Carneys Point campus. This combination made recruiting new student leaders even
harder.

Additionally, at present, the Student Life Committee (SLC) existed prior to 2010 and has been active
within the governance structure. Moreover, currently it is the only active governance committee that
maintains its required student membership.

SCC must make a more concerted effort to engage students in a process where they can contribute to the
meaningful student engagement outside of the classroom. The SLC along with the Academic Senate are
seeking new avenues for encouraging student participation in governance, such as the implementation of
regularly scheduled Student Assembly meetings. The College held its first meeting in December 2014,

Communication - While a governance infrastructure exists, the College can do a better job putting it
into practice on a more consistent basis. This type of continuous feedback loop reassures campus
constituents that the system is working and actions are being taken on issues that come before the various
governance units. With a smaller, streamlined faculty and staff, membership and engagement in
governance is limited and overtaxed. Communication can therefore be impaired. This was the case with
a gap in communication between the College Coordinating Committee and the President. The Committee
had not forwarded the minutes with recommendations to the President, nor had the President assigned any
specific charges to the Committee in over a year. With the goal of open and productive dialogue between
all levels of governance, the College must ensure that the process is working.

Recommendations

1. Disseminate procedure manuals, to ensure that Board Policy is implemented deliberately and
uniformly across all areas of the College.

2. Seek new avenues for encouraging, engaging, and maintaining student participation in the governance
process at the College.

3. Develop a formal, ongoing feedback process to improve the coordination of institutional leadership
and governance at SCC.

List of Appendices, Exhibits, Figures, and Tables

Exhibit 4.1 Board of Trustee Bylaws

Exhibit 4.2 Current Board of Trustee Members

Exhibit 4.3 SCC Board of Trustee Assessment Tool
Exhibit 4.4 SCC Board of Trustee Orientation Materials
Exhibit 4.5 SCC Governance Structure and Bylaws
Figure 4.1 SCC Governance Structure

Table 4.1 SCC Governance Committee Membership
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Standard Five: Administration

Presidential Leadership - Since the last Periodic Review Report, the College has seen the retirement of
long-serving President Peter B. Contini and the transition to new leadership under President Joan M.
Baillie. President Baillie was appointed SCC’s seventh President on March 22, 2012, after serving as
interim President since January 1, 2012. Under her leadership, the College developed the 2013-2016
Strategic Plan (Appendix 1) with three priorities — improve fiscal stability, improve student success and
improve the image of the College.

President Baillie had been affiliated with SCC for more than 20 years, including Provost-Chief Academic
Officer of the College. Before that, she was Dean of Academic Affairs, a faculty member and executive
director of the SCC Foundation. She has 16 years of experience in business, including 11 years with
DuPont as a national accounts manager. Active in the community, President Baillie chairs the Salem
County Economic Development Council. She is a member of the Rotary of Penns Grove, and serves on
the boards of the Salem County Chamber of Commerce, Salem County Vocational Technical School
Educational Foundation, Stand Up for Salem, and Salem County Bridge, a nonprofit organization that
promotes lifelong learning in Salem County.

In September 2014, President Baillie announced her intent to step down as President by June 30, 2015
later extended to July 30, 2015. After informing the College community, the Board of Trustees formed a
search committee lead by the Board Vice-Chair. The committee included four current Board members,
two members of the SCC Foundation, a representative from the Alumni Association and five College
employees (Dean of Enrollment, Director of Institutional Advancement, Administrative Assistant to the
President, Associate Professor and Director of Institutional Effectiveness). The Presidential position
(Exhibit 5.1) was posted on the SCC website, the local newspaper and various professional journals
including Diverse Issues in Higher Education, Community College Week, Chronicle of Higher Education,
and Hispanic Outlook in Higher Education and Women in Higher Education. The College used the
website to invite stakeholders to participate in the process and to keep them informed on the progress of
the search. In February 2015, the Board appointed Dr. Michael Gorman as the eighth President of Salem
Community College beginning August 1, 2015.

College Administrative Structure - The College’s administrative structure, reflected in the current
organizational chart (Appendix 2), consists of three main divisions, Academic Affairs, Collegiate
Services, and Enrollment Management. Each division is led by a member of the President’s executive
team. The Core Team of executives includes the Vice President of Academic Affairs and Chief
Academic Officer (CAQO), the Chief Financial Officer (CFO) and the Dean of Enrollment Management.
This Core Executive Team meets on a weekly basis and serves as a sounding board for the President by
reviewing information about College, County, State and Federal activity and coordinating College
activities and initiatives. The Core Executive Team members also regularly attend statewide monthly
meetings of the New Jersey Council of County Colleges (NJCCC) and the appropriate affinity groups
(e.g., Academic Affairs, Business Officers, Student Affairs affinity groups). The members of the
President’s Core Team have the qualifications, credentials, and/or previous experience to carry out the
responsibilities of their respective positions. Each Core Executive Team member is responsible for his or
her division and for reporting decisions back to staff.

In addition to the Core Executive Team, the President meets twice a month with an extended group of
administrators, including staff from Academic Affairs, Enrollment Management, Institutional Research,
Planning and Effectiveness (IRP&E), Campus Operations, Institutional Advancement, Retention, Human
Resources, Public Safety, Institutional Effectiveness and Information Technology. Like the Core
Executive Team, these administrators attend statewide monthly meetings and appropriate affinity groups.
This administrative staff, along with the College Coordinating committee, and other ad hoc committees
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support the President and Core Executive Team. This structure ensures the President Baillie has the
opportunity to hear from all levels and can make executive decisions after consultation with the Core
Executive Team.

Communication, Collaboration and Decision Making - SCC is relatively small and does not maintain a
large administration or administrative staff. Therefore, the inclusion of committees and workgroups helps
to ensure that all levels of the institution participate in planning, assessment and decision-making. Many
of these committees began as part of the last decennial review and continue to influence and inform
College decision-making.

e Finding and Reporting Effective Data (FRED) Committee is charged with standardizing
assessment procedures, practices and reporting timeframes for the institution. The committee's
goal is to improve the accuracy of data being reported so that data can be duplicated throughout
campus using a common language. By sharing information and standardizing data sets, the
College is in a better position to report its institutional profile and trends. The Director of
Institutional Effectiveness chairs the committee with membership from Information Technology,
Institutional Research, Enrollment Management, and Academic Affairs.

e QOutcomes Assessment Committee (OAC) is a faculty-driven committee charged with developing
a plan for student learning outcomes assessment at the General Education, program, and course
levels. The Committee is instrumental in disseminating information about best practices in
assessment and is also responsible for the coordination and delivery of professional development
in the area of assessment. The OAC submits an annual report to the Chief Academic Officer and
the President.

e American Disability Act (ADA) Committee is a College-wide committee led by the Dean of
Enrollment Management. The committee, which includes the learning disabilities coordinator,
representation from Human Resources, Public Safety and Information Technology, meets
monthly to recognize and support the standards set forth in federal law. The committee ensures
that all qualifying students, faculty and employees with disabilities are provided reasonable
accommodations.

Ad hoc committees typically meet for a limited duration to address a particular need at the College. Once
recommendations are accepted or not, the need for the continuation of that committee is assessed. For
example, in 2011 when the College wanted to assess the advisement process, the Vice President of
Academic Affairs appointed an ad hoc committee including staff from the Divisions of Student Affairs
(now Enrollment Management) and Academic Affairs. The committee shared its recommendations with
the President who then implemented the recommendations. In AY 2012/13, Academic Technology Users
Group (ATUG), another ad hoc committee was instrumental in helping to identify and recommend to the
President a new learning management system. The College ultimately purchased the system and began
using it in AY 2013/14.

In addition to the committees, the Administration uses Opening Session each fall and spring semester to
communicate “the state of the College” to the College. The President also communicates via monthly e-
mailed updates (From the Corner Office) and ongoing SCC e-mail announcements. These mechanisms

have helped to improve communication.

Effectiveness of Administrative Structure - As part of the College’s administrative restructuring, the
Division of Student Affairs was reorganized into the Division of Enrollment Management to include all
academic support functions, including tutoring and disability support. Student accounts were relocated to
the Office of Finance.

37



In 2014, the Vice President of Academic Affairs resigned to take a position at a larger community College
in the state and the Chief Financial Officer resigned. Collectively, these combinations of occurrences
made it difficult to communicate and share information.

Qualified Administrative Staff - The College recruits, hires and promotes administrative staff (executive
team, executive staff, professional staff, and administrative staff) focused on meeting the mission and
goals of the College. The President, in consultation with the Core Executive Team, aligns all staffing
decisions to directly carry out the core mission of the College. Specifically, the President and Core
Executive Team assesses the staffing within each department, determines which areas are key to carry out
the core mission of the College and which are not, and acts to outsource positions that do not directly
impact the successful implementation of the mission. Currently, areas outsourced include custodial and
cleaning services, purchasing, and payroll. As a result, the number of full-time employees has
significantly decreased (See Table 5.1).

Table 5.1: 6-Year Trend of SCC Employees (Full-time (FT) and Part-time (PT))

SCC Staffing

Academic Year #FT FT Employees | # PT Employees | PT Employees Total # of

Employees* as a % of Total as a % of Total Employees
2009-2010 102 47% 117 53% 219
2010-2011 105 41% 149 59% 254
2011-2012 100 45% 121 55% 221
2012-2013 89 40% 134 60% 223
2013-2014 67 33% 139 67% 206

Source: IPEDS — As of November 1* of each academic year
*Number of FT employees does not include positions “budgeted” but unfilled

In addition to outsourcing, in spring 2014, the College eliminated all athletic-related positions (See
Standards 8&9 for further detail). With this elimination, the College re-allocated its resources to focus on
the core mission of the College, and hired a Director of Retention in the spring of 2014.

Some at the College are concerned about the diminishing number of full-time employees, particularly the
number of full-time faculty. Through retirements, resignations and non-renewal of non-tenured faculty
members, the number of full-time faculty members has decreased from 27 in fall 2009 to 16 in spring
2015. Where necessary, new full-time faculty members have been added (Developmental English) or
replaced (Nursing). While the smaller number of full-time faculty members has not had an effect on
delivery of programs, it does mean that there are fewer full-time faculty to participate in governance
committees and other activities. The College’s Governance Structure and Bylaws require 12 full-time
faculty members to sit on the three Governance committees (not including the Academic Senate on which
all full-time faculty members sit). The number of faculty required for each Governance committee may
need to be reassessed to determine if the number can be reduced without diminishing input. Currently,
there are 16 full-time faculty members, leaving only four full-time faculty members to be assigned to the
additional College committees - ADA Committee, Diversity Committee, and the Outcomes Assessment
Committee - which are also relevant to the mission of the College.

The Department of Human Resources, within the Division of Collegiate Services, oversees the
coordination of hiring of full-time and part-time employees. In 2013, the College acquired a new Human
Resource software platform, MyStaffingPro, to assist in the organization and coordination of all hiring.
Prior to beginning a search, the President, with the recommendations from all divisions, recommends new
positions and job descriptions to the Board of Trustees for approval. Upon approval by the Board,
potential job opportunities are posted on the College website and in acceptable publications and venues.
The Human Resource department assembles materials from job applicants and works with the division to
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assemble an inclusive search committee. Each search follows strict confidentiality policies and equitable
assessments for each candidate. At the completion of a search, and with the recommendation of the
President, the Board of Trustees makes all decisions on hiring and takes all actions regarding the creation
and dissolution of titles and positions as well as the employment, salary, promotion, and termination of all
staff. As of 2015, the College transitioned to ADP Workforce Now to maintain all human resource
records and functions as discussed above.

As the College has reorganized and streamlined its staffing, current employees may be reassigned to new
positions or are directed to assume significant new responsibilities. Examples of reassignments have
occurred in Academic Affairs, Collegiate Services, and Enrollment Management. These reassignments
are based on the needs of the College and are driven by reorganization and as such they do not follow the
same hiring process as mentioned above.

Through the Institutional Effectiveness Plan (IEP), a system of assessment, planning and action takes
place. Regularly, each administrative division informally assesses the outcomes of its division and
develops a plan for implementation. The assessment of the administrative divisions is documented in the
Administrative Outcomes/Key Indicators 2014 Annual Report (Exhibit 5.2).

Professional Development
SCC strives to offer its staff professional development opportunities through internal face-to-face
training, on-line training and training by external professional affiliations.

In AY2015, the Human Resource department implemented a premier web-based employment law service
resource, which offers various compliance professional development courses. These courses help
employees understand federal regulations such as Family Educational Rights and Privacy Act (FERPA)
Regulations, Anti-harassment, Sexual Assault, Bloodborne Pathogens and Ethics and Code of Conduct
Regulations. Courses are available to all full-time employees, which permit employees to complete the
training at their convenience within a given timeframe. Once the participant completes the course, he or
she receive a certificate of completion. Overall, staff rate the seminars as effective with average ratings
of'4.10 on a 5-point scale (see Table 5.2).

Table 5.2: Web-based Professional Development Training Series

Courses Attendees Invited Attendees Completed | Average
Stop Harassment & Discrimination 37 37 4.19
Supervisor Anti-Harassment (Supervisor) 22 20 4.03
FERPA 63 54 4.19
Eliminate Campus Sexual Violence 61 51 4.09

Source: HR Department (CCD)

Administrative staff also participates in face-to-face leadership seminars offered through Human
Resources. These seminars have included Inspiring Positive Change, Leadership Style! And Feedback
with Performance Evaluations. Staff also participate in external professional development to gain
knowledge regarding statewide initiatives and professional accreditation. Examples of such professional
development include: Transforming Developmental Education, Common Core Adoption and Alignment
between K-12 and Community Colleges, Improving Student Success, Use of Common Learning Outcomes
and Assessment Tools and Prior Learning Assessment of Adult Students.

The College’s Administrative Staff Guidelines (Exhibit 5.3), Salem Community College Board of
Trustees and Salem Community College Faculty Association Collective Agreement (Exhibit 5.4)
articulates the College’s agreement to fund professional advancement through continued education and
graduate work. The College views professional development as an investment in the future working
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knowledge and skills of its staff. A more in-depth analysis of Professional Development as it pertains to
faculty can be found in Standard 10, Tables 10.2 and 10.3 illustrating participation of faculty and staff in
professional development activities on and off campus.

Recommendations

1. Identify and implement improved communication practices to more widely and rapidly disseminate
changes to organizational structure and position responsibilities.

2. Enhance the formalized orientation/mentoring process for new employees and improve employee
retention efforts.

List of Appendices, Exhibits, Figures, and Tables

Appendix 2 Current Organizational Chart

Exhibit 1.1 2013-2016 Strategic Plan

Exhibit 5.1  Posting of Presidential Position

Exhibit 5.2 Administrative Outcomes/Key Indicators 2014 Annual Report

Exhibit 5.3 Administrative Staff Guidelines

Exhibit 5.4 Salem Community College Board of Trustees and Salem Community College Faculty
Association Collective Agreement

Table 5.1 6-Year Trend of SCC Employees (Full-time and Part-time)

Table 5.2 Web-based Professional Development Training Series
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Standard Six: Integrity

SCC demonstrates compliance with the fundamental elements of integrity by fostering a culture in which
respect, diversity, high ethical standards, and open and truthful communication are fundamental to all
operations. While this chapter addresses the fundamental elements relative to this standard, evidence
demonstrating integrity is documented throughout the report.

Culture of Respect and Diversity - The
College’s commitment to cultivating a
culture of respect and diversity is
documented in the College’s Diversity

SCC Diversity Statement
SCC is committed to providing equal educational opportunities. This
commitment encompasses persons in legally protected classifications
regarding race, color, national origin, gender, disability, age, marital

Statement shown at right. Through this
commitment, SCC strives to create an
environment supportive of academic
growth and success and where mutual
respect for all individuals is valued.

As the figures (6.1, 6.2, and 6.3) to the
right indicate, the ethnic diversity of SCC
staff generally reflects the diversity of
Salem County residents. The student
population however, is more diverse.
Table 6.1 illustrates the five-year trends
of ethnicity for both students and

staff. Note that collecting information on
ethnicity has not been a systematic
process and both employees and students
have the option under federal regulations
of not reporting their ethnicity. The
College continues to make a concerted
effort to recruit a diverse pool of qualified
candidates for all open positions. Having
a full-time Director of Human Resources
provides an opportunity to ensure that the
College recruits appropriately and
attempts to draw from a diverse

pool. Continued emphasis is important
in order to maintain a faculty and staff
that adequately reflects the student
population.

status, religion, sexual orientation and veteran status.

Ethnicity All Staff Fall 2014

2% H White
M Black/African
American

&2 or more
races

Ethnicity All Students Fall 2014

= White
2
5% Black/African
American
18% Hispanic/Latino
 Asian

¥ 2 or more races

Salem County Demographics

2%
8% B White

W Black/African
American

Wl Hispanic/Latino

2 or more races
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Figure 6.1: Ethnicity
FT/PT Staff FA 2014
Source: ADP/NW
Hispanic (1%), Asian,
American Indian and
Native Pacific Islander 1%.
Figure does not include
Unknown (7%).

Figure 6.2: Ethnicity
FT/PT Students

FA 2014

Source: SCC Reporting
Services

American Indian and
Native Hawaiian & Other
Pacific Hawaiian &
Islander 0%. Figure does
not include Unknown
(18%).

Figure 6.3: Salem
County Demographics
Source: Population &
Demographic facts derived
from the July 1, 2014 US
Census/Quick Facts.

Asian, American Indian,
Native Hawaiian & Other
Pacific <1%. Figure does not
include Unknown.

All figures may not add up to
100% due to rounding.




Table 6.1: Ethnicity — 5 Year Trend — All Students and All Employees (Full-Time & Part-Time)

Ethnicity AY2011 AY2012 AY2013 AY2014 *AY2015

All All All All NI
Students Staff | Students Staff | Student Staff Student Staff | Student | Staff
S S S

White 63% | 52% 61% |  74% 61% 74% 55% 78% 51% | 78%

Black/African

American 22% | 11% 22% | 11% 19% 9% 19% 10% 17% | 11%

Hispanic 4%, 2% 4%, 2% 4% 6% 5% 3% 5% | <1%

American

Indian 0% 0% 0% 1% 0% 0% 1% 0% 1% 0%

Asian 1% 0% 1% 0% 1% 0% 2% 2% 2% | <1%

Native

Hawaiian &

other Pacific

Islander 0% 0% 0% 0% 0% 0% 1% 0% 0% 0%

2 or more

races 0% 0% 0% 1% 0% 0% 5% 0% 4% 2%

**Unknown 10% | 35% 13% 11% 15% 11% 14% 7% 21% 7%

Totals 100% | 100% 100% | 100% 100% | 100% 100% | 100% 100% | 100%

Source: IPEDS as of November 1 of each academic year (student and employee data)
*AY2015 — SCC Student data collected from SCC Reporting Services FA14 and SCC Staff data collected from

ADP FA14

** In accordance with government regulations, employees have the right not to disclose their ethnicity. This
percentage includes “Total Unreported.” (May not add up to 100% due to rounding).

The College maintains both an Institutional Diversity and an American Disability Act (ADA) Committee.
The Institutional Diversity Committee meets to raise awareness of diversity issues and celebrate diversity
on campus. This Committee has been a driving force behind the implementation of the student and staff
diversity surveys, conducted in 2010 and 2013. These surveys provided valuable insight into the
perceptions of the College community on issues of diversity that can be used for planning and allocation
of resources. Data from the Fall 2013 Faculty and Staff Survey (Exhibit 1.3) showed large improvements
in the perception by faculty and staff that the College is a comfortable and secure place for people with
physical and mental disabilities (from 73 percent in 2010 to 86 percent in 2013) and for people of all
sexual orientations (from 77 percent in 2010 to 86 percent in 2013). The survey, however, indicates that
SCC faculty and staff are looking for additional opportunities to understand the range of topics that cover
diversity and to be better prepared to address potential issues and/or complaints. They would also like to
be better informed about ways to address complaints based on issues of diversity. Data from this survey
has been shared with the administration. In response, new web-based employment training addressing
topics such as creating a supporting environment and understanding diversity and compliance issues were
offered to employees beginning AY2015. The College will continue to look for opportunities to celebrate
and support diversity.

The ADA Committee meets monthly to recognize and support the standards set forth in Section 504 of
the Rehabilitation Act of 1973 and the Americans with Disabilities Act (ADA) of 1990, which are
designed to eliminate discrimination against qualified individuals with disabilities. As seen in Exhibit
6.1, the College ensures access to all employees and students through Board of Trustees Policy 1.19
(updated and approved February 20, 2014). SCC employs a full-time ADA (LDT/504)
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Coordinator and pool of ADA accommodation support personnel who assist students with documented
learning disabilities in meeting their identified accommodations, including note taking and reading
assistance.

SCC continues to be committed to making reasonable accommodations for qualifying students, faculty,
and employees with disabilities, as required by applicable laws. As a result of this commitment, during
the 2014 academic year, push-button access doors were installed at the entrances to Donaghay Hall and
Tillis Hall along with improvements in signage and markings for handicap parking spaces. On-line
accessibility has also been reviewed and improved. Future projects include renovating bathrooms in
Donaghay Hall for improved handicap accessibility, more ADA accessibility features for Contini Hall,
and removal of islands in Davidow parking lot to allow easier access to other areas of campus.

Information Dissemination - The College strives to communicate timely and factual information to all
College constituents. SCC provides printed and electronic materials to prospective students and families,
current students, faculty and staff, and the public, that are honest and truthful. The Division of
Enrollment Management and Institutional Advancement are responsible for official communications as
well as materials used for recruitment and public relations. The Information Technology (IT) office bears
responsibility for the College website, Self-Service Portal and email.

In 2009, the College migrated to PowerCampus, a different platform for providing data and information
to students and staff. The new PowerCampus platform includes a Self-Service Portal that provides
matriculated students with access to course information, registration, unofficial transcripts, and

grades. The Self-Service Portal also allows faculty and staff to advise students and communicate grading
information.

In 2011, SCC provided students with e-mail accounts for the first time. By creating official accounts, the
College added a confidential and cost-effective way to identify and communicate with students.

The College website and e-mail platforms are utilized as primary modes of communication with all
stakeholders. On April 27, 2013, the College launched the new SCC College Website (Exhibit 1.1) which
emphasizes a more organized layout, improving usability for different audiences: prospective students,
current students, faculty/staff, visitors and the community. The website includes the current strategic
plan, changes to mission and vision statements, any federally mandated information as well as
information regarding Middle States accreditation. Information pertaining to institution-wide assessment,
including graduation, retention certification and licensing pass rates, tuition and fees, financial aid, health
and safety, student outcomes, and gainful employment are available on the SCC College Website (Exhibit
1.1) under Student Consumer Information (Exhibit 1.7) and on College Navigator. The College website
also provides access to both the Self-Service Portal and SCC Catalog-Handbook (Exhibit 1.2). The
website is maintained by the Office of Information Technology (IT).

Policies, Procedures, Guidelines, and Protocols for Students

SCC has a comprehensive set of policies, procedures and guidelines that address the rights and
responsibilities of students. These policies, procedures, guidelines, and protocols as well as available
services for students are communicated in the SCC Catalog-Handbook (Exhibit 1.2) which is updated
annually and available on the College website. The SCC Catalog-Handbook (Exhibit 1.2) addresses
academic requirements and policies, student evaluations, and code of conduct and discipline policies.
The procedures for student complaints and conflict resolution are also listed in the SCC Catalog-
Handbook (Exhibit 1.2). Students with grievances are directed to follow the steps outlined in the SCC
Catalog-Handbook (Exhibit 1.2). Students are also made aware of the College’s Academic Honesty and
Integrity Guidelines (Exhibit 6.2) to ensure that all students follow fair and honest practices in and out of
the classroom. More detail can be found in Standards 8 and 9.
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The SCC Catalog-Handbook (Exhibit 1.2) provides students with detailed course information along with
pre- and co-requisite information to assist them with timely and effective course selection. The Self-
Service Portal gives students on-line access to their academic plan, course offerings and descriptions,
progress in meeting degree completion and access to unofficial student transcripts.

Policies, Procedures, Guidelines and Protocols for Employees

The College Board of Trustees is responsible for creating and approving all policy. The policy manual is
a fluid document with continuous updating. As an example in June 2014, the Personnel Committee of the
Board of Trustees updated the Employee Code of Ethics (Exhibit 6.3) to align more closely with a best
practices model Code of Ethics promulgated by the Association of Community College Trustees. This
document was shared at the August 26, 2014 Opening Session and made available to the campus
community in early Fall 2014.

Note that employees are made aware of such Board policies through the Board Briefs that are
electronically mailed to all employees after each Board of Trustees meeting. Published Board of Trustees
minutes are also housed in the College library. Additional information regarding Board Responsibilities
and Policies can be found in Standard 4.

Once policies are approved, the administration, in consultation with the governance committees, develops
procedures, guidelines and protocols. Information is made available to employees in the Administrative
Staff Guidelines (Exhibit 5.3) and the negotiated Salem Community College Board of Trustees and Salem
Community College Faculty Association Collective Agreement 2012-2016 (Exhibit 5.4) These
documents are available in hard copy and published on the College intranet. Day-to-day procedures,
guidelines, and protocols are also documented in individual procedure manuals maintained at the
department level and the Faculty Handbook (Exhibit 6.4), maintained by the Division of Academic
Affairs.

College compensation and benefits as well as employee grievances and appeals are negotiated as part of
the collective bargaining agreement with the Faculty, Professional Staff and Support Staff. The most
recent Salem Community College Board of Trustees and Salem Community College Faculty Association
Collective Agreement 2012-2016 (Exhibit 5.4) was ratified and approved by the Board of Trustees in
March 2014. This agreement marks the first time all three employee groups negotiated as a single unit
and are included under one collective bargaining agreement. All three are now part of the SCC Faculty
Association, although each maintains their respective set of guidelines.

Hiring Practices and Condition of Employment

Equal opportunity practices are integral to the hiring practices at SCC. The Department of Human
Resources assists each division in carrying out fair, open, and impartial hiring practices in line with the
College’s Equal Opportunity and Affirmative Action statement. The College strives to cost-effectively
target advertising for all open College positions in a way to attract a diverse applicant pool. All search
committees are held to a high standard using fair practices such as common questions and interview
rubrics.

The Board of Trustees, at the recommendation of the President, has ultimate responsibility for the
creation and dissolution of titles and positions as well as the employment, salary, promotion, and
termination of all staff. While these are often sensitive issues, more can be done to help the College
understand the rationale for the decision. Greater transparency with regard to the effectiveness of human
resource decisions is recommended.

As a condition of employment, all full-time employees complete professional development sessions in
accordance with their appropriate contract. These professional development sessions encompass areas
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related to federal and state regulations, sexual harassment, diversity, and those relevant to the carrying out
the mission of the College. Each division has input as to the content of the professional development
sessions at the departmental level and each employee is surveyed after each session as to the session’s
usefulness and to elicit suggestions for further sessions.

All full-time and part-time employees undergo a fair and impartial evaluation process according to their
respective contract. During AY 2013, Human Resources assessed and updated the evaluation process for
administrative, professional, and support staff. In response, the College adopted a new bi-annual
formative evaluation tool. In spring 2015, the College began an assessment of the faculty evaluation and
promotion process led by an ad hoc committee with members from the Academic Senate and
Administration. The goal of the committee is to have a revised evaluation process in place for AY 2016.
Additional description of the evaluation processes can be found in Standards 3 and 10.

Employee grievances are handled according to the protocol listed in the appropriate guidelines or
collective agreement for each employee in conjunction with the Board of Trustees policies.

Academic Freedom/Intellectual Property/Privacy Rights - The College ensures academic freedom and
rights through polices documented in the Board of Trustees Policy Manual 9.1 and the Salem Community
College Board of Trustees and Salem Community College Faculty Association Collective Agreement
2012-2016 (Exhibit 5.4) Section 11, Article VIII pages 13-14. Academic freedoms and rights are also
outlined in the most recent Employee Code of Ethics (Exhibit 6.3) policy updated and approved by the
Board on June 19, 2014. All policies are communicated to students, faculty staff and administration via
Board Briefs. Policy manuals are available in the Presidents’ office, Human Resource office, SCC
Library, the Office of Institutional Research, Planning & Effectiveness, and electronically (Office365).

Recommendations

1. Strengthen communications with regard to human resource functions and decisions to create a more
transparent and understood process.
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Chapter Three: Student Services
Standards Eight & Nine: Student Admissions & Retention and Student Support Services

Open Access Mission - Salem Community College is an open access institution whose mission is to
provide affordable, quality higher education to all county residents regardless of their background. This
open admissions policy means that potential students need only complete the SCC admissions application
and provide a copy of a high school diploma or a GED certificate. Depending upon the students’ high
school GPA, students are required to take a placement test. If the students’ high school GPA is 3.0 or
higher, the student is placed in college-level courses and no additional placement test is required. High
school transcripts, SAT/ACT scores, and letters of recommendation are not required for admission,
although prospective students can opt to use SAT/ACT scores in lieu of the placement test. Prospective
students can submit an application at any time and begin their post-secondary education at the next
scheduled academic session. In 2014 the College eliminated the application fee, making the rolling
application process both simple and affordable.

SCC does offer a number of limited-admission programs for which there are additional admissions
requirements and a more involved application process. Such limited-admission programs are either
subject to external accreditation and/or have limited capacity, such as Nuclear Energy Technology,
Nursing, and Scientific Glass Technology. The additional admissions requirements for these limited-
admission programs are clearly outlined in all marketing materials including the College website and SCC
Catalog-Handbook (Exhibit 1.2).

In maintaining an open admissions policy, the College accepts responsibility for providing appropriate
levels of education for all incoming students, including those who are not ready for college-level courses.
For these students, the College offers developmental curriculum and support services designed to
challenge and prepare them for success at the collegiate level.

Salem Community College is the only institution of higher education in Salem County, and serves a
population with a wide variety of needs. The vast majority of SCC students are female; 62% compared to
38% male in fall 2014. Most SCC students (68%) reside in Salem County while 12% reside in other
counties in New Jersey and 20% come from out of state (in fall 2014).

The semi-rural nature of Salem County with its limited public transportation system presents more of a
challenge for SCC students than it might for students in a more urban environment, particularly since
students must rely on their own transportation. As described in the overview, Salem County is the least
densely populated county in New Jersey and the sixth poorest county per capita. Over 12% of Salem
County residents are below the poverty level. Many students cannot afford to go out of county for an
education and as such the County’s percentage of adults with a bachelor’s degree is significantly lower
than the state average (20.4 percent compared to a state average of 35.8 percent). In addition, many
students at SCC work full or part-time while they are attending school. Working continues to be one of
the major reasons why students tend to withdraw or stop out for a period of time. As seen in Table 8.1, in
2014, 71 percent of graduating students reported that they were working while attending SCC.
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Table 8.1: Employment Status of Graduating Students while attending SCC AY2014

Employment Status Number of Students Percentage
Full-time Employment 65 24%
Part-time Employment 119 44%
Self- Employment 9 3%
Unemployed Seeking 59 22%
Unemployed Not Seeking 13 7%
Total 271 100.0%

Source: Graduating Student Survey AY2014

Enrollment - Since the last decennial review, the College has noticed a number of key demographic
changes in the student population. From the early 1990s through AY2006, the majority of students were
part-time (taking fewer than 12 credits per semester). Beginning in the fall 2006 semester, the number of
full time students began outnumbering part-time students. Figure 8.1 (below) shows the full-time/part-
time enrollment split for the past ten years. In addition, the average age has fallen. In 2013 the average
age of an SCC student was 23. The coincidence of these two demographic factors indicates that more
traditional-age students are attending and they are carrying a higher credit load.

Figure 8.1: 10-Year Enrollment Trend — Full-time / Part-time Students
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Source: IPEDS/NJ Community Facts Book and Directory
*SCC Reporting Services

Figures 8.2 below shows the surge in the number of credit hours between 2009 and 2012, cresting at
36,000 credit hours in AY 2010. Note that the increase coincides with the economic downturn and the
increase in the unemployment rates across the nation. As the economy began improving the number of
credit hours decreased, returning to the pre-2009 level.

Figure 8.2: 9-Year Trend — Total Credits per Academic Year (AY)

Source: IRP&E, President’s office

Enrollment Management - SCC’s Division of Enrollment Management is responsible for marketing,
recruitment, admissions, retention, advising, career services and disability services. Because SCC is a
small institution with a number of very specialized “niche” programs, including Computer Graphic Art,
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Game Design and Development, Glass Art, Nuclear Energy Technology, Nursing, Process Operator
Technology, Scientific Glass Technology, and Sustainable Energy Technology, recruitment is a shared
responsibility led by the Dean of Enrollment Management. The Director of Retention and Admissions,
full-time recruiter, part-time recruiters, academic advisors, along with faculty, work with the Dean to
recruit and retain students.

Beginning with the FY 2012 recruiting cycle, the College developed and began to implement its first
Recruitment Plan (Exhibit 8.2). With the institutional priority of maintaining fiscal stability, the objective
was to increase enrollment overall, with initiatives focusing on stabilizing the capture rate at in-county
schools, increasing dual enrollment, and improving retention.

High School Capture Rate - SCC’s capture rate decreased from 22 percent in 2010 to 18 percent in 2012.
(See Table 8.2 below). Since 2012 the College was able to stabilize its capture rate, keeping it at 17-18
percent of all graduating students. As the table below indicates, while the overall capture rate stayed
fairly stable, there was wide variances in the capture rate at each county high school. Two schools in
particular had substantial decreases in the number of graduates who enrolled at SCC.

Table 8.2: High School Graduates and Capture Rates for Salem County
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Penns Grove 153 33% 157 30% 113 19% 143 14% 124 15%
Pennsville 143 32% 176 31% 143 27% 147 34% 143 32%
Salem 122 21% 105 14% 110 | 26% 74 19% 76 | 26%
*SCVTS 46 28% 57 30% 66 30% 79 32% 85 26%
Woodstown 201 19% 209 16% 188 15% 219 16% 193 9%
Schalick 181 6% 141 3% 146 1% 174 6% 128 5%
Total In
County 846 | 22% 845 | 20% 766 | 18% 836 | 18% 749 | 17%

Source: SCC Reporting Services *Data collected 9-29-2014
*Salem County Vocational Technical School (SCVTYS)

Between 2012 and 2014, SCC attempted to target those schools with the biggest decline by creating more
individualized recruitment plans and site-specific registration days that promote SCC as the school of
choice. The College conducted more targeted guidance visits, attended back-to-school nights, held
information sessions and cafeteria visits, offered Accuplacer testing at the high school, and connected
more with parents about dual credit opportunities. The College also implemented on-the-spot registration
days. As Table 8.3 indicates in 2014, SCC has expanded on-site registration to include all six county high
schools. The majority (95%) of students who attended the registration days registered and became SCC
students.
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Table 8.3: 3-year Trend in Registration Day Attendance from Salem County High Schools

Yearly Attendance
Salem County High School 2012 2013 2014
Penns Grove - - 18
Pennsville - - 14
Salem 18 16 12
Schalick - 8 6
Salem County Vocational Technical School (SCVTS) - 20 19

Source: Data from SCC Division of Enrollment Management

Dual Enrollment - In addition, since 2012, SCC has increased its communication with parents about dual
enrollment programs, resulting in a 40 percent increase in the number of dual credits earned at Salem
County high schools. See Figure 8.3 below.

Figure 8.3 Dual Credit Totals per Fiscal Year (FY)

Credits

FY2012 FY2013 FY2014 FY2015

Source: IRP&E, President’s office

Improving Enrollment and Retention- As previously discussed, both enrollment and credit hours
decreased from 2012 to 2014. During this time, the College began to examine various retention strategies
including orientation, better use of the early alert system, and more intrusive advising. In each case, the
College found that it could develop better procedures and tracking of activities. These improvements
became part of a revised 2014 Enrollment Management Plan (Exhibit 8.1) and are addressed later in this
chapter under Services to Support Retention and Student Success. In addition to the Enrollment
Management Plan, (Exhibit 8.1) the College created a specific Recruitment Plan (Exhibit 8.2) that more
specifically addresses the challenges within recruitment and retention. Both plans include the following
initiatives.

e More Accurate Enrollment Projections. With support from the Department of Institutional Research,
Planning and Effectiveness (IRP&E), the Division of Enrollment Management is now able to more
accurately and realistically project enrollment goals based on a predictive modeling formula. The
formula develops realistic enrollment targets and takes into account demographic trends from
previous semesters. For instance, SCC’s high school capture rate goal for FY 2015 is 17.9%. This is
based on an overall 4.9% increase in high school graduates for FY 2015 and an analysis of the five-
year trends.

o Expanded Out-of-County Recruitment. The College expanded recruitment efforts for specialty
“niche” programs that colleges in adjacent counties, including counties in Delaware, do not offer. To
do this, SCC will participate in additional college fairs in these targeted areas, as well as build
relationships with school counselors to facilitate additional high school visits.
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o Streamline current admissions communications. Students sometimes get lost in the application
and/or registration process and don’t know where to look for help. As a result they fail to enroll. To
prevent this, Enrollment Management is focusing on improving communications with students
throughout the application and registration process. Enrollment Management is reaching out to
students through fliers, phone calls, mailings, e-mails that communicate specific dates and steps
within the process.

o [mplement better student follow-up. The enrollment management team has implemented procedures
to track and contact prospective students from summer Open Houses that have not yet enrolled as
well as all non-returning students who may have stopped out for a period of time.

o Eliminated the application fee. In 2014, the College determined that the collection of the application
fee was inconsistent and to follow suit with other community colleges in the area, the College
eliminated the fee.

Transferability - Many students enter SCC with the ultimate goal of transferring to another 2-year
college or a 4-year college or university. Since 2010, the College has increased its efforts to assist
students with this transition. As stated in Standard 11, SCC participates in “NJ Transfer”
(http://www.njtransfer.org/) a website that helps students transfer community college courses and

programs within the state of New Jersey. The website along with the New Jersey State Transfer
Agreement has made transfer more seamless for community college graduates who transfer to state
colleges and universities in New Jersey.

To further assist students, SCC has expanded its college fair by attracting more colleges and universities.
Consistently over the past three years, over 30 four-year institutions have participated in each College
Fair. Additionally, the College has increased the number of students who attend each year.

To ensure that all credits transfer, SCC has concomitantly aligned its curriculum to specific programs at
the 4-year colleges where our students most often transfer. As Table 8.4 below indicates, many of these
colleges are out-of-state institutions. For example, Wilmington University, continues to be the most
popular choice for SCC students. Note that transfer data in Table 8.4 includes graduates as well as

students who transfer prior to completing their associate degree.

Table 8.4: 5 — Year Transfer Trend

AY 2009 | AY 2010 | AY 2011 | AY 2012 | AY 2013
Four - Year Institutions
Wilmington (55) Wilmington (64) Wilmington (75) Wilmington (92) Wilmington (73)
Rowan (36) Rowan (36) Rowan (72) Rowan (61) Rowan (30)
U of Phoenix (20) U of Phoenix (23) U of Delaware (21) Stockton (20) U of Delaware (19)
Rutgers - NB (11) U of Delaware (13) Stockton (15) U of Delaware (17) Stockton (17)
Drexel (11) Neumann (12) Rutgers - NB (14) Widener (11) Rutgers - NB (9)

Two —Year Institutions

Del. Tech .-Stanton
(65)

Rowan College at
Gloucester (47)

Rowan College at
Gloucester (76)

Rowan College at
Gloucester (72)

Rowan College at
Gloucester (23)

Rowan College at
Gloucester (31)

Del. Tech .-Stanton
(34)

Del. Tech .-Stanton
(55)

Del. Tech .-Stanton
(31)

Del. Tech .-Stanton
(21)

Camden C.C. (26)

Camden C.C. (32)

Cumberland C.C. (34)

Cumberland C.C. (28)

Cumberland C.C. (19)

Cumberland C.C. (21)

Cumberland C.C. (31)

Camden C.C. (26)

Camden C.C. (24)

Camden C.C. (14)

Del. Tech. — Terry
(18)

Del. Tech. — Terry
(23)

Del. Tech. — Terry
@n

Delaware County C.C.

PA (9)

Delaware County C.C.
PA (6)

Source: SCC Reporting Services / Transfer-Out — 5 Year Trend
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Affordability - SCC’s in-state tuition is among the lowest of the community colleges in the New Jersey
(see Table 8.5). SCC is committed to stable tuition costs and has not increased in-state tuition for four
consecutive years and only slightly increased fees for a select number of high expense courses. In 2015,
the College plans to differentiate out-of-state tuition by increasing the out-of-state rate by $25 per credit
for AY16. This increase in out-of-state tuition was recommended during the College’s last Periodic
Review. Based on data from IPEDS (AY 2014), SCC’s out-of-state tuition cost remains one of the lowest
of the 19 community colleges in the state.

Table 8.5: 5-Year Comparison of New Jersey Community Colleges Tuition Rates

Atlantic Cape
Bergen
Brookdale
Burlington
Camden
Cumberland
Essex
Gloucester
Hudson
Mercer
Middlesex
Morris
Ocean
Passaic
Raritan
Salem
Sussex
Union
Warren

$80 %85 $90 %95 $100 $105 $110 $115 $120 $125 $130 $135

m Fall 2010
mFall 2011
mFall 2012
mFall 2013
m Fall 2014

Source: NJCCC Fact Book/President’s office

Financial Aid - As shown in Figure 8.4, approximately 53 percent of all full-time, first-time students
receive financial aid; the majority 42.5 percent have their entire cost covered by financial aid.

Figure 8.4 Percentage of First-time, Full-time Students Receiving Financial Aid
Accurate and up-to-date information regarding financial aid
(grants, loans, and/or work study) as well as Salem
Community College scholarships are made available online
mTotal Aid | (http://www.salemcc.edu/financial-aid/procedures#K) and in
the Financial Aid office. SCC’s Office of Financial Aid
e provides personal financial aid counseling to new and
. ﬁllod Aid returning students with the goal of helping students secure
and maintain the optimum award package. The office is
staffed by a director, assistant director, and support
professional. The office holds financial aid workshops for
students and their families and assists them in completing the
Free Application for Federal Student Aid (FAFSA). Table
Source: IRP&E, President’s office 8.6 illustrates the commitment SCC has made to increase the
number of students completing the required FAFSA.

Students Receiving Financial Aid
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Table 8.6 Financial Aid Workshop Attendance and FAFSA Completion

Academic Year Number of Total Number Total Number of FAFSAs
Workshops Attended Students Completed
2011-2012 3 10 10 10
2012-2013 3 13 11 11
2013-2014 6 49 33 27

Source: Financial Aid Office

Services to Support Retention and Student Success - SCC is committed to student success and strives
to provide services that are reasonably necessary to enable each student to achieve the student’s
educational goals. In meeting this standard, SCC offers a variety of services to students upon admission
and throughout their first year. Services aimed primarily at the entering student include accurate
placement in courses, orientation, and first-time advisement. Throughout their first year, students benefit
from having Instructional Aides in developmental and gateway courses in English and math, access to an
Academic Support Center, Academic and Intrusive Advising, and for those eligible, the support system of
the Educational Opportunity Fund (EOF).

Accurate Placement - Placement in college-level courses upon entrance is a key indicator of positive
student retention and success. SCC has historically relied on the Accuplacer college placement test, to
determine college-level readiness in English and math courses. Beginning in spring 2013, based on a
research study from the Community College Research Center, the College implemented an initiative
allowing students who are out of high school five years or less to use their overall high school GPA to
determine college placement. Currently, students with a 3.0 overall GPA or higher in high school are able
to enroll in regular college-level English (ENG 101 English Composition) and math courses (MAT 134
Contemporary Math or MAT 137 College Algebra). The Accuplacer placement test is still required for
all other incoming students. Two-year aggregated data shows that students placed by this method do
better than those placed by Accuplacer or SAT scores and better than those who took a developmental
course. (See Figure 8.5).

Figure 8.5: Overall Percentages of Students Who Passed Gateway Courses

Overall Percentage of Students (SP13, FA13, SP14, FA14)
Who Passed Gateway Course (s) (ENG101, MAT134, MAT137)

% of Students Who Passed with a D or better B % of Students Who Passed with a C or better

88%
77% 79% 80% 80% 82%

I 69% I

Percent of Students who took a Percent of Students who were Percent of Students who were Percent of Students who were
Developmental Course then placed by taking the Accuplacer  placed by taking the SAT's placed using their HS GPA
passed a Gateway course Exam

84%

Source: M.Roy/Power Campus/Querry/Updated to include SP14 &FA14/2-19-2015
Rounded all percentages in figure
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Orientation Program - Salem Community College strongly encourages all first-time enrolled students to
attend a New Student Orientation. This orientation familiarizes first-time enrolled students to SCC and
creates an environment encouraging student success. Over the past several years, SCC has held two
orientation programs each year: fall (August) and spring (January). However, attendance is optional and
turnout has been around 30 percent for the fall semester and small enough for the spring that the College
chose to cancel (see Table 8.7).

Table 8.7: New Student Orientation Statistics

NSO Number of First-time Enrolled Students* Number of Students Attended
Fall 2012 377 95
Spring 2013 189 N/A
Fall 2013 371 119
Spring 2014 189 0 (cancelled)
Fall 2014 369 101

Source: *Data retrieved from PowerCAMPUS Reporting Services “Enrolled First-Time Students” report

After canceling the January 2014, orientation SCC decided instead to mail “New Student Packets” to all
first-time enrolled students. The packets included the same topics that would be covered at an in-person
New Student Orientation, but the format provided little opportunity for engagement. While the Director
of Retention is in the process of re-developing a more engaging and effective orientation program, the
institution should also consider making orientation mandatory. In addition, the College should use
orientation as an opportunity to gather data that will help provide more information about student goals
and expectations. Data could also be used to create a more meaningful, engaging orientation program that
supports the strategic goal of increasing retention and student success.

Use of Instructional Aides in the Classroom - In Spring 2013, the College hired eight Instructional
Aides to support nearly all sections of developmental English and math courses (ENG096, ENG098,
MATO092, MAT093, and MATO095) as well as the gateway or first college-level (ENG101, MAT134, and
MATI137) courses in English and mathematics. During the first year of implementation, Instructional
Aides served primarily as an assisting figure in the classroom. Overall, students in SP 2013 had a 2.1
percentage point increase over SP 2012 and a 2.8 percentage point increase in overall student success for
FA 2013 compared to FA 2012. After reviewing the successful outcome data, the division of Enrollment
Management expanded the responsibilities of the Instructional Aides. Currently, Instructional Aides
serve the original function in the classroom and also act as specialized tutors in the Academic Support
Lab to support those students who require extra help. More detail can be found in Standard 13.

Academic Support/Tutoring - Part time tutors are available for most subjects in the Academic Support
Lab located on the first floor of Tillis Hall. The College also maintains a part-time tutor dedicated to
sciences (Anatomy and Physiology, Chemistry and Biology) in the Science labs. To supplement in-
person tutoring, the College offers Smarthinking, a web-based on-demand tutoring system that provides
24 hour access to online tutoring in a wide variety of subjects. The online system helps the College
supplement services for subjects that are more difficult to staff. These include physics, microeconomics,
higher-level nursing and calculus. During the first year of the service, students used over 180 hours of
online tutoring. Most of this time was for writing support, but a wide variety of other subjects were also
supported. After a few years of implementation, the College determined that utilization and effectiveness
were not what it had hoped and made a decision to focus its resources on expanding the Academic
Support Lab. Beginning in spring 2014, the College hired additional part-time tutors and began
increasing its presence on campus, increasing signage and using instructional aides to promote and
encourage students to use the resources.
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These efforts, among others, resulted in a 67.8% year/year increase in student usage of the Academic
Support Lab (see Table 8.8). After reviewing such data along with the ACT’s study, titled “What Works
in Student Retention? — Community College Report,” which ranked tutoring as the second highest in their
survey asking what three practices make the greatest contribution to retention, the College physically
expanded and technologically enhanced the lab.

Table 8.8 Academic Support Lab (formerly Tutor Center) Visits

SEMESTER STUDENT VISITS
Fall 2013 469
Spring 2014 316
Fall 2014 787
Spring 2015 1463

Source: Director of Admissions and Retention

Intrusive Advising - Prior to spring 2014, the College utilized an Academic Alert system that was paper-
based and often resulted in little to no follow up with students. After reviewing retention research that
documented the success of intrusive interventions, such as mid-semester Academic Alerts at the course
level and with the goal of improving retention, the College revised its Academic Alert process. In spring
2014, Enrollment Management and Academic Affairs jointly implemented a new academic alert system
and worked to encourage all instructors (full-time and part-time) to use the new system. In addition, the
College hired an advisor whose responsibilities focused on providing personal follow-up with each
student assigned an Academic Alert. Faculty members log onto to an Academic Alert Form (Exhibit 8.3)
and identify areas of concern, i.e. excessive absenteeism, submission of late assignments, poor
performance on tests or quizzes, etc. The form is automatically emailed to an academic advisor, the
Director of Financial Aid, and the Dean of Enrollment Management. The advisor, mentioned above,
contacts the student to notify him/her of academic issues, inform him/her of options for improving the
course grade, refers the student to support services, and/or advises the student to withdraw from class. In
addition, all instructors are encouraged to remind students of the procedures required for official
withdrawal. This information helps ensure students are made aware of all options available for assistance
and success before allowing them to withdraw.

Figure 8.6 Final Grade Percentages for
Students Receiving an Academic Alert
Fall 2014

After implementing the revised alert system for one semester,
preliminary data shows 29 percent of students who were at
risk for failure attained a grade of “C” or better, 8 percent
attained a grade of “C”-to “D” and 27 percent withdrew (See
mCor> figure 8.6). The College plans to continue the new academic
alert system and will evaluate effectiveness in improving

Academic Alerts FA14
Percent of Final Grades

mC-toD .
student retention and success.
Fand FA
W Academic Advising - SCC recognizes that academic advising
plays a vital role for students as they plan and move
successfully through their academic career. As such, SCC
Source: Enrollment Management encourages all students to take advantage of academic
(A Markley)/ IRP&E advising'

In 2010, the Vice President of Academic Affairs convened an ad hoc committee (referred to in Standard
5) comprised of Student Services staff and faculty members to investigate and recommend a new model
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for academic advising at SCC. Data indicated that the current system was mostly focused on registration
with no clear expectations for student responsibility in the process. In response, the committee developed
and implemented a clear, consistent, and well-publicized advisement process, which involves both college
advisors and faculty advisors. The advisement process is communicated on the College website and in
the SCC Catalog-Handbook (Exhibit 1.2). Students also receive email updates before every new
registration period.

All new students are assigned and required to meet with a college advisor who works with them on
designing a plan to meet their educational goals and interests. Students have an opportunity to ask about
different majors and curricula and are assisted with course selections. Students are also assigned logins
and guided through PowerCAMPUS Self-Service (Student) Portal. Following the first full semester,
students are assigned a full-time faculty member to serve as their advisor for the remainder of their
program. The advisor, with few exceptions is someone who teaches in the student’s designated area of
concentration and is known as a faculty advisor. The current system encourages, but does not mandate, a
student to meet with their faculty advisor at least once a semester to discuss career and transfer options,
progress towards completion of degree requirements, and course selection for upcoming academic
sessions. A student can meet with a college advisor or faculty advisor any time during the academic year.
In some key populations of students, such as EOF, advising is mandatory. In the future, a more intrusive
and mandatory form of advising is planned for students in developmental and gateway courses. This
intrusive advisement for these groups was a final recommendation of the advising ad hoc committee and
agreed upon by the Academic Senate in spring 2013.

College Advisement Center - The advisement center is staffed by two full time and several part-time
college advisors. In addition several staff members in Enrollment Management devote part of their time
each week serving as college advisors. Additional support for specialized populations comes from
Educational Opportunity Fund (EOF) coordinators, and the LDT/504 coordinator. Together, these staff
members serve as the backbone of the advising process.

SCC presents students with clear pathways to success and guides them in progressing through these
pathways in a timely manner. However, many students have transportation, family and work obligations
that can interfere with the first step of the pathway, scheduling a specific advising appointment time.
Therefore, the College implemented a walk-in advising structure. Moving to a walk-in advising structure
has provided students the flexibility to stop-in during a time that works best for them. It also allows new
students taking the Accuplacer placement test to receive advising immediately after taking the test,
instead of having to make an appointment for a future date.

Furthermore, administrators and staff members in the Divisions of Academic Affairs and Enrollment
Management have collaborated to offer Academic Advising updates and professional development
sessions for all full-time faculty and staff who act as advisors. Such updates include details about new
and revised curricula and processes as well as role-plays of a variety of possible advising scenarios.

Assessments of the advising process have shown that the efforts mentioned above have resulted in quality
improvements noted by current and graduating students. For the most recent, 2014-2015 Graduating
Student Survey Results, (Exhibit 7.3) 97% of graduates (n=219) met with a faculty advisor and 75% of
these students rated the quality of advising to be excellent to good (up from 68% in 2014). The survey
also showed 75% of graduates (n=220) met with a non-faculty advisor (college advisor) and 60% of these
students rated the quality of advising to be excellent to good (up from 52% in 2014). Additionally, as
previously discussed in Standard seven, 77% of SCC students responded (Survey of Entering Student
Engagement - SENSE 2012, Exhibit 7.1) strongly agree or agree to an advisor helped me to select a
course of study, program or major and 86% of SCC students responded strongly agree or agree to an
advisor helped me to identify the courses I needed to take during my first semester/quarter.
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New Jersey Educational Opportunity Fund (EOF) - The EOF program at SCC, funded by the State of
New Jersey, guarantees access to promising Salem County students from economic and educational
disadvantaged backgrounds who demonstrate the commitment, motivation, and potential for success. The
program provides eligible students with supplemental financial aid, career, academic and personal
counseling to ensure they achieve their academic goals successfully, whether it is transferring to four-year
institutions after graduation, or seeking immediate employment. Undergraduate eligibility is dependent
on the following:

Must demonstrate an educationally and economically disadvantaged background
Must be a New Jersey resident 12 consecutive months prior to receiving the award
Must apply and be accepted to a participating New Jersey college or university
Must meet the academic criteria as set by the institution of choice

Must file a Free Application for Federal Student Aid (FAFSA)

Gross Income must fall within a given criterion

ANl o e

Disability Support Services/Learning Accommodations - In 2010, the College hired a full-time
Disability Support Coordinator to support the newly formed Office of Disability Support Services. This
office was charged with identifying and providing a wide range of support services and accommodations
to promote the full integration of students with disabilities into the mainstream college environment. The
office is also responsible for maintaining specially designed equipment to accommodate students with
physical or learning disabilities. Such services are provided in accordance with the Americans with
Disabilities Act (ADA) of 1990 and all subsequent amendments. These services span across all
stakeholder groups, including students, parents, faculty, administration, staff, sending school districts, and
community agencies. Students with disabilities are encouraged to contact the Disability Support
Coordinator to request reasonable accommodations.

The Disability Support Coordinator develops and monitors 504 accommodation plans; advises and
informs faculty and staff on disability issues and compliance; serves as a liaison to neighboring school
districts for students and parents transitioning to SCC; serves as a support and advocate for students with
disabilities; and chairs the ADA Committee at the College. The ADA Committee meets on a monthly
basis, submits monthly minutes and annual reports, and is comprised of representatives from the College
where disability accessibility and compliance are key to student success. The committee addresses issues
and makes recommendations regarding accessibility, facility and resource needs in order to accommodate
a wide range of students with disabilities.

The College’s 2010 PRR included a recommendation to establish a system for identifying reasonable
accommodations for students with disabilities and a formalized process for documenting disabilities and
to conduct workshops on a regular basis to raise disability awareness. Each of these recommendations
has been addressed and has been institutionalized. Additionally, in 2010, SCC underwent a New Jersey
Department of Education (NJDOE) Civil Rights review. SCC has responded to all concerns from the
review, most of which were minor in scope. The College continues to monitor compliance.

As part of its commitment to improve accommodations and reach full compliance, the College has
implemented a number of improvements. Note that the ADA Committee reviews on an annual basis all
planned facility improvements to ensure that all improvements comply with ADA.

Implemented Projects

e Push button access for doors in Donaghay and Tillis
e Improve signage and markings for handicap parking spaces
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Pending projects to be completed in 2016/17:
e Renovation of bathrooms planned for Donaghay, which will include improved handicap access;
e Islands in parking lots will be removed for easier accessibility throughout the College;
e Implementing accessibility standards for SCC website and on-line courses.

The Office of Disability Support Services began surveying students with disabilities in order to ascertain
the quality of services. The Disability Support Services Survey (Exhibit 8.4) consists of eleven indicators
reported on a 1 to 5 Likert satisfaction scale. Overall, the respondents of the 2013 survey report very high
satisfaction with accommodations and services received from the College with the average rating for the
indicators ranging from 4.48 to 4.86.

Security of Student Records

Student records are maintained in the Student Affairs file room and in electronic format in PowerCampus.
Once a student transfers or withdraws from SCC, their “physical” file moves to the non-current side of the
file room and all old transcripts are located in SCC’s archives. All electronic information continues to be

“stored” in PowerCampus indefinitely.

Family Educational Rights and Privacy Act (FERPA) information can be found on page 139 of the 2014-
2015 SCC Catalog-Handbook (Exhibit 1.2). Students are informed of the law and complete the FERPA
forms in Enrollment Management department. All forms/information are forwarded to the Manager of
Academic Programs and uploaded onto PowerCampus.

Records of Student Grievances

SCC has a Student Conflict Resolution Process (Exhibit 8.5) in place for students to file a grievance (e.g.
grading, classroom issue, tuition appeals, etc.) or have a concern or conflict about their program of study
or course. For Academic appeals, the student must request a meeting with the instructor within four
weeks of the event occurrence. For appeals pertaining to enrollment, the student must schedule an
appointment to discuss and resolve the issue with the representative involved. All complaints brought
forward after the designated timeframe will be dismissed. If the matter is not resolved, students must
complete a Student Conflict Resolution Form (Exhibit 8.6). A full description of the procedure for
student access can be found on the SCC College Website (Exhibit 1.1) (http://www.salemcc.edu/student-
life/conflict-resolutions), and in the 2014-2015 SCC Catalog-Handbook (Exhibit 1.2) (pg. 52)
(http://www.salemcc.edu/sites/default/files/flipbooks/scccatalog/SCC_Catalog 2014-15 7814.pdf).

If a Student Conflict Resolution Form (Exhibit 8.6) is completed, a determination is made on the method
of action — address the issue individually or through a committee, which could include Disciplinary
Committee, Tuition Appeals Committee or Affirmative Action Committee. Conclusions of all resolutions
are delivered to the student via email, phone contact or formal letter. Since most student complaints are
resolved at the first step of the process, little to no formal mechanism exists for maintaining forms and
data for this process. The College is currently in the process of revising the above mentioned process and
form and mandating students complete the form prior to the first step. It is recommended that the College
develop and maintain a formal process for storing and tracking student grievance data.

Communicating Availability of Student Services

The College attempts to communicate with students in a variety of ways but increasingly in a paperless
fashion using electronic media, Digital Signage, and social media. The College sends e-mail messages
about events, news, and academic deadlines to students through free College-provided email accounts.
The College also relies upon bulletin boards, closed-circuit television, e2Campus/SCCAlert, marquee (on
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Hollywood Avenue in front of the College) and social media including Facebook and Twitter. In fact,
over the past few years, SCC has seen a tremendous growth in students using social media. From July
2013 to June 2014, followers of the College’s Facebook page increased by 21 percent and Twitter
followers by 49 percent. Furthermore, the level of student engagement on the sites has also increased,
with students liking, commenting on, and sharing more posts.

Perhaps the most important mechanism for communicating with both students (prospective and current)

and the external community is the college website, maintained by the Office of Information Technology

Department. The website also houses the SCC Catalog-Handbook (Exhibit 1.2), a resource that can help
answer questions about student services 24/7.

While the College attempts to communicate with students in various ways, if students are not attending
orientation and are not aware of the support services available to them (for no additional charge), then
they are not taking full advantage of all the College has to offer. As part of a retention plan the College
must ensure that all students understand how to access support services. As such the College should
enhance new student orientation and consider making it mandatory for all first-time students.

Career and Workforce Support

In AY 2014-15, as a way to showcase available internship and job openings, the College opened the SCC
Career Center (Exhibit 1.10). The Center, which is staffed by a full-time director, provides career
advising to prospective students and their parents about the benefits of SCC’s career and technical
programs and provides a space on campus where students can access career information, and internship
and job opportunities and access career software such as Focus2. Students may also get assistance with
writing a resume, practice interviewing for a job, and searching for a job. Job skills workshops and Job
Fairs are also offered throughout the year. A variety of events related to workforce development are held
in the Center, including specialized recruiting events for workforce programs and job fairs. Additionally,
the College is collecting data on student internships, placements and business partnerships. Moving
forward the College should be able to identify the support services that are most successful for students
and the community.

Recommendations

1. Explore and implement alternatives for offering mandatory New Student Orientation, including
online formats, for incoming new students.

2. Increase the percentage of Salem County high school students attending SCC.

3. Continue to assess the effectiveness of Career Services.

4. Develop and maintain a procedure for filing and tracking student grievances in a central location.
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Chapter Four: Academics
Standard Ten: Faculty

Faculty are central to carrying out the mission of the College and ensuring that the academic climate is
one where students can be successful. As such, SCC strives to maintain a well-qualified core of student-
success oriented faculty who develop and maintain high-quality academic programs and courses, establish
and assess learning outcomes, and engage students in a variety of learning experiences. The faculty
advises students in formal as well as informal settings, and contributes to the governance and overall
well-being of the College through active participation and leadership in a variety of College committees
and activities. Noteworthy is the commitment faculty have made to the student learning outcomes
assessment process, which has resulted in improved student outcomes at the general education, program
and course levels. The student learning outcomes assessment process is discussed in more detail in
Standard 14.

Full-time Faculty - As previously discussed in Standard 3, the initial appointment of full-time faculty
members at SCC is determined by Board-approved policies and procedures that are clearly articulated in
the Salem Community College Board of Trustees and Salem Community College Faculty Association
Collective Agreement (Exhibit 5.4) Article IX and Article VIII, Paragraph 1.

Table 10.1 below provides the number of full time faculty over the last five years. As the table indicates
SCC currently (spring 2015) employs 16 full-time faculty. Nearly all faculty, with the exception of two,
are tenured and hold associate or assistant professor rank.

The table also shows that the number of full-time faculty has steadily declined from 27 in fall 2009 to 16
in spring 2015. The decline can be attributed to a number of factors including the retirement and
resignation of several long-time faculty members and the non-renewal of several non-tenured faculty
members due to the need to address declining student enrollments. In cases where faculty were not
renewed, programs were either eliminated from the College’s academic offerings, or adjunct instructors
or administrators were assigned to replace the non-tenured faculty.

Table 10.1: Full-time Faculty: AY2010-2015 (Tenure, Promotions, Retirement and Non-Renewals)

Faculty
(Fall) Faculty # FT Faculty Promotions # FT Faculty
Academic Year # Non-Renewals
# Retired or of Non-Tenured
# Full-time* # Tenured # Awarded | # Denied Resigned Faculty

2009-10 27 12 0 0 1 3
2010-11 25 13 0 0 0 2
2011-12 22 16 1 0 1 2
2012-13 22 17 2 0 2 1
2013-14 18 15 2 0 2 0
2014-15 17 15 1 1 [** 0

Source: IPEDS (as of November 1 of each academic year) and Office of Academic Affairs
*Full-time Faculty numbers are based on fall data
**Faculty member resigned 12/2014

Of the current (spring 2015), full-time faculty members, 3 or 17.6% hold doctorate degrees, 12 or 76.5%

have earned at least one master’s degree, and one member (5.9%) holds specialized credentials
appropriate to his technical area of teaching expertise.
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SCC fosters a diverse and supportive
academic environment. However, as
illustrated in Figure 10.1, the level of
racial/ethnic diversity found in the full-time

Figure 10.1: Fall 2014 Full-time Faculty by Race/Gender
(combined tenured and non-tenured)

faculty (17.6%) currently falls below the M Black/African
level of racial/ethnic diversity found in 6% American Male
SCC’s full-time student population (28.5%), Black/African
whereas the gender distribution of the faculty 47% Aareer Feisl e
more closely represents the student T
population. As new full-time faculty 250
positions become available, SCC must make

White Female

every effort, within Equal Opportunity and
Affirmative Action guidelines, to expand its
recruitment strategies and bridge the gap in
full-time faculty diversity.

Source: N. Wettstein (Reporting Services) and IRP&E

Part-time Faculty - SCC also employs a

considerable number of part-time, adjunct faculty members who teach additional sections of courses not
covered by full-time faculty members, as well as courses that require a specialized credential or technical
skill. Adjunct faculty holds a minimum of a master’s degree in the area they are teaching. Rare
exceptions to this are made if the adjunct is in the process of obtaining a graduate degree, or if the adjunct
has extensive experience in a technical discipline. In addition to academic qualifications, new adjuncts
are screened for prior teaching experience. Upon assignment, adjuncts are evaluated using the same
observation instrument as full-time faculty, and follow the same departmental reporting structure. In the
past, adjunct faculty were evaluated by the administrator responsible for the department. However, in
recent years adjunct evaluations were conducted sporadically. To improve the evaluation process, the
responsibilities for adjunct evaluations were shifted to the outcomes assessment coordinator. This has
greatly improved the consistency and completion of adjunct evaluations for the spring 2015 semester
resulted in 100 percent of adjuncts being evaluated.

Figure 10.2: 5-Year Trend of Percentages of Sections As Shown in Figure 10.2, in the AY 2013-
Taught by Full-time and Part-time Faculty 14, 63% of courses were taught by part-time
faculty and 37% were taught by full-time
) 6% 599, 63% faculty members, often teaching above their
47%53% 46%54 % . contracted load. These percentages are in
— 41% 379 line with other area Colleges. As a first step
to help integrate part-time faculty, the
Academic Senate in fall 2014 voted to
include adjunct faculty as voting members of
the senate. With the increased reliance on
part-time faculty over the past five years, the
ALY Avil AY12 WE AY14 need for an initiative to include part-time
= Full-time  m Part-time faculty more fully in departmental and
College related discussions on best

practices in instruction is warranted.

Policies, Procedures, Guidelines and Protocols for Full-time Faculty - The basic standards and
procedures for appointment, promotion, tenure, grievance, discipline and dismissal are documented in the
Salem Community College Board of Trustees and Salem Community College Faculty Association
Collective Agreement (Exhibit 5.4) and comply with NJ state law for tenure policies and procedures. As
mentioned earlier in this chapter, all but 2 of the full-time faculty have been awarded tenure and 5 have

63


https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/Agreements,%20Contracts,%20Guidelines/CONTRACT%202012-2016%20%20fully%20executed%209-9-14.pdf
https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/Agreements,%20Contracts,%20Guidelines/CONTRACT%202012-2016%20%20fully%20executed%209-9-14.pdf

been promoted during the past five years. The basic promotion processes are documented in the

collective agreement; additional documentation related to the procedures faculty undertake for promotion
and evaluation are supplied to faculty by the division of Academic Affairs. This process, which includes
the faculty evaluation, class observation and promotion application and rubric is currently being assessed
(AY2014-15) by an ad hoc committee with members from the Academic Senate and administration. The
goal is to link each one of these tools so they inform one another and provide more meaningful feedback.

With a strong faculty association and clear grievance procedures, all faculty are aware of the steps
necessary to file a grievance. In the past five years, only one faculty grievance has been filed and was
resolved at the level of the Chief Academic Officer. Additionally the discipline and dismissal procedure
is clearly outlined in the Salem Community College Board of Trustees and Salem Community College
Faculty Association Collective Agreement (Exhibit 5.4).

Maintaining Excellence in Teaching - A qualified faculty that meets standards of excellence in and out
of the classroom is paramount to the success of any institution of learning. At the end of each
instructional period, all full-time and part-time faculty are evaluated by students using the Students
Questionnaire on Instruction (SQOI) survey. As mentioned in Standard 7, in fall 2014 all full-time
faculty scored 3.0 (average) or higher, with 55% scoring 4.5 or above (exceptional). See Figure 7.14 for
additional data. Beyond student evaluations, full-time faculty are also evaluated by their supervisors
through a process of faculty self-evaluation, class observation, and formal evaluation. Each of the forms
used for this evaluation process can be found in the appendices. Faculty are evaluated on such things as
classroom teaching skills, service to the College, professional affiliations and presentations, conference
attendance and service to the community. The process of annual self-evaluation encourages faculty to
reflect and strive for excellence in all areas. As previously stated, an ad hoc committee is currently
assessing this process.

The administration has encouraged excellence in teaching through high standards for promotion in rank
outlined in the Faculty Association Collective Agreement. As illustrated earlier in Table 10.1, 5 full-time
faculty members have been promoted in the past 5 years. Additionally, the administration has awarded an
annual Academic Excellence Award and NISOD (National Institute for Staff and Institutional
Development) Academic Excellence Award to full-time faculty members who demonstrate excellence in
the classroom. However, over the past five years, these awards have not been issued on a consistent
annual basis and no awards have been given to adjunct faculty. In order to encourage faculty excellence
at all levels, it is suggested the College implement a plan to encourage faculty excellence at both the full-
time and part-time levels.

Professional Development of Faculty - As Table 10.2 indicates, overall the majority of faculty
participate in College-sponsored professional development and workshops. These activities provide
faculty an opportunity to work with their peers to share and learn best practices.

Table 10.2: Full-time Faculty Professional Development Summary AY2010-2015*

Academic #FT % Attending % Attending On-Site % Attending Off-Site
Year Faculty In-Service Professional Development Conferences or Workshops
Fall Spring Fall Spring
2009-10 27 81% 96% 81% 96% 44%
2010-11 25 88% | No Record 88% No Record 40%
2011-12 22 100% T7% 77% T77% 45%
2012-13 22 91% 91% 91% 86% 45%
2013-14 18 83% 78% 83% 78% 53%
2014-15 17 76% 88% 76% 88% 44%

Source: SCC Reporting Services *ONLY reported data up through March 2015
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In addition, as presented in Table 10.3 below the College has made a firm commitment to funding faculty
training and development. The Salem Community College Board of Trustees and Salem Community

College Faculty Association Collective Agreement (Exhibit 5.4) documents the College allocates

$1000.00 per faculty per academic year for off-site professional development. Since 2010, the College
has approved 96 percent of faculty requests for off-site professional development with 53% of full-time
participating in off-site conferences/workshops in AY2013-14. Unfortunately, not all full-time faculty
avail themselves of the funds available for professional development each year. As a small College, it is
important for faculty members to maintain expertise in their academic areas and continue to seek new and
innovative approaches for delivering content. A mechanism for encouraging attendance professional
development opportunities with a goal of excellence is needed.

Additionally, the College supports and invests in faculty development by offering a modest
reimbursement for graduate study courses. On average, approximately three faculty take advantage of

this reimbursement each year.

Table 10.3: Off-Campus Professional Development Requests and Expenditures - Full-time Faculty

AY2010 AY2011 AY2012 AY2013 AY2014
# FT faculty members 27 25 22 22% 18%*
FT faculty who requested funds for off-site
PD 12 44% 11 44% | 10 45% 10 | 45% | 11 | 61%
FT faculty members who were approved for
PD (and % approved of requestors) 12 100% | 10 91% 9 90% 10 | 100% | 11 | 100%
FT faculty members who were denied PD
request (and % denied of requestors) 0 0% 1 9% 1 10% 0 0% 0 0%
FT faculty members who did not submit PD
request (and as % of total FT faculty) 15 55% 14 56% | 12 55% 10 | 50% 7 39%
Total budget for PD for FT faculty
imembers*** $27,000.00 $25,000.00 $22,000.00 $20,000.00 | $18,000.00
Total $ spent on PD for all FT faculty
imembers $10,826.53 $18,410.62 $4,988.48 $7,542.90 $7052.74
IAverage spent on PD per FT faculty who
requested**** $902.21 $1,841.06 $554.27 $754.29 $641.16
Total reimbursed to FT faculty for graduate
study ($3,000 max/year/faculty member) $2,676.10 $1,305.00 $1,305.00 | $3,695.70
PD for FT faculty funded by Grants
Carl D. Perkins $1,135.00 $3,133.00 $4,067.00 $0.00
Community Based Jobs Training $3,893.00 0 0 0
TOTAL funds expended on PD for FT
faculty $10,826.53 $26,114.72 $9,426.48 $12,914.90 | $10,748.44

Source: IRP&E and Report Manager/Professional Development

NOTES:

*Two faculty members were on a year-long sabbatical

**One faculty member retired at the end of December and was not replaced

***Based on $1000 per FT faculty member (1.2 in Faculty Association Collective Agreement)
****Total amount divided by # FT faculty members who requested at least 1 PD activity

Carl D. Perkins and CBJT included in Total spent on all FT faculty

Faculty Leadership in Curriculum — Faculty have a leading role in curriculum development, program
review and outcomes assessment. Faculty in each department are responsible for reviewing new and

revised course and program proposals originating in their department. Only those proposals approved by
50 percent or more of the department faculty are forwarded to the Curriculum Review Committee (CRC).
This faculty-chaired committee then recommends approval or disapproval to the Vice President of
Academic Affairs. African-American History and Printmaking are two examples of new courses
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submitted by faculty that have been approved through this process. (See Standard 11 for a more detailed
description of the CRC and review process.)

Faculty have a leading role in the Academic Program Review (APR) process. As discussed in Standards
7 and 11, every program at SCC undergoes a formal, standardized program review process. This year-
long APR process is a collaborative effort lead by a faculty member in conjunction with an external
consultant with in the curriculum. Upon conclusion of the APR process, recommendations for
improvements are suggested and faculty in the department work to implement such recommendation.

Finally, faculty have been instrumental in leading the outcomes assessment process and have made
substantial changes to the way SCC measures student success. Standards 7 and 14 provide a detailed
description of the history of faculty leadership and the results of the student-learning outcomes process.

Academic Freedom - The College strongly supports the rights of instructors to exercise academic
freedom as enunciated in the 1940 AAUP Statement of Principles of Academic Freedom and Tenure,

which is memorialized in the Faculty Association Collective Agreement (VIII) and Board Policy 1.9.

Recommendations:

1. Explore and implement methods to improve the diversity profile of the faculty to more closely
represent that of the students.

2. Encourage full-time faculty to identify and apply for off-site professional development opportunities
that support their area of expertise.

3. Implement a program for sharing and supporting best practices related to instructional methods and
practices for adjunct faculty.

4. Implement a plan to encourage faculty excellence for both full-time and part-time faculty
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Standard Eleven: Educational Opportunities
In keeping with its institutional mission “to provide affordable, quality higher education for college
transfer and workforce development,” SCC currently offers associate degrees (A.A., A.S., A.F.A., and
A.A.S.) and certificates in over thirty-five academic and technical areas. While some of these programs
(A.A., A.S., and A.F.A\) are designed specifically for students who wish to transfer to four-year colleges
and universities in pursuit of a baccalaureate degree, others (A.A.S., Certificates, Career Certificates) are
designed to provide technical skills and training for entry into specialized career fields. The College’s
current (AY2014-15) array of program offerings includes the following:

e Associate of Arts (A.A.) — 8 programs
Associate of Science (A.S.) — 13 programs
Associate of Fine Arts (A.F.A.) — 3 programs
Associate of Applied Science (A.A.S.) — 13 programs
Certificates — 8 programs
Career Certificates — 5 programs

Program Development and Change - To meet the changing needs of the College’s constituencies, SCC
is vigilant in adapting existing programs, crafting new programs, and occasionally terminating programs
that are no longer viable or cost-effective. Since 2010, SCC has significantly revised several programs
(including Computer Graphic Art and Glass Art) and developed 20 new programs (through the end of
AY2014). Some of these new programs have been developed solely by SCC, while others have resulted
from increased collaborations and partnerships with other New Jersey institutions of higher learning in an
effort to broaden the availability of unique “niche” programs to a wider audience of interested students in
southern New Jersey. See Table 11.1 below.

Table 11.1 New SCC Degree Programs and Partnerships since 2010

New Program Name Degree or Certificate Other information

Offered
Agribusiness A.AS. Joint degree with Cumberland County College
Agriculture A.AS. Joint degree with Cumberland County College
Allied Health Certificate
Business Administration A.AS.
Culinary Arts A.AS. Joint degree with Burlington County College
Game Design and Development A.AS.
Health Information Technology A.AS. Joint degree with Camden County College
Horticulture A.AS. Joint degree with Cumberland County College
Justice Studies/Corrections AS. Joint degree with Cumberland County College
Justice Studies/Homeland Security A.S. Joint degree with Cumberland County College
Occupational Therapy Assistant A.S. Joint degree with Rutgers University School of

Health Professions

Paralegal Studies AS. Joint degree with Cumberland County College
SET: Energy Auditor Certificate of Achievement
SET: Green Construction Technology | Certificate of Achievement
SET: Photovoltaic Systems Certificate of Achievement
SET: Solar Energy Technology Certificate of Achievement
SET: Weatherization Technology Certificate of Achievement
Studio Art AF.A
Sustainable Energy Technology Certificate

Source: Academic Affairs
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Additionally, since the 2010 PRR, the College has discontinued a number of programs that have not been
cost efficient. These programs were either under-enrolled or not significantly distinct from other closely
related programs and therefore too expensive to warrant independent program status. These include:
e Health and Exercise Science (discontinued in AY2013-2014)
Emergency Management
Forensic Science
English Humanities (discontinued in AY2013-2014)
Glass Applied Craft and Design (discontinued in AY2013-2014)
Digital Media (merged into revised Computer Graphic Art degree program)
Industrial Design
Food Processing Technology
Medical Transcription
Web Page Design
Case Management (discontinued in AY2013-2014)
Graphic Arts and Web Design
Sport Management (discontinued in AY2015-2016)

Institutional decisions regarding the development of new programs, the revision of existing programs, and
the discontinuance of programs are both well-informed and data driven. The College continuously
gathers valid, reliable information from a variety of sources in order to make program decisions that are
not only congruent with its mission but also sustainable in the long-term. Data for such institutional
decision-making is the result of the Academic Program Review (APR) process, the collection of current
statistics and projections for job openings from federal and state departments of labor, and the assessment
of enrollment and graduation trends.

All new programs must receive final approval from the New Jersey Presidents’ Council (NJPC). When
new programs are developed, the College follows the process outlined in the NJPC Academic Issues
Committee (AIC) Manual (http://njpc.org/documents/2014-15-aic-manual/view). For example, when the
College developed the A.S. in Game Design and Development, the Assistant Dean of Academic Affairs
led a process focused on assessing the need for the program, defining program objectives, developing the
curriculum, and verifying the College’s ability to deliver the program. A consultant was then hired
following the AIC selection criteria to thoroughly review the program. Finally, the College notified all
New Jersey institutions of higher education to solicit their support or objection. At the end of this
process, the SCC Board of Trustees and the NJPC approved the new program.

Despite the best planning, sometimes, new programs do not generate the anticipated enrollment or
graduation outcomes and the College must look for other innovative approaches. An example is the
A.A.S. in Sustainable Energy Technology (SET) launched in AY2010. While its cousin the Nuclear
Energy Technology (NET) A.A.S. program took off in its first few years and produced graduates, SET
had very few graduates. This had to do in large part with the fact that the NET program had a strong
partner in PSEG Nuclear. PSEG Nuclear provided resources (including scholarships) and internships.
Additionally, through a wave of retirements, the company offered full-time positions at the local nuclear
power plant to graduates. The SET program, however, had partnered with an organization that was
developing the former U.S. Department of Defense site in Oldmans Township into an EcoPark for
sustainable energy start-up businesses. The timing of the recession affected the organization’s funding,
and the projected growth at the EcoPark never materialized. After reviewing the program, the College
decided to revise the SET program into a career ladder with stacked industry credentials beginning with
certifications in energy auditing and solar installation. This new approach has slowly attracted a
reasonable base of students to the SET program. In 2013, to provide more job opportunities, for the
declining PSEG job opportunities and to support the Paulsboro Refinery, the College added a new
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Process Operator Technology option to the NET program. The combination of the options will
strengthen enrollment and help meet the needs of local employers. The tables (11.2 and 11.3) below
reflect these trends in the NET, SET and PRT programs.

Table 11.2: Enrollment and Graduates in Nuclear Energy Technology Programs (unduplicated count)

AY10 AY11 AY12 AY13 AY14
Enrolled | Grads | Enrolled | Grads | Enrolled | Grads | Enrolled | Grads | Enrolled | Grads
NET,AAS 94 0 98 0 72 0 68 0 64 0
NET-EMT,
AAS 0 0 0 0 1 0 0 0 0 0
NET-NLO,
AAS 0 4 0 27 1 31 1 19 0 14
PRT, AAS 0 0 0 0 0 0 0 0 15 0
NET/PRT —
distinct total
of students 94 4 98 27 73 31 68 19 77 14
Table 11.3: Enrollment and Graduates in Sustainable Energy Technology Programs (unduplicated count)
AY10 AY11 AY12 AY13 AY14
Enrolled | Grads | Enrolled | Grads | Enrolled | Grads | Enrolled | Grads | Enrolled | Grads
SET, AAS 26 0 30 6 24 3 18 3 15 4
SET, CERT-
ENA 0 0 2 0 3 0 3 0 7 6
SET, CERT-
GCT 0 0 0 0 0 0 1 0 7 7
SET, CERT-
PHS 0 0 2 0 8 0 1 0 0 0
SET, CERT-
SOL 0 0 0 0 2 0 0 0 8 7
SET, CERT-
WET 0 0 0 0 0 0 0 0 4 4
SET, CERT 0 0 0 0 4 0 2 0 0 0
SET —
distinct total
of students 26 0 34 6 36 3 22 3 18 7

Source: SCC Reporting Services

General Education Components - All of SCC’s programs meet the General education requirement set
forth in NJAC Title 9A: 1-2.3. The statute ensures that graduates of all degree and certificate programs in
the State of New Jersey have satisfactorily demonstrated college-level proficiency in a common core of
cognitive skills deemed appropriate to each specific academic credential. The General Education credit
requirements are illustrated on page 53 in the 2014-2015 SCC Catalog-Handbook (Exhibit 1.2). More
information about general education assessment is provided in Standards 7, 12, and 14.

Transferring SCC Credits - Historically, transfer of credits between two-year public colleges and four-
year public colleges in New Jersey has been anything but seamless, primarily due to resistance on the part
of faculty at some senior institutions to accept transfer courses from the community college sector. In
September 2007, New Jersey Assemblywoman Pamela Lampitt sponsored a bill, which then-Governor
Jon Corzine signed into law to address this issue. The so-called Lampitt law mandates and guarantees,
“full and seamless transfer of credits between the two- and four-year institutions in New Jersey.” On
September 22, 2008, the New Jersey Presidents’ Council adopted the State-wide Transfer Agreement.
Under this agreement, senior New Jersey institutions must accept 60 credits from a community college
graduate.
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To facilitate the transfer process, SCC participates in “NJ Transfer” (http://www.njtransfer.org/) a website
that helps students understand how their community college courses will transfer to a degree program at
four- year institutions in New Jersey. The goal is to provide both students and advisors with tools that
will allow them to plan for a seamless transfer from the community college to a four-year college in New

Jersey.

To provide as many opportunities to students as possible, SCC also pursues direct articulation agreements
with four-year institutions outside of New Jersey. As an example, SCC has had a relationship with
Wilmington University that has extended for over 35 years. Because of its proximity, Wilmington
University has attracted many Salem students who want to complete their bachelor’s degree in Delaware.
In May 2006, the two colleges signed a new dual admissions agreement and expanded articulations that
now encompass 21 programs. Based upon that enhanced partnership, beginning in 2014 Wilmington
University began offering courses on the SCC campus to support the attainment of the baccalaureate
degree in Nursing. While these courses by themselves do not lead to degree completion, they make it
easier for students to complete most of their requirements without having to leave the county. This
partnership will provide a smooth transition for SCC Associate Degree in Nursing students and other
Registered Nurses in the county to obtain a bachelor’s degree in Nursing. Table 11.4 provides a list of

SCC’s current articulation agreements.

Table 11.4: Articulation Agreements with 4-year Institutions

College State

Richard Stockton University New Jersey

Rutgers University School of Health Related Professions New Jersey

Thomas Edison State College New Jersey

Wesley College Delaware

Wilmington University Delaware

Chestnut Hill College Pennsylvania

Drexel University Pennsylvania
Immaculata University Pennsylvania

Excelsior College

New York and District of Columbia

Palmer College of Chiropractic

Towa

Savannah College of Art and Design Georgia
Kaplan University Online
Strayer University Online
In Progress State
Delaware State University Delaware
Arcadia University Pennsylvania
Neumann University Pennsylvania
University of the Arts Pennsylvania

Source: SCC College Catalog and Office of Academic Affairs

Quality of Academic Programs:

Development of New Programs and Courses - Proposals for new programs and/or new courses are
introduced by the administration or by a member of the faculty in response to a need identified by a
targeted transfer institution, a business and or industry partner, or program advisory committee. All new
and revised programs and courses follow a process set forth by the Curriculum Review Committee (CRC)
and, as mentioned previously, by the state as outlined in the NJPC-AIC Manual
(http://njpc.org/documents/2014-15-aic-manual/view) for the development and revision of programs.

Standardization of Course Syllabi - All SCC course syllabi follow a standard syllabi format that is
periodically reviewed and updated by the CRC committee. Since the last Self-Study, CRC along with
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faculty have made a concerted effort to review the format of all syllabi and revise where necessary. All
sections of a course, including different instructional formats (traditional, online, hybrid, accelerated and
independent study) use the same course syllabi agreed to by the full-time faculty and CRC. Additionally,
syllabi are periodically reviewed for content and curricular changes by the faculty and by the CRC as part
of the Academic Program Review (APR) process. While all course syllabi are scheduled to be
periodically reviewed, those courses that are not taught by full-time faculty are reviewed less often. For
examples, programs such as Glass Art, Nuclear Energy Technology, Game Design and Development,
History, Physics/Engineering, and Process Operator Technology do not have full-time faculty members to
lead the review of courses in these areas. Additionally, programs such as Biology/Chemistry, have
individual courses (Microbiology) only taught by adjunct faculty. It is therefore recommended that a
workable process to maintain the consistent review of these curricula and courses is developed and
supported by administration.

Delivery of Academic Programs - SCC offers courses in three academic terms — fall, spring, and
summer during which students may earn academic credits in a variety of instructional formats. These
alternative formats offer students a degree of flexible scheduling that helps many students complete
program requirements more timely and conveniently. Within these three academic terms, SCC offers
additional option regarding course delivery, which further enhances a student’s ability to choose a
delivery format most suitable for their scheduling needs. These formats include:

o Traditional 15-week semester courses (fall and spring — summer varies)
e Accelerated course sessions offered in either ten- or seven-week formats during the fall and
spring semesters
e Accelerated course sessions offered in either ten or five-week format during the summer
sessions
e Online Courses taught entirely on the Internet
Hybrid Courses combining face-to-face experiences with virtual Web-based elements
e Independent Study as an option when all of the criteria below are met:
o In the opinion of administration and faculty, the course lends itself well to
independent study
o The course is not available in a given semester, and the student is ready to complete
all other requirements for graduation
o The student has at least a 3.0 GPA
o A qualified instructor is available and willing to teach the course

SCC conforms to the “acceptable evidence” provisions found in NJAC 9A 1-1.2 regarding the rigor of
credit-bearing courses delivered in multiple instructional formats. The College accomplishes this by
requiring that the course syllabus, the course learning outcomes, and the outcomes assessment measures
for all accelerated, online, hybrid, and independent study sections be the same as those found in the
traditional semester version of the course. The College strives to maintain the same level of rigor across
all instructional formats.

Assessment - By reviewing all new programs and courses, SCC’s Curriculum Review Committee ensures
that all of SCC*s programs of study have clear student learning outcomes that meet the expectation for
quality and rigor set forth in the College mission. In spring 2014, faculty set forth to re-examine all
program goals and, where necessary, revised to reflect the achievement of higher level learning skills as
guided by an updated and enhanced version of Benjamin Bloom’s Taxonomy of Cognitive Learning. The
majority of courses were reviewed, with those taught only by adjunct faculty reviewed either by
administrators in Academic Affairs or not at all. Additionally, in 2014, SCC faculty were notified by the
New Jersey Council of County Colleges (NJCCC) Academic Affairs Affinity Group that the state’s
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community college presidents had approved core student learning outcomes for nine out of the top ten
highest enrolled General Education courses (see Appendix). As a result, the SCC faculty is currently
working to integrate these learning outcomes into these courses.

Program learning outcomes are published and available to students and the community in the 2014-2015
SCC Catalog-Handbook (Exhibit 1.2) and on all promotional literature for each program. These same
program learning outcomes are at the heart of the College’s annual program-level outcomes assessment
and the five-year Academic Program Review process (APR) processes. Refer to Standard 14 for further
discussion on SCC’s outcomes assessment process.

Academic Program Review - In fulfillment of its mission to provide “affordable, quality higher
education for college transfer and workforce development,” SCC has made ongoing efforts to evaluate
and maintain the integrity, effectiveness, and rigor of its academic offerings (see Table 11.5). To that
end, the College has developed an extensive Academic Program Review (APR) process that ensures each
degree and certificate program undergoes multi-dimensional scrutiny by faculty, an independent
consultant, a community advisory board, the Curriculum Review Committee, and SCC executive staff
every five years. See Academic Program Review Guidelines (Exhibit 11.1).

Table 11.5: Academic Program Review Schedule (by Department)

Academic
Year Program Program Program
Liberal Arts, Business, Technology
Allied Health, Science and Glass and Visual Arts Nursing
v'Nursing AS—LPN
to RN, a/k/a ADN
2010-2011 (A. Gioia)
v'Computer Graphic Art AS, Digital
Media AFA, and Web Page Design
Cert (M. Rodgers)
v'Scientific Glass Technology AAS (D. ¥'Criminal Justice AA (R. Smith)
2011-2012 Briening)
v'Biology/Chemistry AS (M. Cavanagh v'Computer Science AS (D. Corrigan) | v'Practical Nursing
2012-2013 Dick and G. Cronin) Cert (K. Jones)
v'Business Administration AS & AAS,
Administrative Assistant Cert, Sport
Management AS (K. Mattison)
2013-2014 v'Education AA (M. Burbine)
Program reviews scheduled for AY15 did not have Full-time faculty leadership and were therefore put on
2014-2015 hold.
= Health Science AS = Liberal Arts AA and
2015-2016 = Pharmacy Technician Cert Communications/Journalism AA
= Developmental English and
Mathematics
= Social Science AA (all
2016-2017 = Scientific Glass Technology AAS concentrations)
= Biology/Chemistry AS = Computer Graphic Art AFA
2017-2018 = Glass Art AFA = Criminal Justice AA
= Nuclear Energy Technology AAS = Practical Nursing
= Sustainable Energy Technology Cert
2018-2019 AAS/Cert = Game Design and Development AS

Source: SCC Office of Academic Affairs
v = APR completed

The year-long APR process is a collaborative effort which brings together College faculty, an academic
dean, an independent consultant, transfer college representatives, business and community
representatives, and SCC’s Institutional Research, Planning and Effectiveness (IRP&E) staff for the
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purpose of generating and critically evaluating enrollment, retention, graduation, transfer, and
employment data related to the program as well as the structure and currency of the curriculum itself.
Also included in the APR process is an evaluation of faculty credentials, professional development,
institutional facilities and services.

The results of the periodic review and evaluation of academic programs serve 5 critical purposes:

1. To ensure that on completion of an academic program, students have the knowledge, skills and
competencies consistent with institutional and program-level goals.

2. To revise and modify, where appropriate, existing academic programs and courses to optimize
quality and effectiveness.

3. To provide the President information on program quality and effectiveness in order for the
President and Board of Trustees to carry out their statutory responsibilities.

4. To provide the Middle States Commission on Higher Education information on program quality
and effectiveness in order for the Commission to carry out its responsibilities with respect to
accreditation.

5. To provide, as appropriate, any specialized accrediting body information on program quality and
effectiveness as needed to supplement and support regular program reaccreditation processes.

During AY 2013, the College completed three program reviews all of which led to recommendations for
improvement or change. For instance, based on data and recommendations from the advisory board, the
curriculum in the AS degree in Biology/Chemistry was strengthened to improve the transferability to a
four-year institution. Similarly, the Certificate in Practical Nursing curriculum was strengthened to better
align with current nursing practices and transferability to R.N. and B.S.N. programs. Occasionally as the
result of the APR process, the College concludes a program is no longer viable due to enrollment and
graduation trends. This was the case for the A.A. degree in Computer Science. See Table 14.9, Standard
fourteen for SCC’s number of APR recommendations completed. Subsequently, during AY 2014, the
College successfully completed two program reviews. However, program reviews scheduled for AY
2015, did not have full-time faculty and were therefore put on hold. APR completions and schedule are
shown in Table 11.5.

The APR process has evolved to become a key part of the assessment and improvement of academic
programs offered by SCC over the last 10 years. The College is currently in the process of reviewing and
strengthening the accountability of the assessment and improvement cycle, which is integral to the
success of the APR process. In doing so, the outcomes and recommendations of each APR will be built
into the program goals and measured for implementation and effectiveness.

Program Specific Accreditation - In addition to academic program review, SCC’s Associate Degree in
Nursing must also meet the accreditation standards of both the New Jersey Board of Nursing (NJBN) and
the Accreditation Commission for Education in Nursing (ACEN). The Certificate in Licensed Practical
Nursing is only subject to the New Jersey Board of Nursing. In fall 2014, the New Jersey Board of
Nursing granted full accreditation to both the Associate Degree of Nursing (ADN) and the Certificate in
Licensed Practical Nursing (LPN). At the same time, the Accreditation Commission for Education in
Nursing (ACEN), informed Middle States that it placed SCC’s ADN program on warning. In response,
SCC submitted a supplemental report to MSCHE that clarified the reasons for ACEN’s decision, provided
the steps the College was taking to remediate the situation and addressed the implications of the
institution’s status to comply with the standards. On November 20, 2014, Middle States acted to accept
the supplemental report. While SCC did not agree with everything in the ACEN accreditation report, it
has worked hard to address all of the standards and ensure that students have quality programing. As
such, SCC has implemented new curriculum, hired a full-time assistant director of nursing, and a part-
time lab specialist/tutor to work with nursing students, and instituted a new learning/assessment module
through the Assessment Technologies Institute.
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Adequacy of Learning Resources - Learning resources, including the collection of texts, e-Book,
periodicals, audio-visual items, streaming videos and other materials are more than adequate to support
the College’s educational programs. These resources, all of which are housed in the Michael S. Cettei
Memorial Library in Donaghay Hall, include:
e Over 14,000 circulating books and DVDs;
e Over 37,000 downloadable e-Books;
e Over 19,000 streaming videos available through Films on Demand;
e 60+ online subscription databases and encyclopedias which offer access to general, art-related
business, legal and nursing/allied health periodicals; and
e Online access to current collection through the LOGIN network, with online borrowing privileges
at 24 libraries in Salem and Gloucester counties.
o Inter-library loans with JerseyCat: a statewide union catalog which offers loan services from NJ
academic, public and school libraries;
e Access to online tutorials and in-person instruction on how to use the subscription databases.
The library also provides:
e 20-in-library loanable laptops with full network access (current SCC student ID required).
e Private study carrels, large group-study tables and comfortable reading areas.
o (Classroom instruction on the use of library reference materials, which focuses on the use of
academic peer-reviewed research materials.

Table 11.6 SCC Book Only S-year Circulation Data

Year SCC Book Circulation ILL Books — via SIRSI
07/01/2009-06/30/2010 2870 265
07/01/2010-06/30/2011 2063 273
07/01/2011-06/30/2012 1706 321
07/01/2012-06/30/2013 508 101
07/01/2013-06/30/2014 860 59

Source: SCC Library
All information as of FA2014

As the College expands the availability of online resources, the demand for books has steadily decreased.
Note that in AY 2012 to AY 2013, the SCC library experienced a 70% drop in book circulation. This was
because HVAC building renovations in Donaghay Hall forced the College to temporarily relocate the
library to a smaller space in Contini Hall. Students had access to computer subscription services and
inter-library loan (ILL) services, but no access to SCC books. Note that while book circulation increased
in 2013/14, it has not reached, nor do we expect it to reach pre-2012 levels.

Information Literacy - The General Education goal of Information Literacy is part of every program at
the College and is annually assessed as General Education Goal Information Literacy as set forth in the
NJCC General Education Goal Table discussed in more detail in Standard 12. Since 2007, this goal has
been assessed at the General Education course-level in English courses using a combination of library-
based assessments. Through these assessments, the English faculty along with the library staff have
worked to improve information literacy within the curriculum by updating library and information
literacy tutorials, information sheets, and orientation materials. These updates have yielded a more
current and accessible curriculum but have not been assessed in the last two cycles. The College should
develop assessment tools that can be used across the curriculum to measure students’ information literacy.

Transferring credits from other institutions and Prior Learning Experience - A considerable number
of students who matriculate at SCC have previously earned college-level credits at other institutions or, in
some instances, the potential for college-level credits through military training, or some other significant
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work or life experience that can be evaluated for academic credit. SCC has established and implemented
policies, procedures, guidelines and protocols to ensure that students’ previously completed academic,
military, work, and life experiences are evaluated consistently and fairly.

The institution’s policies, procedures, guidelines, and protocols regarding transfer credit are clearly
spelled out and made available to students and the public through the SCC Catalog-Handbook (Exhibit
1.2) (2014-15 Catalog, pages 25-26). These policies, procedures, guidelines and protocols address all of
the critical items regarding the awarding of college credit for successfully completed college-level
learning experiences. Items include:

Applicability of previous work to the student’s selected course of study at SCC
Accreditation status of the sending institution (if applicable)

Minimum grades for awarding transfer credit

Military transcripts /ACE recommendations for college credit

Credit earned by CLEP and/or AP exams

Time limits for transfer of certain academic credits

Portfolio assessment of prior learning for college credit

Limits on the total number of credits that can be awarded

An appeals process regarding the denial of transfer credit

In general, transfer credit is awarded under the following broad conditions:

e the course is applicable to the student’s selected program of study at SCC and is not
specifically required to be taken at SCC;
a grade of “C” or higher has been awarded for the course;

e the number of credits is the same (or higher) than the number of credits awarded for the
similar course at SCC;

e the course has not exceeded the allowed time limit for transfer at SCC;

e the course content is essentially equivalent to a similar SCC course or to a course
commonly offered by other colleges and universities during the first two years of study;

e the maximum number of transfer credits applicable to a degree of certificate at SCC has
not been reached; and

o the prior-institution that awarded the credits is accredited to offer college-level credits.

Transfer credit activities and decisions are administered by the Manager of Academic Programs who is
charged with the initial evaluation of transcripts from other institutions. When necessary, the Manager of
Academic Programs will consult with the Director of Academic and Information Services and the office
of Academic Affairs to determine whether the content and learning outcomes of a particular course
correspond to SCC degree requirements. This may require soliciting additional information regarding the
course from the transfer institution beyond what is found on an official transcript.

Recommendations

1. Enhance and support an institutional process to maintain the consistent review of program
curriculum and courses taught solely by adjunct faculty.
2. Continue to promote, monitor and assess information literacy across each academic program.

List of Appendices, Exhibits, Figures, and Tables

Exhibit 1.2 SCC Catalog-Handbook
Exhibit 11.1 ~ Academic Program Review Guidelines
Table 11.1 New SCC Degree Programs and Partnerships since 2010

75


https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/COURSE%20Catalogs/SCC_Catalog_2014-15_61914.pdf
https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/COURSE%20Catalogs/SCC_Catalog_2014-15_61914.pdf
https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/Academic%20Program%20Review/APR%20GUIDELINES.pdf

Table 11.2
Table 11.3
Table 11.4

Table 11.5
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Enrollment and Graduates in Nuclear Technology Programs
(unduplicated count)
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Academic Program Review Schedule (by Department)

SCC Book Only 5-Year Circulation Data
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Standard Twelve: General Education

As required by New Jersey Administrative Code Title 9A, Salem Community College (SCC) includes
General Education goals and objectives in its programs of study. This is to ensure that graduates develop
a broad base of knowledge, communicate effectively, and think analytically, critically, and creatively. As
such, students must successfully complete courses in both their major and the general education
foundation. All General Education courses must fit one or more of the seven course categories designated
for General Education. Course details are submitted to SCC’s Curriculum Review Committee, and then
sent to the New Jersey Council of County Colleges (NJCCC) for final approval. Once courses are
approved, they appear in the SCC Catalog-Handbook (Exhibit 1.2) under the approved category. Table
12.1 identifies the number of credits required in each category by degree type as outlined in the revised
NJCCC General Education Foundation Credit Distribution and Course Criteria.
(http://www.njccc.org/pubs/GenEdFoundation.pdf)

Table 12.1 General Education Course/Credit Distribution for Degrees/Certificates

Course Categories AA AS AAS/AFA Certificate
Communication 9 6 6 3
Mathematics — Science - Technology 12 9 3

Mathematics: 3-8 credits
Science: 3- 8 credits
Technological Competency: 0-4 credits 3

Social Science

Humanities

History

Diversity

Unassigned General Education Credit 6 8

General Education Foundation Total 45 30 20 6
Source: SCC Catalog-Handbook

W |O D
(V8]
w
w

SCC ensures that students are offered a sufficient number of courses each semester to meet their General
Education requirements within their degree timeline. As such, General Education offerings are not static.
Periodically, the Outcomes Assessment Committee (OAC) assesses the suitability of General Education
offerings and offers recommendations. In 2012, the OAC identified a lack of courses to fulfill the
Diversity requirement. As a result, a faculty member redesigned a course titled “African American
History.” This course was approved in 2013 and now satisfies both Historical and Diversity requirements
in General Education.

In conjunction with the NJCCC General Education Foundation Credit Distribution and Course Criteria
mentioned above, SCC has adopted and continues to use the General Education Learning Goals and
objectives agreed upon by all 19 New Jersey community colleges (http://www.njccc.org/wp-
content/uploads/2013/10/General-Education-Foundation-Policy.pdf). These broad learning goals, revised
by the New Jersey Council of County Colleges in 2007 and again in 2011, reflect SCC’s General
Education philosophy and were used as a starting point to develop a faculty-driven process for outcomes
assessment. In AY2007-08, faculty began developing assessment plans for each of the general education
goals. They began by choosing an appropriate learning objective and selecting a highly enrolled course
from the list of General Education courses. Lead faculty in each department developed assessment tools
that all faculty teaching the designated courses would be required to use. These tools were also shared
with adjuncts who were given instructions on how to implement the assessment tool during the Adjunct
Opening Sessions in both January and August. Following the first full year in 2008, faculty began to
analyze data and implement action plans to improve student learning. After two full cycles, another
learning objective was chosen and the process repeated itself until all learning objectives were assessed.
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Outcomes - SCC graduates have had varying levels of success achieving competencies in General
Education. A 73% (or C) benchmark measures student success in most competencies. Over the past five
years, SCC faculty have used various courses and assessment tools to measure General Education goals.

Table 12.2 below shows the overall percentage of students reaching the 73% benchmark for each of the

General Education goals.

Table 12.2: General Education Student Achievement: AY2010-AY2014

2009- 2010- 2011- 2012- 2013- 5Yr.
General Education Learning Goals 2010 2011 2012 2013 2014 Avg. %
Written and Oral Communication 75% 93% 82% 81% 86% 75.2%
Quantitative Knowledge and Skills 69% 58% 55% 84% 87% 70.2%
Scientific Reasoning 84% 66% 80% 94% 86% 73.2%
Technological Competency N/A N/A 76% 78% 67% 73.6%
Society and Human Behavior N/A 87% 80% 86% 90% 87.0%
Humanistic Perspective 87% 100% 87% 77% 93% 89.0%
Historical Perspective 94% 75% 74% 86% 90% 82.8%
Global and Cultural Awareness 88% N/A 88% 86% 97% 89.0%
Ethical Reasoning and Action 90% 92% 87% 79% 86% 85.2%
Information Literacy 74% 91% 81% N/A N/A 82%

Source: SCC Reporting Services

*N/A denotes no data collected during that cycle or data unusable

Although the data in the table above shows the aggregate of all assessment data collected for each goal, a
more thorough analysis of each goal by faculty takes place each year and across years to plan for areas of
improvement. For example, Written and Oral Communication — Students will communicate effectively
in both speech and writing — had three courses and four different assessment tools assigned to measure
each of the learning objectives. The data for the assessment of this General Education goal is illustrated
in table 12.3 below. Additional data for the other General Education goals can be found in the appendix.

Table 12.3: Percent of Students Meeting or Exceeding Benchmark Score of 73% - Written and Oral
Communication — Annual Aggregate Data

General Education Goal: Written and Oral Communications

Learning Objectives Course Assignment | AY10 AY11l | AY12 AY13 AY 14

a. Students will explain and Persuasive 73.5% 86%
evaluate what they read, hear, Essay (n=197) (n=101)
and see.

b. Students will state and Analysis 85% 85% 88.5%
evaluate the views and ENG 101 Essay (n=163) | (n=203) | (n=72)
findings of others.

c.  Students will logically and Research 75% 78%
persuasively state and support ENG 102 Paper (n=144) (n=147)
orally and in writing their
points of view or findings. Informative | 77.5% | 93% | 79%

d. Students will evaluate, revise | ENG 202 Presentation | (n=52) | (n=15) | (n=64)
and edit their communication. A )

fnua 753% | 93% | 82% | 85% | 88.5%
Average

Source: RM/Data Collection

Analysis and Use of General Education Data - As discussed in further detail in Standard 14, SCC
faculty has generated an abundance of General Education assessment data over the past five years. Each
year results are collected, tabulated and returned to faculty in the aggregate (see attached Student
Learning Outcomes Reports). Neither the student nor the faculty member is identified. Full-time faculty
are responsible for reviewing data and devising action plans that address findings in their area. This
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process is referred to as “continuing the loop” and is detailed in SCC’s Student Learning Outcomes
Assessment (SLOA) Handbook (Appendix 5) Phase V: Continuing the Loop - Using Assessment Data to
Improve Teaching and Learning for full report, see below for detail). Faculty use Opening Sessions and
In-Service workshops at the beginning and middle of every semester to analyze data. In addition, faculty
members use department and OAC meetings to discuss specific challenges and successes for each
outcome. Faculty report out by submitting outcomes assessment action plan worksheets to Institutional
Research, Planning & Effectiveness (IRP&E) where it is analyzed and shared on a broader institutional
level.

The OAC continuously works with faculty to improve the way they analyze and use data to make
meaningful changes. For instance, in the fall 2010, the committee developed and initiated a more reliable
schedule for collecting and analyzing data. Prior to creating this schedule, the creation of assignments
and rubrics, data analysis and closing the loop were done scattershot throughout the year. Most goals are
now assessed on an annual or bi-annual basis (depending on the number of times the course is offered).
Changes to assessment plans are made in the spring semester for the following year. Data is collected at
the end of each semester, and ‘Continuing the loop’ reports completed during the fall professional
development session. Additionally, the OAC uses in-service days to share challenges and best practices
in ‘continuing the loop’ strategies. For example, in the fall 2011 Opening Session, faculty were given
assignment details, a rubric, and assessment data from a fictitious university, and asked to think about the
following questions: “What does the data show regarding student success?” “Should the faculty at
fictitious university make changes to the assignment/rubric?” If so, “do the changes have budget
implications?”

‘Continuing the Loop’ analysis data has become progressively better and is being used to inform both
student learning and assessment. Since there are often a number of factors that lead to a student
population reaching or exceeding the benchmark, faculty are analyzing data from different perspectives.
A few examples are described below:

e Beginning in 2011, HIS 101 assessed General Education Learning Goal — Historical Perspective -
“Students will discuss a major idea, movement, invention or discovery, and how it affected the
world or American society,” using an Oral Presentation. After collecting data for a year, it was
clear that the results were skewed far too high, and points of emphasis were not reflected properly
on the rubric. After making some changes, the data showed a more realistic assessment of
student achievement, as results were scattered more evenly.

e In March 2014, Mathematics faculty noticed an upward trend in the percent of students reaching
the benchmark in assessments measuring the Quantitative Reasoning goal. Since this course had
added instructional aides helping for 30 minutes, it was hard to determine the reason for 85%
percent of students reaching the benchmark, and additional data collection was warranted.

e In November 2014, faculty analyzing data for the General Education goal — Scientific Reasoning
— “applying the scientific method, students will analyze a problem and draw conclusions from
data and evidence” reported 80% of students met the benchmark. After analyzing the data,
faculty reported inconsistencies. As a result, faculty planned to better define the rubric and
improved communication with adjunct in order to improve the consistency and accuracy of
results.

e In November 2014, faculty analyzing data for the General Education goal — Written and Oral
Communication, reviewed trend data for 2009-2014. As a result, faculty revised syllabi for
ENG101, ENG102, and ENG202 by including focused measureable learning objectives in each
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and updated the assessment tools used for ENG 101, ENG102 and ENG 202 to include clearer
instructions and a more thorough rubric.

An example of the “Continuing the Loop: Assessment of General Education Student Learning
Outcomes” form used for General Education Goals can be found on the following pages. A
complete collection of all assessments and analysis are housed in Institutional Research, Planning
and Effectiveness (IRP&E).
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Continuing the Loop: Assessment of General Education Student Learning Outcomes

GEN. ED. Learning Goal: Written and Oral Communication

Report date: 11/5/2014

College Mission and
Goals

Mission: Salem Community College provides affordable, quality higher education for
college transfer and workforce development.
Strategic Priority #2: To improve student success (2013-2016 Strategic Plan-Appendix I)

Which SCC
Learning Objective
associated with the
above checked
GEN. ED. Learning
Goal was assessed?

a. Students will explain and evaluate what they read, hear and see.

b. Students will state and evaluate the views and findings of others

c. Students will logically and persuasively state and support orally and in writing
their points of view or findings

d. Students will evaluate, revise, and edit their communication

Which course(s) was
used to assess this
GEN. ED. Learning
Goal during this
assessment cycle?

ENG101, ENG102, and ENG202

Which Course
Learning
Outcome(s) was
assessed to measure
this GEN. ED.?
(from master
syllabus; refer to
assessment plan(s))

ENG101: Course Performance Objective #3 The student will compose unified essays
that contain thesis statements free from faulty/weak controlling ideas, topic sentences
that support the thesis, and content providing relevant information.

ENG102: Course Performance Objective #6 Students will demonstrate research
techniques by writing a scholarly 1,500-word research paper that proves a thesis and
present the paper in final draft form.

ENG202: Course Performance Objective #11 The student will deliver at least two, five
to seven minute extemporaneous speeches to the class.

*Note, all of these syllabi were updated in FA14; therefore, these outcomes have been
revised.

Assessment task(s)
(include description
of assessment tools
used and benchmark
indicated in
assessment plan(s))

ENG101: Analysis essay—students read an assigned article and composed an essay that
analyzed aspects of the assigned article.

ENG102: Research paper

ENG202: Informative presentation

Summary of data
collected over past
X assessment cycles

Term Course Assignment Grades >Benchmark
Fall 09 ENG101 Persuasive Essay 114 70%
Fall 09 ENG102 Research Paper 61 64%
Fall 09 ENG202 Informative Presentation 20 80%
Spring 10 | ENG101 Persuasive Essay 83 77%
Spring 10 | ENG102 Research Paper 83 86%
Spring 10 | ENG202 Informative Presentation 32 75%
Fall 10 ENG202 Informative Presentation 15 93%
Spring 11 Not Assessed
Fall 11 ENGI101 Persuasive Essay 101 86%
Fall 11 ENG102 Research Paper 36 86%
Fall 11 ENG202 Informative Presentation 17 71%
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Spring
12 ENG101 Analysis Essay 163 85%
Spring
12 ENG102 Research Paper 111 70%
Spring
12 ENG202 Informative Presentation 47 87%
Fall 12 ENG101 Analysis Essay 98 86%
Spring 13 | ENG101 Analysis Essay 105 74%
Fall 13 ENG101 Analysis Essay data issues
Springl4 | ENGI101 Analysis Essay 55 89.00%

Data analysis (see
“Questions to
Consider,” highlight
positives and identify
areas for
improvement)

Consistently, a majority of students reach the benchmarks set for this Gen. Ed.
Competency. The lowest percentage of students who reached the benchmark was 64%
in FAQ9 (assessment tool = ENG102 research paper), and the highest percentage of
students who reached the benchmark was 93% in FA10 (assessment tool = ENG202
informational presentation).

In the past AY (2013-2014), the trend looks particularly positive. The ENG101 analysis
essay assignment was revised in FA13 to include more clear instructions and a more
thorough rubric. Since the implementation of these new assessment tools, the data
reflects an upward trend: 74% to 89%.

In FA14, the course used to measure this outcome was changed to ENG102. The
assessment tools for ENG102 were also revised to include more clear instructions and a
more thorough rubric. In FA14, 91% of students in ENG102 reached this benchmark; it
will be interesting to see if the data for SP15 is as high.

Changes planned or
made based on data
analysis (see
“Questions to
Consider,” be as
specific as possible in
identifying actionable
items, please indicate
if any of your
recommendations
have budgetary
implications)

In FA14, revisions were made to the ENG101, ENG102, and ENG202 syllabi based on
recommendations from NJCCC. These revisions included the inclusion of several
“standard” course-level outcomes recommended by NJCCC. The ENG102 syllabus was
changed the most dramatically. The focus of the new ENG102 objectives revolves much
more around students’ mastery of analytical thinking, research and argumentation; the
focus on literary analysis has been removed from the ENG102 syllabus

Beginning in FA14, ENG102 is being used to assess this Gen. Ed. Competency. This
course should be used for several semesters to collect trend data.

The assessment tools for ENG102 were updated in SP15 to include more clear
instructions and a more thorough rubric. Students are now required to read an article
about online college courses and then, “write a well-reasoned, scholarly essay in which
[they] argue whether a quality education requires human “face-to-face” interaction, or
whether college students today can learn just as well (or even better) in online classes.”
This ENG102 assignment must be completed IN-CLASS as an “exit essay.” When
offered in an online format, this assignment should be given in a timed online format.

Continuing the
Loop (review the
actionable items
submitted in previous
annual reports;
discuss what actions
have been taken and
their results)

Data needs to be collected on ENG102 for several semesters before trend data can be
analyzed.

The assessment tools for ENG102 should also be “calibrated” to see if all instructors are
consistent in their grading of students’ work.
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Interconnection of General Education and Academic Program Goals - General Education goals are
linked to academic program goals in a number of ways. First, each new program must pass through the
Curriculum Review Committee (CRC), which verifies whether it meets General Education requirements.
As part of this process, General Education criteria are listed on each course’s master syllabus and verified
by the CRC. Second, current programs undergo Academic Program Review (APR) every five years. A
more detailed description of the APR process can be found in standard 11. Part of this process is to
analyze how effectively the program is meeting General Education standards. Third, the course catalog
outlines the General Education requirements for each program. The OAC developed a curriculum map,
located in the Student Learning Outcomes Assessment (SLOA) Handbook (Appendix 5), which
illustrates the link between General Education goals and program level goals. A more detailed discussion
of this link can be found in Standard 14.

Recommendations:

No recommendations

List of Appendices, Exhibits, Figures, and Tables

Appendix 5 Student Learning Outcomes Assessment (SLOA) Handbook

Exhibit 1.3 SCC Catalog-Handbook

Table 12.1 General Education Course/Credit Distribution for
Degrees/Certification

Table 12.2 General Education Student Achievement AY2010-AY2014

Table 12.3 Percent of Students Meeting or Exceeding Benchmark Score of

73% - Written and Oral Communication -- Annual Aggregate Data
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Standard Thirteen: Related Educational Activities

Developmental Education (Basic Skills) - As an open access institution, SCC provides a wide range of
educational services with an emphasis on students who are at-risk or who are otherwise found to be
underprepared for college-level coursework. SCC is committed to working with these students and has
made “Improve Student Success” one of its three major institutional priorities. A key focus of this
priority is to better identify and remove the barriers for at-risk and underprepared students and to target
programs and services to help them succeed. To do this, the College has implemented four recent
initiatives — 1) more accurate placement of students; 2) compressed formats in developmental English; 3)
implementation of instructional aides in developmental and first semester English and math courses; 4)
redesigned developmental math courses that use technology. These initiatives have increased the success
rate of students in developmental courses and the progression of students into credit-bearing courses.

More Accurate Placement - SCC has typically used a SAT score or the ACCUPLACER placement test
to determine if developmental courses are needed to prepare students for college-level work. Beginning
in spring 2013, SCC began placing students graduating high school within the last 5 years using their
overall High School GPA. This course placement protocol was developed as a result of recommendations
in Community College Research Center (CCRC) Working Paper No. 42, “Predicting Success in College:
The Importance of Placement Tests and High School Transcripts” (Belfield, 2012). The research in this
paper found that HS GPA was a better predictor of success in college-level courses than placement tests
like Accuplacer. Figure 8.5 in Standard 8 shows two semesters of success data for students placed using
HS GPA. Students placed directly into college-level courses using HS GPA have succeeded at a higher
rate than students placed using Accuplacer.

Using Compressed Formats for English Instruction - In spring 2013, SCC began piloting seven-week
“compressed” developmental English courses (ENG096 and ENG098). These courses include the same
number of contact hours over a shorter total time duration (meeting four days a week for two hours and
forty-five minutes each session), making it possible for students to complete their 2 course sequence of
developmental coursework in a single semester and thus accelerating their entry into college-level
courses. The inspiration for this pilot came from a Community College Research Center (CCRC)
working paper titled “Accelerating the academic achievement of students referred to developmental
education” (Edgecombe, 2011). In

Figure 13.1: Pass/Fail Rate of 7 wk. vs. 15 wk. Developmental this paper, Dr. Edgecombe suggests
English Courses (SP13-SP14) that the longer instructional blocks in
120 compressed-time courses offer
several benefits to students in
LY 15% % developmental courses, such as:
80 41% 41%
60 . . e Increased time for a wider variety
of teaching/learning classroom
40 activities
20 ¢ Development of stronger student-
. instructor relationship
ENG096 7wk  ENG096 15wk  ENG098 7wk  ENGO98 15wk * Less time spent on review, and
more time for in-depth engagement
B Pass W Fail with material
e Potential for improved outcomes
Source: J. Martin, Developmental English Faculty and retention

As illustrated in Figure 13.1, after 2
years of implementing the compressed developmental English courses, outcomes data show dramatic
improvements, i.e., pass rate, for students in these shorter-duration developmental English courses as
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compared to students in the traditional 15-week courses. As seen in Figure 13.2, most notably is a sharp
drop off (19 percentage points in ENG096; 21 percentage points in ENG098) in the amount of “FA”
grades (failure due to insufficient attendance as specified in the SCC Catalog-Handbook) given in the
compressed courses. This data supports the continuation of “compressed” developmental courses, and is
shared with students during the advising process.

Figure 13.2: FA Rates in ENG096 and ENG098 (SP13-FA14)

34%
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sections 7 Week sections 15 Week

12%

FA rates in ENG096 FA rates in ENG096 FA rates in ENG098 FA rates in ENG098

sections 7 Week sections 15 Week

33%

Source: J. Martin, Developmental English Faculty

Instructional Aides to Support Student Success - In addition to offering compressed-time

developmental courses, in Spring 2013,
the College returned to a model of using
Instructional Aides in developmental
English and math courses that had
previously been in place when the College
was involved in a Title III grant from
2004-2009. A part-time Instructional Aide
was assigned to every section of
developmental English and math.
Instructional Aides were responsible for
taking attendance and observing student
performance to help identify at-risk
students. The Instructional Aides would
then follow up personally with any student
who was absent, late or struggling
academically in the course to offer
opportunities for tutoring outside of

class. That practice was expanded in fall
2013 to nearly all sections of both
developmental English and math courses,
as well as gateway and first college-level

Figure 13.3: Overall Student Success Rates without Instructional
Aides (SP12 and FA12) and with Instructional Aides (SP13 and

FA13)
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Source: SCC Reporting Services, IRP&E and Academic Affairs

courses in English and math. The overall success rates of students in courses with instructional aides
have increased slightly (see Figure 13.3). However, with multiple variables being implemented at the
developmental-course level, more data is required to analyze the effectiveness of using Instructional

Aides.
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Still, there is confidence that the presence of the instructional aides provides support to at-risk students.
As a result, assignment of instructional aides continues, and success data will continue to be collected
over a longer period of time to determine the effect.

Developmental Math Curriculum Redesign — Prior to fall 2011, all courses in the developmental math
sequence were delivered in the traditional classroom format. The developmental math curriculum follows
a standard sequence (see figure 13.4). Students are placed at the appropriate starting point in the
sequence based on either the Accuplacer test or high school GPA. The sequence begins with MAT
090/092 Pre-Algebra as the lowest level course followed by MAT 093 Elementary Algebra. After
successfully completing MAT 093, students can enroll in either a third developmental math course (MAT
095 Intermediate Algebra) if they intended to take College Algebra (MAT 137), or a college-level math
course for Liberal Arts majors (MAT 134 Contemporary Math) if they did not.

Figure 13.4: Developmental Math Course Sequence

=  MAT 095
Intermediate
Algebra
MAT 090* MAT 093
or MAT 092 Elementary
Pre-Algebra Algebra
MAT 134
Contemporary
» Math

Source: Academic Affairs
* MAT 090 was revised and renumbered as MAT 092 in 2011

Starting in fall 2011, the College piloted changes in the delivery of content in MAT 092 Pre-Algebra to
use instructional software (MyMathLab). The goal of this change was to improve student outcomes along
the math sequence. Course content remained the same, but instructional software was used to present
course topics through videos and guided exercises. Students completed problems online through the
software and received immediate feedback and corrective guidance, if necessary. The instructor
monitored student progress and assisted individually. After the pilot year, short introductory lectures by
instructors were reintroduced to the courses as a result of student and instructor feedback. The full
transition to the use of instructional software in both MAT 092 Pre-Algebra and MAT 093 Elementary
Algebra was completed prior to the start of the fall 2012 semester.

As seen in figure 13.5, immediately after changing to use instructional software, student success rates in
subsequent math courses improved. However, the initial increase in student success rates was not
sustained over the following years. In fact, rates reverted to approximately the same level attained before
the use of instructional software. The unfortunate conclusion was that there were no measurable increase
in success rates as a result of using instructional software.

As a result of the data and student and instructor feedback, steps are being taken to phase out the use of
instructional software in developmental math courses. It is anticipated that instructional software will be
completely eliminated from developmental math courses at SCC in the spring 2016 semester. This will
result in savings for both students and the College, allowing the College to redirect resources to
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investigate other avenues for improving developmental math success rates such as the hiring a full time
faculty member devoted to developmental math.

Figure 13.5: Success rates in next math class (MATO095 or MAT134) after Pre-Algebra (MAT090/092)
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Learning Disabilities/504 Program - As seen in Table 13.1, the number of identified students with
disabilities with active 504 plans enrolled at SCC averaged 48 students per semester for the last two years.
The retention rate (Table 13.2) for students with disabilities has remained fairly steady with an average 78
percent retention rate for the last two years. The persistence rate (Table 13.3) peaked at 70 percent in fall
2012 and fall 2013, and showed a slight decline to 60 percent in fall 2014. In addition, 10 students with
disabilities graduated with degrees in the spring of 2013, more than doubling the previous high number of
four from the last three years (Table 13.4).

Table 13.1: Enrollment for Students with Accommodations Plans
FA09 SP10 FA10 SP11 FA1l SP12 FA12 SP13 FA13 SP14 FA14
25 23 44 36 36 38 53 49 51 44 48

Table 13.2: Retention Rate of Students with Disabilities (semester to semester)*
FA09to | SP10to | FA10to | SP11to | FAllto | SP12to | FA12to | SP13to | FAI3to | SP14 to
SP10 FA10 SP11 FAl1l SP12 FA12 SP13 FA13 SP14 FA14
96% 72% 80% 56% 91% 75% 85% 76% 76% 74%
*Retention data does not distinguish between students who move, transfer before completing their program or drop out. Students
who graduate, complete their program or transfer in a joint arrangements, however, are not carried forward.

Table 13.3: Persistence Rate of Students with Disabilities*
FAQ9 to FA10 FA10 to FA11 FAI11 to FA12 FAI12 to FA13 FA13 to FA14
Data not available 48% 70% 70% 60%
* Persistence data does not distinguish between students who move, transfer before completing their program or drop out.

Students who graduate or are in dual partnerships, however, are excluded in the data from one academic year to the next.
Tracks students who had one active 504 plan during academic year.

Table 13.4: Number of Graduating Students with Disabilities
FA09 | SP/SU10 | FA10 | SP/SU11 | FA1l SP/SU12 | FA12 | SP/SU13 | FA13 | SP14 FA14
0 3 0 4 1 3 0 10 0 4 5
Source: All Tables (13.1, 13.2, 13.3, 13.4) LDT/504 Coordinator
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Maintaining the benchmark of near 50 students identified with disabilities appears to validate the ongoing
and continuous efforts in the last several years to publicize and get the word out about the availability of
disability support services. This effort involves putting a disability support statement in course syllabi,
ongoing communication with child study teams in Salem county, increased awareness and referrals from
faculty, academic advisors and Enrollment Management support staff, staffing of information tables
during various student events to distribute literature, involvement in freshman and EOF orientation
programs, and continued widespread exposure through printed materials, web page and signage
throughout the campus.

To support these students, the College has intentionally constructed an academic support system that is
based on student needs, has instructors who are invested in the students’ academic success, connects with
community resources, and ensures that accommodations that have the greatest positive impact on student
performance are implemented. This support system provides students with disabilities a place where they
have someone to listen and when needed, will advocate on their behalf. After seeing small decreases in
retention and persistence rates in 2014, the College will assess which areas of the academic support
system most fully support students with disabilities and allocate resources appropriately.

Workforce Development - SCC’s mission includes meeting the needs for training for business and
industry in Salem County, as well as meeting the needs for workforce development. SCC has worked
closely with businesses in applying for customized training grants from the New Jersey Department of
Labor and Workforce Development. Short-term customized training programs have been developed and
offered for area employers in many subject areas, including personal computer applications, customer
service, industrial process technology, instrumentation, management development, supervisory skills and
interpersonal communication. However, many of these grants have dried up over the last few years and
resources to cover the cost of training have not been replaced. In addition, as stated in the introduction,
Salem County has a shrinking business base with many of the large companies downsizing. As a member
of the Salem County Freeholder Advisory Board for Economic Development, the College continues to
identify workforce opportunities and training needs. A more detailed description of these programs has
been discussed in Standard 1.

SCC also works with the New Jersey Community College Consortium for Workforce and Economic
Development (www.njworkforce.org) in providing training programs for businesses such as New Jersey
Business & Industry Association (NJBIA), which hosts training in customer service, written and verbal
communication, Microsoft Office, mathematics and measurements, and Spanish. This training is in
greater demand in counties where the employer base is large. Salem County, by comparison, has one of
the smallest employer bases in the state.

Beginning in 2011 SCC joined forces with Cumberland County College in offering shared workforce
development opportunities. The Workforce Education (WE) collaboration included all non-credit
programming, customized training, and workforce development initiatives. Cumberland County College
agreed to host a new joint website for the WE collaboration and handled all registrations and payments.
The Colleges shared revenues (after costs were deducted) as follows: registrations attributable to
Cumberland County residents all to Cumberland County College; registrations attributable to Salem
County residents to SCC; registrations attributable to residents of any other county or state to be shared
equally between the two colleges.

As part of WE in 2012-2013, SCC partnered with the Cumberland-Salem Workforce Investment Board
(WIB) to develop and offer non-credit industry training in Advanced Manufacturing for a consortium of
small-to-medium-sized glass industry employers in south Jersey through a New Jersey Talent Network
grant from the New Jersey Department of Labor and Workforce Development. Due to employment losses
in the manufacturing industry, and especially during tough economic times, the local glass industry found
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it difficult to attract and keep qualified entry-level employees. Representatives from SCC, Cumberland
County College, and the WIB met with a roundtable of companies in the glass industry to identify the
employment needs and develop a six-week curriculum based on the Certified Production Technician
(CPT) program of the national Manufacturing Skills Standards Council.

WE, in collaboration with the WIB, offered the training at SCC’s state-of-the-art Glass Education Center
to three distinct cohorts who met eligibility requirements established by the Talent Network grant and the
WIB. Training included preparation to take five of the CPT competency exams as well as soft skills such
as resume writing, interviewing, job readiness and career counseling. At the conclusion of the training for
each cohort, a job fair was held with representatives from glass manufacturers to match newly-minted
CPTs with available positions. During AY2013, 18 students participated in the Advanced Manufacturing
program. At the conclusion of the program, 10 were awarded the CPT designation and 10 were offered
employment.

In collaboration with the WIB, SCC also ran various healthcare training programs in conjunction with the
Salem County Vocational Technical School (VoTech) with New Jersey Talent Network Grant funds.
Candidates were selected and tested in order to be eligible to enter the program. The WIB One Stop
Center referred eligible candidates to both the College and VoTech for such non-credit training programs.
These programs consisted of Certified Nurse Assistant, Phlebotomy Technician, Pharmacy Technician
and Medical Assistant (Table 13.5).

Table 13.5: Data for Healthcare Industry (2012-2013)

Program Number of Number of Students who Number of Students who
Students achieved state certification were offered employment
Medical Assistant 6 6 5
Nursing Assistant 6 6 6
Pharmacy Technician 2 2 2
Phlebotomy 4 2 2
Total for all programs 18 16 15

Source: SCC Workforce Development

After completion of the courses, and a required externship, students in some programs were required to sit
for a state certification exam. During the program, student career development activities were offered,
including job readiness training, educational services, job-search skills, career counseling and goal-setting
activities. A high percentage (89%) of students who participated in these programs passed the state
certification exam, and nearly all (15 out of 16, or 94%) of those students who achieved state certification
were employed in their chosen field within three months of completing the program. We should note that
support services, such as Accuplacer testing, use of Canvas for online learning, and IT support for
teaching/learning, are all available for instructors and students involved in all training programs.

SCC Energy Institute - SCC established the Energy Institute in 2011 to address the energy-training
needs of government agencies, private businesses and the community in south Jersey. The SCC Energy
Institute is an affiliated instructional partner with nationally recognized nonprofit organizations leading to
job-related energy management certifications and examinations such as the Building Performance
Institute (BPI) and the North American Board of Certified Energy Practitioners (NABCEP). The Energy
Institute also uses a stackable credentials model, which enables students to enter and exit the career ladder
as needed while completing non-credit training modules (that lead to industry certifications). Such
modules can later be recognized for credit, within the Sustainable Energy Technology program and can be
applied to a Certificate of Completion (15-18 credits), an academic Certificate (30 credits), an Associate
degree, and eventually a bachelor’s degree at several partner institutions of higher education in New
Jersey, including the Richard Stockton University and Thomas Edison State College. Since the program
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is designed to meet students’ needs at all points along the career ladder (from non-credit modules through
associate degree and beyond), students may “jump on” at any point. Likewise, they may “jump off” when
they have reached their desired career goal.

ESL and GED Program - Through a Title II grant with a consortium of partners, SCC offers non-credit
GED/ESL program at the College’s Salem Center. The programs are funded through the WIB, and
students are provided with college and career counseling and can take the College’s placement test upon
completion of the GED. Based on the history and transition of students entering a degree or certificate
programs directly from ESL and GED programs, SCC has found that ESL and GED programs are not
feeder programs into the College. Instead, these programs prepare students for immediate employment,
and most of them enter the workforce directly upon completion.

The Title II grant specifies that each client must attain 12 hours of instruction to be counted towards the
yearly goal. Table 13.6 below shows a five-year trend for the College’s GED/ESL program.

Table 13.6: 5-Year Trend — GED/ESL Program (Participants with 12+ hours of instruction)

Fiscal Year Participation Goal in the Actual No. of Participants
Grant
FY 2008 — 2009 142 155
FY 2009 — 2010 159 129
FY 2010 — 2011 108 175
FY 2011 -2012 172 174
FY 2012 -2013 185 175

Source: SCC Workforce Development

The number of eligible participants in the GED/ESL program has remained relatively steady over the past
years, with the College exceeding its stated goal three years out of the last five. A GED is a positive step
toward seeking employment. Therefore, many clients are required to attend due to State social services
requirements.

Experiential Learning - SCC recognizes experiential learning and therefore awards credit for
demonstrated competencies related to College academic programs in several ways. Students can earn
credit for educational experiences earned in military, for military occupational specialty training and for
courses sponsored by non-collegiate organizations (business, industry, professional organizations, etc.).
Credits may be accepted as transfer, using the recommendations of the American Council on Education.
Only those credits applicable to a student’s program of study at SCC will be accepted for transfer.

SCC offers an Associate in Technical Studies through New Jersey Pathways Leading Apprentices to a
College Education (NJ PLACE), which is a statewide program that helps individuals apply their
apprenticeship education from participating programs toward a college degree at any of the 19 community
colleges in New Jersey. NJ PLACE is administered by the School of Management and Labor Relations at
Rutgers, the State University of New Jersey, and funded through the State Employment and Training
Commission and the New Jersey Department of Labor and Workforce Development.

SCC is currently working to expand experiential learning for students who have demonstrated
competencies earned outside the classroom, military and/or apprenticeship programs. In summer 2014,
the Assistant Dean of Academic Affairs attended a Prior Learning Assessment (PLA) Institute at Thomas
Edison State College. The Assistant Dean is working with the Manager of Academic Programs to assist
faculty in providing PLA for appropriate courses for students who want to earn credit for what they
already know. PLA is a flexible, efficient way of earning college credits for college-level knowledge that
has already been acquired through expertise outside the classroom. Students may have acquired this
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knowledge though past work experience, independent reading and study, training programs or in-service
courses, volunteer service, cultural or artistic pursuits, organizational memberships and a variety of other
avenues.

Distance Learning - As an alternative to attending traditional, fully face-to-face, classroom-based
courses, the College offers several online courses each semester. Because these courses are taught
entirely on the Web, without set meeting times, students must be motivated, self-disciplined and have
access to the Internet to be successful. Students enrolled in an online or hybrid course for the first time at
SCC must complete an introductory module as part of the registration process for the course. As
mentioned in Standards 11 and 14, the College maintains high standards in terms of consistency among
face-to-face, online, and hybrid classes as documented in the common course syllabus. Additionally, the
College maintains an assessment process, utilizing the Quality Matters rubric, to maintain the quality and
the rigor of the course. Also of concern is the safeguarding of academic honesty in all online courses.
Through solid course design and mandatory attendance of all students for one assessment, the College has
preserved the integrity of the courses. In terms of human resource support for online learning, the
College has maintained and supported the position of Instructional Technology Specialist (ITS) (formerly
the Academic Technologist) to oversee the specialized facets of online learning. Under the direction of
the ITS, the College, along with faculty, has improved its offerings of online courses, changed to a more
up-to-date Learning Management System (LMS), developed orientation materials for students, and
worked to ensure academic honesty in all online courses.

The majority of students who take online courses at SCC are female, full-time students, less than 26 years
of age and are White/Caucasian. The most frequent major fields of study are health science, nursing,
scientific glass, business administration and liberal arts with an upward trend in the number of students
taking online courses over the past five years. Additionally, with the addition of the Weekend College in
fall 2012 (with many hybrid courses each semester), the number of sections of both online and hybrid
courses has increased (table 13.7) and more students are registering for online courses overall. For the
past three years, the success rate in hybrid courses has surpassed the success rate in all courses. The
success rate for online courses, however, is slightly less (2.3 percent in 2012-13) than the success rate for
traditional courses. During academic year 2013-14, the student success rate of students in online classes
decreased by 14 percent, due in large part to the resignation of the Academic Technology Specialist. The
position was posted several times in an attempt to find a full time, qualified replacement. In January of
2015, a full time replacement was hired with the new title Instructional Technology Specialist.

Table 13.7: Statistics Related to Online and Hybrid Courses — AY2010-AY2014

Academic Online Hybrid Average Total Student Student Student
Year course course enrollment | enrollment | success rate | success rate | success rate

sections | sections in online in online in online in hybrid in all

and hybrid | and hybrid courses courses courses

courses courses

2009-2010 28 0 15 435 52.6% NA 72.8%
2010-2011 27 1 21 588 61.6% 72.2% 73.3%
2011-2012 30 6 19 690 66.7% 88.7% 73.6%
2012-2013 32 21 28 930 72.8% 83.2% 75.1%
2013-2014 41 24 17 1,107 58.9% 73.7% 70.5%

Source: IRP&E/Query

With more students registering for online courses, Distance Learning is an avenue where the College can
seek enrollment growth and market the College to a larger audience. To this end and after reviewing the
student success data mentioned above, the College allocated resources, and in January 2015, hired a new
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ITS with the goal of strengthening distance education by improving student success, the quality and rigor
of courses, and increasing the diversity and number of online course offerings. Additionally, following
faculty contract negotiations in 2013, the College administration and faculty proposed evaluating the
process for online course development and compensation.

Recommendations

1. Expand and improve the quality of the Distance Learning program at the College with the goal of
increasing student success rates.
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Chapter Five: Assessment

Standard Seven: Institutional Assessment

Since the last decennial review, the College strengthened its commitment to institutional research and
effectiveness and increase its capacity to work with data. As a result, the Office of Institutional Research
and Planning expanded to include Institutional Effectiveness and is now known as the Office of
Institutional Research, Planning and Effectiveness (IRP&E). This office has become a far more
sophisticated office and has grown from one part-time employee to four full-time employees. The
College has also made dramatic technological improvements in its ability to collect, organize and retrieve
data. Moreover, within the past five years, significant efforts have been made to standardize and improve
the collection of data and to place the ability to retrieve detailed data reports at the fingertips of faculty
and staff. Finally, in order to create a culture of assessment across campus, the College has placed high
priority on professional development activities that support faculty understanding and participation in the
assessment of student learning.

In addition to increasing its overall capacity to work with data, the College has put into place a
sustainable Institutional Effectiveness Plan (IEP) that supports the vision and mission of the College by
assessing the strategic plan, and administrative and student learning outcomes to ensure continual
improvement.

Institutional Capacity for Assessment

The Office of Institutional Research, Planning and Effectiveness (IRP&E) - The IRP&E office
provides assessment support to the entire College community. This office includes a Director of
Institutional Research & Planning, a Director of Institutional Effectiveness, an Outcomes Assessment
Coordinator, and an Institutional Analyst. In 2014, to support the College initiative to focus on data-
driven decision making, the position of Director of Institutional Effectiveness was added. This director-
level position was created to facilitate data-driven processes across all areas of the College. With the
creation of this position, and the adoption of the Institutional Effectiveness Plan (IEP) as part of the
campus culture, Salem Community College has become a sector leader in this area among community
colleges in New Jersey. These four positions collaborate with every department to provide leadership,
governance, and overall guidance to strengthen effectiveness and assessment for data-driven decisions. In
addition to state and federal reporting efforts, the office is responsible for measuring key performance
indicators, assessing strategic planning priorities, working with the faculty-led committee on student
learning outcomes, and providing support for the Academic Program Review (APR) process. Using
advanced analysis and reporting techniques, this office maintains, governs, coordinates, and shares data
with all College stakeholders.

As an example, IRP&E developed over 100 standard on-demand reports using SQL Server Reporting
Services, as well as hundreds of customized reports that provide on-demand access to outcomes data that
helps the entire College to be data driven. The reports allow users to compare semester outcomes, track
student success, and review operational efficiency. It is also a repository for course and program level
outcomes data. See Appendix 4 for a complete list of standard reports available in Reporting Services.

Moreover, within the past five years, the IRP&E Office has instituted a committee to govern the
standardization, improvement, and maintenance of data. That committee is the Finding and Reporting
Effective Data (FRED) committee and all divisions/departments are represented as members. New data
requests and report customizations are also prioritized and discussed during sessions.

Database Technology - In addition to an investment in personnel, the College has significantly boosted
its data collection and analytics system to support both the instructional and administrative sides of the
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institution. Since the last Periodic Review, the College implemented the following new database systems
to improve the accuracy, retrieval, and utilization of data campus-wide.

PowerCampus (2009)

The College transitioned its student management system from CampusVue to PowerCampus.
PowerCampus, an Ellucian product, allows faculty and administrators to analyze trends in grades,
enrollment, retention, and graduation at the institution and program level — all in real time. Data is
archived by semester and real-time data can be used to report against benchmark goals. The tools also
allow for online registration (introduced in 2010) and enables admissions and retention staff to make data-
driven decisions.

Dynamics GreatPlains (2009)

The College implemented Dynamics GreatPlains (a Microsoft product) in place of Budget Sense.
Dynamics GreatPlains delivers financial management functionality. Modules include payables
management, budgeting, cash flow management, general ledger, and receivables management.

PowerFAids (2009)

The College implemented PowerFAids (a College Board product) to support the financial aid office. The
system streamlines the awarding, communicating, reporting and tracking of financial aid and centralizes
all financial aid data.

ADP Workforce Now (2015)

The College implemented ADP Workforce Now to manage payroll and Human Resource processes. This
system manages payroll off site and includes an extensive Human Resource suite that automates and
streamlines several Human Resource functions for both administration and employees.

An overview of the 3 main database systems currently in place at the College is illustrated in Figure 7.1
below. These 3 database systems are linked by way of an in-house virtual server (ACORN) with reports
generated by SQL Reporting Services.

Figure 7.1 SCC Data System Overview

Source: Marc Roy, Director of Institutional Effectiveness
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Professional Development - The College invests in a variety of professional development activities that
develop and maintain a culture of assessment and improvement at every level of the institution. With the
importance of accountability and providing students with a quality education, the College has primarily
focused on and invested in internal and external professional development activities related to student
learning outcomes assessment. While the external activities have provided assessment leaders with the
knowledge and tools to develop and nurture a culture of student learning assessment on campus, the
internal activities have served to institutionalize student learning assessment. Four times per academic
year, the College uses professional development time to focus on such items as General Education and
Academic Program level assessment plan development, data analysis and continual improvement
discussions with faculty (See Table 14.1 for more detail). The internal activities provide ongoing
opportunities for common planning and discussion time to ensure that student learning outcomes
assessment is faculty-driven and focused on continual improvement.

Additionally, administrative staff has the opportunity to attend external conferences related to assessment,
institutional effectiveness, and accreditation to coordinate assessment efforts within their respective
divisions. However, little opportunity exists for internal professional development. As the Institutional
Effectiveness Plan (IEP) has become the process of ensuring continual improvement at the College, it has
become apparent that ongoing internal professional development, involving all levels of the
administration and staff are needed in order to institutionalize the assessment process at the administrative
division level.
L. ) Figure 7.2: SCC’s Institutional Effectiveness Plan
The Institutional Effectiveness Plan - In 2010 (IEP)
SCC adopted and implemented a revised
Institutional Effectiveness Plan (IEP) that
integrates planning and assessment with the goal
of continuous improvement in line with the
College mission. The plan includes both direct
and indirect measures of assessment which are
mostly formative, providing the information and
flexibility the College needs to make changes
and inform planning. As shown in Figure 7.2.
SCC’s IEP is a workable set of processes that
assesses three interconnected components:
strategic plan outcomes, administrative outcomes
and student learning outcomes. The IEP itselfis
a systematic, well-documented, data-driven
“living” process which supports all areas of
decision-making at the College.

For each component of the IEP, positive

measureable goals are developed at the broad

institutional level and at the division or

department level. Assessment data is then

collected, and results evaluated by the

appropriate levels of the College in order to

inform decisions that drive continuous improvement. The office of IRP&E is responsible for collecting,
storing, evaluating, and disseminating the data for the IEP and the Strategic Plan. The Office reports IEP
and Strategic Plan progress to the Board of Trustees and the College Community on a biannual basis
(previously quarterly). An example of the most recent report is provided in Exhibit 1.6, 2013-2016
Strategic Plan Progress Report (as of December 31, 2014).
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Assessment of Strategic Plan Outcomes - SCC’s Strategic Plan articulates the College’s vision, mission
and institutional priorities. The major focus of the plan is to identify institutional priorities that have the
greatest potential impact on the future and direction of the College. The priority statements represent the
broad mission-related goals of the institution and provide focus for the operational plans and the
allocation of resources.

During the last five years, the College has developed and implemented two strategic plans (2010-2012,
and 2013-2016), as discussed in more detail in Standards 1 and 2. The College reports the progress of the
Strategic Plan to the Board of Trustees on a biannual basis (previously quarterly). Reports are
documented by Board agendas and meeting minutes. The College summarizes progress in a year-end
report that is then shared with the College community at opening session. Exhibits 1.6 and 1.7 highlight
successful outcomes of mission-related Strategic Plan goals over the past five years.

The College uses several different methods to assess the success of the strategic plan. First, the College
uses a set of peer ranking and benchmarking metrics that are tied to state and national data. For instance,
the College uses the Integrated Post-Secondary Education Data System (IPEDS) Data Feedback Report
and Peer Ranking Analyses Tool to compare itself to a group of comparable institutions. The tool
provides valuable peer comparisons on institutional characteristics, retention, graduation, and transfer
rates, as well as human resources and finances. The College also uses other mandated measures including
remediation rates and credit distributions required by the New Jersey Department of Higher Education.
Much of this data is available annually in the New Jersey Community College Fact Book.

Other benchmarking tools include Federal and State completion goals such as the American Graduation
Initiative (AGI) and the NJ Student Success model. Established in 2008, AGI requires that each
community College increase completions by 4.9% each year until 2020. The NJ Student Success model
evaluates first-time students after they have completed 150% of the time it would take to complete their
degree or certificate. Both tools provide valuable comparisons of SCC to national and statewide
benchmarks. Additionally, the College uses nationally benchmarked surveys such as the Community
College Survey of Student Engagement (CCSSE), which assesses institutional practices and student
behaviors that are correlated highly with student learning and retention.

Assessment of Administrative OQutcomes - The Administrative Outcomes component of the IEP
measures the progress SCC makes in achieving the goals of each administrative unit. This component of
the institutional effectiveness plan includes the assessment of the day-to-day business of the College and
evaluates and improves the range of programs and services offered by all units. The goals of each unit are
closely tied to the priorities in the strategic plan and outcomes are benchmarked against national and state
standards, as well as the standards in the Middle States Characteristics of Excellence.

To measure success, the College uses both a formal and ad hoc process of administrative unit assessment.
As part of the formal process, each division/department reports on a set of indicators that are aligned to
the strategic goals of the College. This assessment is scheduled to be completed at the end of each
academic year. Although the framework for this process has evolved and is currently in place in the [EP,
an institutional mechanism and accountability process is needed for reporting and communicating
administrative outcomes results annually along with professional development for all divisions. While
the College is making great progress, information about administrative outcomes is not formally
communicated. The following are examples of the formal administrative assessment process.

e In AY13, both Enrollment Management and Academic Affairs set goals of increasing student
retention and success at the course and institutional level in order to meet the strategic goal of
improving student success. Baseline data was collected and initiatives to meet the goals were then
implemented and assessed for their effectiveness. For example, the placement of Instructional Aides
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(TAs) in developmental and gateway classes resulted in a 4.6% increase in student success in those
courses. Additionally, accelerated Developmental English courses (7 weeks) began in 2013, and
showed an increased rate of completion over traditional 15-week courses (See Figure 13.1 in Standard
13). As aresult, the College has allocated additional resources to continue each of these initiatives in
order to further improve student retention and success. These initiatives have been further discussed
in Standards 8/9, and 13).

e In AY13, Enrollment Management set a goal of increasing credit enrollment by 2% per year.
Initiatives to expand and improve the marketing plan, increase the College’s social media presence,
and expand dual credit partnerships helped the College come close to reaching its credit enrollment
goals. Enrollment Management has assessed such data and made changes to each in 2014 in order to
better meet enrollment goals.

In addition, the College may conduct an ad hoc review of an entire unit or division. This is often
predicated by a change in personnel or available resources. The following are examples of ad hoc
reviews of administrative units that led to changes in allocation of resources.

e In 2007, SCC hired an external consultant to evaluate the overall structure of the Administrative
Services Division. From this process, the College developed Administrative Staff Guidelines
(Exhibit 5.3) and benchmarked staff compensation. In 2009, based on recommendations from this
review, the College added a new Human Resources (HR) department to the Administrative Services
division. When the Manager of Human Resources resigned in 2011, the College experimented for six
months with a shared services arrangement with Cumberland County College in which the Executive
Director of Human Resources at Cumberland spent one day per week on the SCC campus but was
available by e-mail and telephone the rest of the week. This trial partnership with Cumberland
County College allowed SCC to evaluate the need for a full-time Human Resources position.
Feedback from Cumberland’s HR Director along with feedback from the SCC community was
essential in determining the need for a full-time HR professional as well as the appropriate level of
professional needed. The College hired a full-time Senior HR Generalist in 2013, and that individual
was promoted to Director of Human Resources in 2014.

e In 2012, the College conducted a cost benefit analysis, which showed it was spending approximately
$500,000 dollars (of an $11 million dollar budget) on athletics each year. The College examined the
programs afforded to both male student-athletes and female student-athletes and determined that a
number of programs could not adequately field a team for two consecutive years. As a result, the
College decided to eliminate those teams in 2013. A subsequent study by the Director of Enrollment
Management and the Chief Financial Officer continued to examine the financials and in 2014
recommended eliminating all athletic programs at SCC. The College determined that it could not
field both men and women’s teams at the level necessary to keep the athletic department cost
effective.

Administrative outcomes are discussed in more detail in Standard 5.

Assessment of Student Learning Outcomes - Over the past ten years, the College has developed and
implemented a systematic and sustainable, faculty-driven process of assessment that began as part of the
2005 Middle States Self-Study. Currently, the assessment process has progressed to a point that the
development of assessment tools and collection of data has become institutionalized and sustained with
strong faculty ownership. The overall outcomes assessment process is led by the Outcomes Assessment
Committee (OAC) along with the full-time Outcomes Assessment Coordinator (hired in 2012). Faculty
take part in the analysis and assessment stage of the process at Opening Sessions (at the beginning of each
semester, fall and spring) and In-Service days. Additionally, the OAC and Outcomes Assessment
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Coordinator facilitate communication with adjunct faculty about their role in the assessment process. As
a result, adjunct compliance has improved dramatically over the past five years, as has the process. The
OAC continuously assesses the usefulness of data. Following an assessment in 2012, the OAC chair
updated and improved the “Continuing the Loop” form used by faculty to analyze and make changes
based on data. Additionally, in fall 2013, faculty utilized a newly improved format of reviewing trend
data that allows for a more meaningful analysis.

Institutionally, the College has dedicated a strong level of budgetary and human resources to the student
learning assessment process. This dedication is apparent through ongoing professional development
opportunities offered to faculty every year. The College dedicates time during Opening Session and In-
Service days every semester to provide faculty workshops that directly link to specific action items and
the phases in the assessment process. The workshops are often led by the OAC Chair and focus on such
topics as identifying General Education competencies, curriculum mapping, developing assessment tools,
analyzing and interpreting data, validating the content and quality of assignments and rubrics, and how to
use assessment data to improve the teaching and learning process. OAC plans to provide faculty with
additional training on analyzing and utilizing assessment data effectively.

The outcomes assessment process at SCC includes the assessment of General Education Outcomes,
Program Outcomes and Course Level Outcomes. These assessment functions are discussed in greater
detail in Standard 14.

General Education Outcomes: In 2008, the College adopted the General Education Learning Goals that
were agreed upon by all 19 New Jersey community Colleges. Prior to this initiative and in preparation for
full implementation of the new General Education goals, SCC faculty began assessing its entire core of
General Education courses during the 2005-2006 academic year and mapped General Education
requirements to every degree and certificate program. All new programs are reviewed by the College
Curriculum Review Committee (CRC) to ensure that they meet the same standard and have clearly
documented General Education goals. General education goals are reevaluated every five years as part of
program review. As a result, every program offered by the College has clearly communicated and
documented General Education outcomes. These outcomes can be found in the SCC Catalog-Handbook
(Exhibit 1.2), as well as on course syllabi (available on the College website). Greater detail can be found
in Standards 11 and 14.

Program Level-Assessment: Academic programs are measured by an annual assessment of program
outcomes as well as a comprehensive five-year Academic Program Review (APR) process.

In order to assess the effectiveness of academic programs, faculty in each academic program with
sufficient enrollment develop an annual plan to assess one or more program outcomes. Annually, these
assessments are used to make adjustments in pedagogy, curriculum, and assessment techniques to
maintain a continual cycle of improvement. These assessments are a key part of the APR process.

The Academic Program Review (APR) is designed to inform planning and resource allocation decisions
while strengthening the content and delivery of curriculum. The goal is to ensure that all of SCC’s
programs undergo multi-dimensional scrutiny by faculty, an independent consultant, a community
advisory board, the Curriculum Review Committee, and SCC executive staff. See Academic Program
Review Guidelines (Exhibit 11.1). All degree and certificate programs undergo an APR once every five
years. Note that general education outcomes and annual course outcomes are used to inform the program
review process. Results are used for the following purposes:

1. To revise and modify, where appropriate, existing academic programs and courses to optimize
and enhance program quality and effectiveness.
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2. To provide College administration with important information about continued viability of
programs.

3. To provide prospective students and external agencies (such as the Office of the New Jersey
Secretary of Higher Education and the Middle States Commission on Higher Education)
information on program quality and effectiveness.

The effects of recent programs reviews have resulted in revising and strengthening the Nursing programs,
combining two related graphic arts programs into one, and terminating the low-enrolled Computer
Science program. Greater detail can be found in Standards 11 and 14.

Course-Level Assessment: The Curriculum Review Committee (CRC) has developed a standardized
template for submission of all course syllabi that includes a course description, outline of course content,
course performance objectives, and course learning outcomes, along with a statement regarding General
Outcomes Assessment. Faculty assess learning outcomes at the course level on a regular basis and report
outcomes in their annual self-evaluation and during the APR process.

Indirect Measures of Institutional Effectiveness - The College uses a variety of instruments designed to
measure both institutional effectiveness and student success. Student responses for each of these surveys
are used to gauge how SCC’s students feel about their success, how the College community encourages
their success, the image that the College projects and students’ perceptions of effective instruction.
Results are then used for continuous improvement.

Survey of Entering Student Engagement (SENSE)

In fall 2012, SCC administered the Survey of Entering Student Engagement - SENSE-2012 (Exhibit 7.1)
with 182 students submitting usable surveys. The majority of respondents were female. Overall 81%
were between the ages of 18-24, and 79% were full-time students. This survey provided a clear picture of
student behaviors in the earliest weeks of College. The survey asked six categories of questions that
assessed institutional practices and student behaviors that are correlated highly with student learning and
student retention. SENSE benchmark scores are computed by averaging the scores on survey items
related to each category. Research shows that the more actively engaged students are with College
faculty and staff, with other students and with the subject matter, the more likely they are to learn and to
achieve their academic goals. The survey provides valuable information but does not address what
students have learned.

SENSE data analyses included a three-year cohort (2010-2012) of participating Colleges. SCC was
compared to a small-College cohort (<4,500 students and SCC was included in this cohort) and Top
Performing Colleges which were those Colleges that scored in the top 10% of the cohort by benchmark
(see Table 7.1).
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Table 7.1: Survey of Entering Student Engagement (SENSE)

P SENSE Aggregated Benchmark Scores for SCC
€ 70
r 60
c 50 —
e 40 —
n 30 -
¢ 20 —
a 13 [
g Earl High Clear Effective Track Engaged Academic and
e Connec'rions Expectations |Academic Plan| to College Leagrngin Social Support
S & Aspirations | and Pathway Readiness J Network

mSCC 50.1 46.5 56.6 52.8 52.6 47.8

m Small Colleges 57.1 50.4 55.3 50.7 51.5 51.6

* Top Performing Colleges 66.1 56.7 61.1 59.1 60.2 57.2

Source: 2012 SENSE Data collected from Center for Community College Student Engagement Report

When SENSE data is broken down into individual questions, four areas stand out as least and most
favorable. The most and least favorable areas are shown in Table 7.2.

Table 7.2 SCC Individual question item results relative to the 2012 SENSE cohort

Most Favorable Least Favorable
Advising Instructors desire for students to succeed
Discussion of grades with instructors Use of writing, math, other skill lab in class
Assistance from instructors related to class Use of computer lab in class
Discussions with instructors related to class Study skill improvements during class

Source: 2012 SENSE Data collected from Center for Community College Student Engagement Report

The 2012 data serves as baseline data for the College to use, along with additional data sources, in order
to improve student engagement. SCC plans to participate in SENSE again in spring 2016.

SCC Graduating Student Survey

In the 2010-2011 academic year, the Office of Institutional Research and Planning developed the SCC
Graduating Student Survey (Exhibit 7.2) and recommended that the survey be a requirement for all
students applying for graduation. The survey is distributed via Survey Monkey approximately four
months prior to graduation. Data collected includes graduates for August, December, and May for each
academic year. Inthe 2014-2015 Graduating Student Survey Results (Exhibit 7.3), 311 students
responded to 43 questions.

Students were asked to select the reasons why they choose to attend SCC. The top reasons were:
e 55% of student respondents indicated affordability
o 54% of student respondents indicated location
o 239 of student respondents indicated financial aid availability

They were also asked to identity their goals while attending SCC. Most students were very specific with:

e 84% of student respondents indicated earn a degree
e 42% of student respondents indicated transfer to a 4-year institution

101


https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/SURVEYS%20and%20RESULTS/SCC%20GRADUATING%20STUDENT%20SURVEY%20(SAMPLE).pdf
https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/SURVEYS%20and%20RESULTS/SCC%20GRADUATING%20STUDENT%20SURVEY%20(SAMPLE).pdf
https://salemcommunitycollege.sharepoint.com/middle_states/Shared%20Documents/SURVEYS%20and%20RESULTS/SCC%20Graduating%20Student%20Survey%202014-2015.pdf

Table 7.3 shows an overview of survey results (comparing the results from the past four academic years).
The results of the survey are shared with the College community at each Fall Opening Session and with
the Board of Trustees in the summer (most recently at the June 14, 2014 at Board Retreat). The 2014
Graduating Student Survey (see Table 7.3) showed areas of improvement such as quality of registration,
campus safety, and College image (would you recommend SCC to others?) which can be directly linked
to College initiatives discussed elsewhere in this document.

Table 7.3: 2014 Graduating Student Survey Responses

Percent of Students who Strongly Agree or Agree

Question Items AY2010-2011 | AY2011-2012 | AY2012-2013 | AY2013-2014 | AY2014-2015
Quality of Service/Registration 539, 67% 75% 76% 80%
Quality of Service/ Campus
Safety and Security 73% 77% 82% 83% 7%
Did course/programs prepare 89% 86% 91% 96%
you for transfer or employment? indicated Yes | indicated Yes | indicated Yes indicated Yes 95%
Satisfied with the Quality of
Teaching 96% 91% 95% 95% 93%
Instructors are knowledgeable in
their field of study 97% 99% 97% 97% 98%
SCC provided a high quality of
education 95% 87% 88% 88% 87%
Would you recommend SCC to
Others 88% 79% 87% 86% 86%

Source: SCC Graduating Student Survey

Student Questionnaire on Instruction (SQOI)

Each semester, in each course, students are given the opportunity to evaluate and comment on his/her
instructor and instruction received during the semester. This is accomplished through the Student
Questionnaire on Instruction (SQOI) (Exhibit 7.4) from College Survey Services, Inc. (CSS). The SQOI
is a popular and proven evaluation instrument that embodies empirical research findings in the teaching
evaluation area which assesses seven (7) constructs underling effective instruction.

1) Effective communication

2) Good organization of subject matter and course
3) Enthusiasm for the subject matter and teaching
4) Positive attitude toward students

5) Fairness in examinations and grading

6) Flexibility in approaches to teaching

7) Appropriate student learning outcomes

The 20 questions are based on a Likert scale (5=strongly agree, 4= agree, 3=somewhat agree, 2=disagree,
I=strongly disagree, N/A statement is not applicable to this course or instructor). Figure 7.3 below shows
the very favorable results of students’ perceptions of full-time and part-time faculty for effective
instruction for spring 2014 and fall 2014 course selections. The complete results of the SQOI are shared
with the Vice President of Academic Affairs for review and dissemination to faculty. Faculty review and
analyze the results and make changes where needed. Faculty analyses of these results can be found in the
annual faculty member’s self-evaluation and at the program level in the five-year APR document.
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Figure 7.3: Results of Students’ Perception of Effective Instruction for SP14 and FA14 for FT/PT Faculty
(SQOI

Results of Student Perceptions for Effective Instruction
SP14 and FA14 (SQOI)
0% 2%

O%I Io-/.

FT Faculty (SP14)  PT Faculty (SP14)  FT Faculty (FA14)  PT Faculty (FA14)
Source: Query N. Wettstein/IRP&E
Note:
SP14 — Total of 200 sections on CSS Roster, if survey return rate for a specific section was less than 40% participation, the
survey results were not included in the data collection and analysis (30 surveys not included).
FAI14 — Total of 207 sections on CSS Roster, if survey return rate for a specific section was less than 40% participation, the
survey results were not included in the data collection and analysis (36 surveys not included).
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Board of Trustees Assessment - As mentioned in Standard 4, the Board of Trustees undergoes an
ongoing three-year cycle of self-assessment. The most recent assessments occurred as part of the Board’s
retreat held during the summers of 2008, 2011, and 2014. (See Exhibit 4.3 SCC Board of Trustee
Assessment Tool). The assessment is a forum for discussion about the Board’s roles and responsibilities
and is used to strengthen communication and understanding among board members. The Board uses a
tool based on recommendations from the Association of Community College Trustees Center for
Effective Governance. It includes an assessment of the board organization, policy role, community
relations, board-CEOQ relations, institutional performance, and advocacy. One of the outcomes of this
self-evaluation is to help establish the goals for the following year. During the 2011session, the Board
identified the need for a formal orientation process for new members and a revised conflict of interest
policy for the institution as a whole. Subsequently, the Board developed and implemented a formal
orientation for new members based on best practices promulgated by the Middle States Commission on
Higher Education and the Association of Community College Trustees (see Document 4.3, Appendix for
board orientation materials). The Board also instituted a revised conflict of interest policy. Additionally,
the Board assessment showed in summer 2014, a need for increased public advocacy of the College and
fundraising by Board members. Subsequently, one Trustee assisted the College in solidifying a
partnership with Paulsboro Refinery, and, in doing so helped to revive the Process Technology program.
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Recommendations

1. Enhance and formalize the administrative outcomes assessment process to include an annual report
from each division/department that can be shared with all levels of the institution.

2. Because SCC is a small organization and relies on ad hoc committees and informal communication,
the College community must communicate results in a more formal, timely and effective manner.
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Standard Fourteen: Assessment of Student Learning
In the College’s 2005 Self-Study Report to Middle States, the team noted that “the college has not had a
formal written plan documenting its assessment activities.” Since 2005, the College has made a strong
commitment to assessment of student learning. This commitment can be measured in part through
institutional priorities related to assessment, including sending faculty and staff members to conferences
and workshops on assessment, bringing in outside trainers, devoting common planning time to assessment
work, and dedicating additional staff to support assessment functions, including the expansion of the
Office of Institutional Research, Planning and Effectiveness (IRP&E). Most importantly, however, is the
fact that full-time faculty members have embraced and championed the assessment of student learning.

During the 2004-2005
academic year, the College
established an ad hoc
governance committee for
assessment—the Outcomes
Assessment Committee
(OACQC). In the following
years, the OAC worked to
establish a culture of
assessment within the faculty
and develop a comprehensive
plan to assess outcomes at all
levels of student learning.
Chaired by a faculty member
with wide representation
from across the full-time
faculty, the committee began
by helping faculty identify
the goals and objectives for
the assessment of student
learning at both the General
Education and Program
levels. Next the committee
worked with faculty during
internal workshops to

Figure 14.1 Cycle of Student Learning Assessment

Phase 1

Identifying competencies
and outcomes

Phase 5 — Continuing the Loop
Review of data and development of
action plans annually
Changes to improve student learning
Process changes: curriculum mapping,
tools and rubrics
Pedagogy changes: learning
opportunities, teaching methodology,
etc.

Phase 2
Matching courses with
competencies/outcomes
(Curriculum mapping)

Phase 3
Development of assessment tools and
rubrics/interdisciplinary
peer review

Phase 4

Data collection every fall and

spring semester

develop assessment measures and rubrics. Faculty collected, analyzed and used assessment data to
develop plans for improvement. Figure 14.1 illustrates the student learning assessment cycle at SCC as a
five-phase process that is the foundation of all student learning assessment. This figure, along with a
schedule for task completion, is included in the Student Learning Outcomes Assessment (SLOA)
Handbook (Appendix 5) given to all full-time and part-time faculty.

Faculty are fully aware that the final phase (phase 5) is not the end of the assessment process, but instead
leads to a continuous cycle of data collection, analysis, and the refinement of assessment practices. This
phase of the assessment process, previously referred to as “closing the loop” is now referred to and
understood as “continuing the loop.” (The transition of the title of this phase is apparent on various
forms, workshop titles, etc. throughout the document.) The goal of this phase is to review the data and if
necessary, develop an action plan. At times, results may show that efforts to increase student outcomes
require additional resources. When this happens, faculty must clearly communicate the results to their
department head so that they can be included in the budgeting process.
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Throughout each phase the OAC collects and reviews data to inform improvement in the assessment
process. In order to maintain a process that is useful and relevant, OAC periodically reviews the tools
used to assess General Education, and Program-level learning objectives. Results are shared with faculty
during department meetings.

Beginning in AY2010-2011, the College moved from a modified Excel spreadsheet to a website and
portal that now provided the major data input point for all instructors. From the portal, data could be
analyzed and reports could be easily generated and shared. Note, however that during AY2014-15, a
disruption to the portal resulted in limited access to the data repository. The College is currently in the
process of acquiring a more comprehensive data collection and analysis system, TK20, which will
provide the College with a standardized and proven platform for all areas of assessment. During the
transition to TK20, the student learning outcome assessment plans, data, tools, and analysis reports are
maintained in an electronic data base on Office 365.

In 2012, the College expanded the Office of IRP&E and hired a full-time Outcomes Assessment
Coordinator to support faculty. As a result, the OAC Chair now has strong and reliable administrative
support to work with adjunct faculty, collect data, and analyze and prepare reports.

Full-time faculty overwhelmingly agreed that they are knowledgeable about the student learning
assessment process and support it fully. (See Exhibit 1.3 for Fall 2013 Faculty and Staff Survey). This
robust commitment to assessment of student learning has resulted in a process of student learning
assessment that is firmly embedded naturally into all academic processes—from the development and
revision of programs and courses to the five-year Academic Program Review process.

Faculty Leadership and Involvement in Assessment - The ongoing success of the outcomes assessment
process at SCC is attributable to a faculty that is actively engaged in the process of assessment. These
processes provide both a formal and informal mechanism to communicate results and outcomes. The
three major mechanisms of engagement are:

Outcomes Assessment Committee (OAC): For the last ten years, the OAC has provided strong leadership
by ensuring that student learning outcomes assessment remains a faculty-driven process. The committee
is chaired by a faculty member and meets monthly to discuss issues related to the assessment process,
professional development opportunities, and best practices in assessment. The minutes from all OAC
meetings along with the annual Student Learning Outcomes Assessment report prepared by the chair are
posted on the College intranet.

Curriculum Review Committee (CRC): The CRC is charged with making academic program and course
approval recommendations to the Vice President of Academic Affairs. In order to maintain the high
standards of academic rigor, CRC meets monthly to ensure each academic program and course maintains
specific and measureable program and course learning objectives. The OAC chair is a standing member
of the CRC and helps to make certain that the assessment process is integrated in all programs and
courses.

Professional Development: The College has set aside In-Service training sessions every fall and spring
for faculty to work together to develop assessment tools and rubrics, develop assessment plans and
analyze data. Table 14.1 below provides the most recent schedule of assessment workshops. Additional
professional development activities and information can be found in the Outcomes Assessment Committee
Annual Report 2013-2014. (Appendix 3).
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Table 14.1: Outcomes Assessment Workshop Schedule

Outcomes Assessment Workshop Schedule

Fall 2012 (August) e Analyze Assessment Data/Close the Loop — Program-Level Outcomes
Opening Session e Update Program Assessment Plans

Fall 2012 (November) e Revised Program-Level Assessment Plans/Assignments/Rubrics Completed
In-Service e  OA Workshop/Training

Spring 2013 (January) e Analyze Assessment Data/Close the Loop — General Education Outcomes
Opening Session e Update General Education Assessment Plans

e Revised Program/General Education-Level Assessment
Plans/Assignments/Rubrics
e  OA Workshop/Training

Spring 2013
In-Service (March)

Fall 2013 (August) e Analyze Assessment Data/Close the Loop — Program-Level Outcomes
Opening Session e Update Program Assessment Plans

Fall 2013 (November) e Revised Program-Level Assessment Plans/Assignments/Rubrics Completed
In-Service e  OA Workshop/Training

Spring 2014 (January) e Analyze Assessment Data/Close the Loop — General Education Outcomes
Opening Session e Update General Education Assessment Plans

Spring 2014 e Revised Program/General Education-Level Assessment

Plans/Assignments/Rubrics

In-Service (March -
n-Service (March) e  OA Workshop/Training

Fall 2014 (August) e  OA Workshop — Preparation of assessment plans for AY2015
Opening Session e  Adjunct orientation — Student Learning Outcomes Assessment process review

Fall 2014 (November) e  OA Workshop-General Education Data Analysis and “Continuing the Loop”
In-Service discussions.

Spring 2015 (January) e Presentation: “Assessing Student Learning: Rubrics 101” by Dr. Jodi Levine
Opening Session Laufgraben (open to all full-time faculty and adjunct faculty)

Spring 2015 (March)

In-Service e Program Level data analysis/preparation of assessment plans for AY16

Source: Data from Outcomes Assessment Committee Chair

Involvement of Part-Time Faculty — Adjunct faculty participate in the outcomes assessment process in
various ways. Through twice-yearly adjunct instructor orientation meetings, new and returning adjunct
instructors learn about the assessment process, its importance, the adjunct’s role in the process, and are
encouraged to submit timely reports. Adjuncts are also provided a Student Learning Outcomes
Assessment (SLOA) Handbook (Appendix 5) along with the SLOA link found on the College website
under the “faculty” tab to help them understand the outcomes assessment process at the College. In
addition, all adjuncts are invited to professional development sessions and meetings with departmental
faculty, and receive frequent communications from the Outcomes Assessment Coordinator. The
combination of these efforts and the additional support of a full-time Outcomes Assessment coordinator
have helped to improve adjunct participation in the outcomes assessment process and the collection of
data. As Figures 14.2 and 14.3 below indicate, the collection of student learning outcomes assessment
data has increased steadily since 2010. Note that the current data collection rate among full-time faculty
is nearly 100%, while the collection rate among adjunct instructors is closer to 70%. OAC continues to
explore ideas on how to make the data collection process as easy as possible for adjunct instructors with a
goal of increasing the data collection rate from adjuncts by 10%. As the College relies more and more on
adjunct faculty, additional attention is needed to include adjunct faculty in the assessment process not
only to improve data collection, but also to improve the reliability and consistency of the data.
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Figure 14.2: ALL FACULTY-- Student Learning Outcomes Assessment (SLOA) Data Collection Rate
FA09-FA14
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Figure 14.3: ALL FACULTY --Combined Student Learning Outcome Assessment (SLOA) Collection Rate
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The Levels of Student Learning Outcomes Assessment - As illustrated earlier by Figure 14.1, SCC
utilizes a cycle for implementing outcomes assessment at all three levels of student learning on a
continual basis: General Education Level Assessment, Program Level Assessment, and Course Level
Assessment. For each level of assessment, a variety of internally developed tools are used to assess
student learning including essays, exit exams, portfolios, capstone projects and presentations, fabrication
projects, and research projects. Assessment plans, data and analysis (“continuing the loop™) reports are
submitted by faculty and currently housed on a searchable electronic database on Office 365 maintained
by Institutional Research, Planning and Effectiveness (IRP&E). Additional external assessment data,
including the National Council Licensure Examination (NCLEX) scores for the Nursing program (See
Figure 14.4) and industry scores and certifications for the Nuclear Energy Technology (NET) and
Sustainable Energy Technology (SET) (See Table 14.2) programs are also maintained by IRP&E.
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These data, when compared to national averages, are analyzed and changes made to the curricula to
maintain quality. For example, in 2014, NCLEX-RN 1* time pass rates for SCC graduates decreased to
72.73% as compared to the national average of 81.78%. As a result, the Associate Degree in Nursing
(A.D.N.) curriculum, which prepares graduates to sit for the NCLEX-RN exam, was revised and an
interactive and comprehensive Assessment Technologies Institute (ATI) testing software program was
added. This testing program offers pre-and post-assessments of student comprehension and mastery of
basic principles in nursing. The percentage of questions from all major NCLEXw® client need categories is
similar to the percentage of questions on the NCLEX-RNe. After beginning use of this software program
in AY15, 2015 NCLEX-RN 1* time pass rates for SCC graduates rose to 84.62% as compared to the
national average of 84.53%. With the continued integration of this assessment software in the
curriculum, it is expected that first time pass rates will continue to match or exceed national averages.

Figure 14.4: SCC Nursing Graduates NCLEX 1* Time Pass Rates vs. National 1** Time Pass Rates
2010-2015
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Table 14.2: Institute of Nuclear Power Operations (INPQO) Certification

Academic Year Percentage of NET graduates receiving INPO certificate
2009-10 4 of 4 graduates, or 100%
2010-11 22 of 27 graduates, or 81%
2011-12 22 of 30 graduates, or 73%
2012-13 10 of 19 graduates, or 53%
2013-14 11 of 14 graduates, or 79%
5-Year Cumulative Total 69 of 94 graduates or 73%

Source: Office of Academic Affairs (JS)

General Education Level Assessment — The ongoing assessment of General Education learning goals
and outcomes ensures that all SCC graduates have satisfactorily demonstrated college-level proficiency in
a common core of cognitive skills deemed appropriate for each specific academic credential. In 2007,
SCC began the first cycle of student learning assessment with the assessment of the General Education
goals approved by the New Jersey Council of County Colleges (NJCCC)
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(http://www.njecc.org/pubs/GenEdFoundation.pdf). Specifically the College began by assessing SCC’s General
Education courses with the highest enrollment. Many of these are gateway courses, which students must
successfully complete before moving into program-level courses. These courses were selected because
they would yield the most data across programs and would ensure that all of the competencies would be
covered and assessed within a program of study. In 2007, faculty began by developing assessment tools
to measure each of the General Education goals in the selected courses. Data was then collected in these
highly enrolled courses from 2008-2012. Note that most of these courses were taught by both adjunct and
full time instructors. In 2012 the OAC selected a smaller number of highly enrolled courses to measure
General Education outcomes. This allowed full-time faculty to devote more time to program-level
assessment. As illustrated in Table 14.3, since the last PRR, the rate of General Education data
submission increased from 49% to 97%.

The Outcomes Assessment Committee (OAC) is currently considering more efficient models for
assessing the General Education competencies. In consideration is the assessment of each General
Education competency across the entire curriculum in a 3 year rotating cycle, or the possibility of a
General Education competency test for students who have completed greater than 45 credits.

Table 14.3: Data Submission for General Education

Academic Year Number of General Education Course Sections # of Sections % of Data

Submitting Data Submitted
2009-2010 127 62 49%
2010-2011 132 25 19%
2011-2012 134 92 69%
2012-2013 68 50 78%
2013-2014 77 64 83%
2014-2015 54 53 98%

Source: Data from IRP&E

Occasionally, due to lack of a full-time faculty member in a particular General Education competency,
data was not collected. As addressed throughout this chapter, the successful integration of adjunct faculty
into the assessment process is imperative. As a greater percentage of adjunct faculty become involved in
the student learning outcomes assessment process, improved data collection and reliability should occur.

Chapter 12 provides the percentage of students reaching benchmark (set at 73% or a C) for General
Education learning outcomes for the period 2009-2014. As shown in Table 12.2, for the majority of
General Education competencies, at least 70% of students met the benchmark, with Quantitative Skills
showing the most need for improvement. Refer to Chapter 12 for a complete discussion of these General
Education learning goals and objectives, data analysis and “continuing the loop” examples.

Program-Level Assessment — The main focus of program-level assessment is to ensure that the scope
and sequence of courses in a particular academic program contribute to student learning and attainment of
program objectives. Each degree program includes a list of program-level outcomes that are embedded in
at least one course within the program curriculum but most are covered in af least two courses. Most
programs have three to five program level objectives, with the exception of Nursing, which has eight. To
measure how well students are meeting the program outcomes, the OAC asked faculty to begin the cycle
of program-level learning outcomes assessment by identifying and assessing one or two program-level
objectives (as listed on the academic program pages in SCC’s Catalog-Handbook — Exhibit 1.3) each
year. Faculty members responsible for each program are required to assess and report outcomes for all
programs with an enrollment of at least 15 students. Program objectives are assessed each year with the
goal of all program-level objectives being assessed by the time each program is scheduled for its next
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academic program review. See the Program Assessment Master Grid in the Appendix 6 for a complete
list of the program-level goals that have been assessed since 2007.

In spring 2014, faculty used an updated and enhanced version of Benjamin Bloom’s Taxonomy of
Cognitive Learning as a guide to re-examine and, where necessary, revise program-level outcomes to
reflect the achievement of higher-level learning skills. For instance, faculty revised one of the outcomes
in the Communications/Journalism program from “describe” to “analyze and evaluate” the variety of
influences that mass media have on the individual, society and culture. Subsequently, faculty teaching
courses in this program can tailor their course-level objectives to offer more opportunities meet the
revised program-level goals. With the update to program objectives, in fall 2015 faculty revisited the
curriculum maps for each program. These curriculum maps indicate which program goals are introduced,
reinforced and mastered. A copy of the curriculum mapping tool used by faculty can be found in Exhibit
14.1.

SCC faculty use outcomes assessment data to improve student-learning outcomes, revise and develop
curricula, and improve pedagogical strategies effectively and consistently. Using information collected
over a number of semesters, faculty analyze data and identify trends. Examples of this analysis and
planning for change include:

e  When analyzing data for the Certificate of Practical Nursing program, faculty noticed a trend in the
proportion of students having difficulty successfully meeting all of the benchmarks for learning in the
fall semester curriculum. The data showed that HLH 170 Nursing Pharmacology had the largest
percentage of students not meeting the benchmark. Subsequently, the Nursing faculty proposed to
offer HLH 170 as stand-alone course in the summer. This shift in schedule apparently allowed for
better performance by students as a greater percentage of students successfully met the benchmarks
for learning outcomes in HLH 170 after the schedule change.

e Faculty in the Developmental English program utilized trend data to justify a change in the final
assessment for ENG 096 English Reading/Writing Preparation I from a final exam to a writing
assignment, resulting in a more valid assessment of a student's writing skills.

e Additional examples of the analysis generated from this activity are shown below (Table 14.4).

Table 14.4: Example of data analysis for BIO/CHEM program

Program: Biology Chemistry
Date of Analysis 11/7/2013 ‘ ‘ ‘ ‘
TERM COURSE |OUTCOME # Assignment Grades Achieved Analysis Modificatiorys.a.nd Planned
Entered | Benchmark Activities
Spring 10 | CHM102 14 Stanard Final Exam 26 81% Chem scores show improvement. |The BIO 101 cumulative exam
Fall 10 BI0101 13 Bio Lab Report - conclusions 32 81% Students are repeatedly exposed |needs to be restructured to
Bio Lab Report - Experimental Design 32 78% to key elements, given more match the learning objectives of
Bio Lab Report - Formatting 32 100% comprehensive questions and the course. AY14-15 assess 10
Bio Lab Report - Introduction 32 63% exposed to more open inquiry and 11. AY15-16 assess 12 and13
Bio Lab Report - Methods & Materials 32 91% questions. Bio not repeated no  |via BIO101 Lab Report. Plan to
Bio Lab Report -Results 32 84% trends shown. assess BI0213.
Bio Lab Report - Spell & Gram 32 97%
BI0101 Cummulative Test 35 0%
Springll | BIO102 14 Stanard Final Exam 34 68%
CHM102 14 Stanard Final Exam 23 83%
Spring 12 | CHM102 14 Stanard Final Exam 18 89%
Fall 13 BIO101 14 Scientific Research Paper 22 82%

An example of the “Continuing the Loop: Assessment of Program Level Student Learning Outcomes”
form used for Program-level goals can be found below. A complete collection of all assessments and
analyses are housed in IRP&E and electronically maintained on the electronic database in Office 365.
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Continuing the Loop: Assessment of Program Level Student Learning Outcomes

Program: LIBERAL ARTS

Report date: March 10, 2015

College Mission and Goals

Mission: Salem Community College provides affordable, quality higher
education for college transfer and workforce development.

Strategic Priority #2: To improve student success (2013-2016 Strategic Plan-
Appendix 1)

Program-Level Outcome
(listed in College Catalog)

From 2014-2015 College Catalog:

e analyze major themes in liberal studies including social sciences, natural
sciences and humanities;

e apply principles from the natural and social sciences and from the
humanities to analyze their society and culture; and

e demonstrate an appreciation of cultural diversity.

Course(s) used for
assessment

ENG202

*Note: Although ENG202 exposes students to the opportunities to reach the
above-listed outcomes, other courses—especially those in the humanities and
social sciences—should be considered in future assessment plans for the
Liberal Arts program.

Course Learning Outcome(s)
(from current master syllabus)

ENG202 Course Performance Objective #10: The student will analyze audiences,
choose and research topics, organize speeches, and cite sources to support his/her speaking

purposes.

ENG202 Course Performance Objective #11: The student will deliver speeches in a
variety of styles using effective verbal and nonverbal behaviors

Assessment task(s) (include
description of assessment tools
used and benchmark indicated
in assessment plan(s))

FA12-SP14: Informative presentation: students researched, planned, and
delivered 6-8 minute informative speeches on topics approved by the
instructors. Students were encouraged to use visual aids. A rubric was used to
score this presentation.

* Assignment was updated in FA14 to persuasive speech presentation with
rubric (max score = 110 pts.)

Summary of data collected
over past X assessment cycles

FA12: 77 grades entered; 88% reached benchmark
SP13: 67 grades entered; 84% reached benchmark

FA13: 78 grades entered; 90% reached benchmark

Data analysis (see “Questions
to Consider;” highlight
positives and identify areas for
improvement)

The data shows that students do very well on this assignment. The results are
consistent from semester-to-semester.

Since the data trend is very high (9 out of 10 students pass this assignment), it
is possible that this assignment is too easy and/or graded too easily; thus, not an
accurate measure of student learning.

Changes planned or made
based on data analysis (see
“Questions to Consider;” be
as specific as possible in
identifying actionable items;
please indicate if any of your

In FA2014, the assignment used to measure this program-level outcome was
updated. Instead of an informative speech presentation, the new assignment
requires students to research, plan, and deliver an 8-10 minute persuasive

speech presentation on a controversial topic of their choice (approved by the
instructor). Visual aids are encouraged. Unlike the earlier used informative
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recommendations have speech assignment, this persuasive speech assignment is required later in the
budgetary implications) semester, typically as a student’s last presentation of the course.

The grading tool (rubric) used to assess these presentations was also updated to
assess more nuanced aspects of a quality presentation. For instance, the content
and organization of a student’s speech and his or her command of verbal and
nonverbal communication skills are more closely assessed.

The master syllabi for ENG202 was also updated in FA2014 to include course-
level objectives recommended by NJCCC. The impact of this revision should
be examined in the future.

In future assessment plans, a different course should be considered to assess the
SLO for the Liberal Arts program to better measure students’ cultural
awareness.

Continuing the Loop (review | Data for 2014-15 continues to be collected; it is hoped that the revisions made
the actionable items submitted | to the assessment tools (assignment and rubric) used in ENG202 yield more

in previous annual reports; realistic data. Since the assessment tools have increased in rigor, it would
discuss what actions have been | understandable to see a decrease in the percentage of students who reach the
taken and their results) benchmark for the new assignment.

Course-Level Assessment — The main focus of course-level assessment is to ensure course activities and
assessments lead to student achievement of course learning outcomes. Each course offered by the
College follows a standardized template, developed by the Curriculum Review Committee (CRC) that
includes a course description, outline of course content, course performance objectives, and measureable
course-learning outcomes along with a statement regarding General Outcomes Assessment informing
students that a College-wide outcomes assessment program has been instituted to enhance the quality and
effectiveness of the curriculum and programs at Salem Community College (see standard syllabi template
in appendix). All sections of all courses have the same course-performance objectives and the same
measureable course-learning outcomes; however faculty may choose to use different modes of
assessment. Faculty maintains data individually and reports outcomes as part of their annual self-
evaluation. Additionally, assessment activities for all courses within a program are reported every five
years as part of the Academic Program Review (APR) process.

Examples of the “Continuing the Loop: Assessment of Course Level Student Learning Outcomes” form
used for Course level goals can be found below. A complete collection of all assessments and analyses
are housed in IRP&E.

Continuing the Loop: Assessment of Course Level Student Learning Outcomes

Course: ENG098 Report date: March 2014

College Mission and Goals ?;rategic Priority #2: To improve student success (2013-2016 Strategic Plan-Appendix

Which course(s) was assessed ENG098
during this assessment cycle?
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Which Course Learning
Objective(s) was assessed (from
master syllabus; refer to
assessment plan(s))

Course Performance Objective (Writing) #1: The student will utilize the writing process
to plan and write unified, coherent, and appropriately developed paragraphs and essays.

Assessment task(s) (include
description of assessment tools
used and benchmark indicated in
assessment plan(s))

Students are required to plan and write a five-paragraph exit essay during one class
period.

Prior to 2011-12, students were able to select their own topic for this assignment, and
there was no standardized rubric for grading their work. In 2011-12, this assignment
was completely revamped into a reading-based essay; students are now required to read
an informational text and then plan and compose an essay in response to a prompt.

Summary of data collected over
past X assessment cycles

2009-10: 110 essays were collected; 99% of the students reached the benchmark
2010-11: 78 essays were collected; 88% reached benchmark
2011-12: 110 essays were collected; 83.5% reached benchmark

2012-13: 115 essays were collected; 78.5% reached benchmark

Fall 2013: 42 essays were collected: 88% reached benchmark

Data analysis (see “Questions to
Consider; " highlight positives
and identify areas for
improvement)

Clearly, the high percentage of students reaching the benchmark in 2009-10 and 2010-11
indicate that the assessment tool was not rigorous enough. In 2011-12 and 2012-13, the
decrease in the percentage of students reaching the benchmark appears to reflect the
increased difficulty of this assignment. After action items were implemented in fall
2013, faculty noticed an upward trend in the number of students reaching benchmark.

Changes planned or made based
on data analysis (see “Questions
to Consider,” be as specific as
possible in identifying actionable
items, please indicate if any of
your recommendations have
budgetary implications)

In 2011-12, this assignment was completely revamped into a reading-based essay;
students are now required to read an informational text and then plan and compose an
essay in response to a prompt.

Action items for 2013-14, faculty will provide students with additional practice reading
and critically analyzing informational texts. Faculty will also require evidence of
prewriting (outline/ graphic organizer) to be turned in with exit essay.

Continuing the Loop (review the
actionable items submitted in
previous annual reports; discuss
what actions have been taken and
their results)

The implementation of the action items for AY 2013-14 seemed to have had a positive
impact on student success. The percentage of students reaching the benchmark was
raised from 78.5% in AY 2012-13 to 88% in Fall 2013. More data will continue to be
collected in order to analyze the impact of these action items.

Continuing the Loop: Assessment of Course Level Student Learning Outcomes

Course: BIO 221

Report date: April 2015

College Mission and Goals

Strategic Priority #2: To improve student success (2013-2016 Strategic Plan)

Which course(s) was assessed
during this assessment cycle?

BIO 221 (Anatomy & Physiology II)
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Which Course Learning Course Performance Objective #3: Students will identify and describe the major gross
Objective(s) was assessed (fiom and microscopic anatomical components of the cardiovascular system and explain their

master syllabus; refer to functional roles in transport and hemodynamics.
assessment plan(s))
Assessment task(s) (include Exam #2 (75 Multiple Choice, True-False, Matching Questions and 3 Essay Questions)

description of assessment tools
used and benchmark indicated in
assessment plan(s))

Exam Average and % reaching benchmark over past 2 Academic Cycles (2013-14,
2014-15)

Fall 2013: 74.53% (n =21); 53.5% reached benchmark
Summary of data collected over Spring 2014: 75.22% (n = 22); 57.8% reached benchmark
past X assessment cycles

Fall 2014: 69.53% (n =22); 51.1% reached benchmark

Spring 2015: 78.9% (n=23); 66.2% reached benchmark

Data analysis (see “Questions to | Through an item analysis it was shown that students struggled with the higher level

Consider; " highlight positives thinking questions related to cardiovascular physiology. This was extremely apparent
and identify areas for during the Fall 2014 and resulted in low overall averages.
improvement)

Changes to teaching/learning opportunities: a detailed case study approach with data
and analysis was added in spring 2015 allowing students more opportunities to
encounter higher level analysis of cardiovascular physiology.

Changes planned or made based
on data analysis (see “Questions
to Consider,” be as specific as
possible in identifying actionable
items, please indicate if any of
your recommendations have
budgetary implications)

Continuing the Loop (review the | Preliminary data from Spring 2015 shows students overall average on Exam #2
actionable items submitted in improved with improvements in scores on those higher level thinking questions related
previous annual reports; discuss to cardiovascular physiology. The case study approach will be continued and more data
what actions have been taken and | will be collected to look for trends.

their results)

Academic Program Review — In addition to the annual outcomes assessment process discussed, SCC
assesses academic programs through the Academic Program Review (APR) process, which is discussed in
more detail in Chapter 7 and 11. The goal of the APR process is to consistently and rigorously assess
programs to provide robust data to drive program and improvement. This five-year rotating process
incorporates all levels of assessment and concludes with a written report from the external consultant
charged with evaluating the program (or cluster of related programs). The utilization and implementation
of the recommendations from these reports provide evidence indicating that assessment is being used to
develop and revise programs at the highest level. Note that some recommendations are resource intensive
and may or may not be implemented during the next academic year. (See Table 14.5 below). It is
recommended that the consistency and rigor of the entire APR process be evaluated to ensure the College
is utilizing the highest standards of review in order to drive programmatic changes.
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Table 14.5: Academic Program Review (APR) Recommendation Completion Data

Programs Completing Academic Program Review (APR)

Academic Year Programs Reviewed
2010 -2011 Nursing AS
Computer Graphic Arts AS/ Digital Media AFA, Criminal Justice AA,
2011 -2012 Scientific Glass Technology AAS
2012 -2013 Biology/Chemistry AS, Computer Science AA and Practical Nursing - Certificate
Business Administration AS & AAS, Sport Management AS, Education AA,
2013 -2014 Administrative Assistant, Cert

APR Recommendations Completed

Program Number completed % Completed
Nursing 2 of 6 33%
Computer Graphic Art 3 of3 100%
Criminal Justice 3 0f9 33%
Scientific Glass 5of5 100%
Biology/Chemistry 3 of5 60%
Computer Science Program discontinued due to low enrollment documented in APR N/A
Practical Nursing 6 of 6 100%
Business

Administration AS 1 of2 50%
Business

Administration AAS 4 of 4 100%
Sport Management Program discontinued due to low enrollment documented in APR. N/A
Administrative Asst. 0of6 0%
Education 1 of 7 14%

Source: IRP&E/Academic Affairs

Academic Program Review (APR) has led to the following changes:
Associate Degree in Nursing (ADN) program and the Certificate in Practical Nursing program:

e Both Nursing program curricula were revised, effective with the 2014-2015 academic year.

e The Nursing faculty reviewed a variety of diagnostic testing options and decided to adopt
Assessment Technology Institute (ATI) assessments for both Nursing programs, effective
with the 2014-2015 academic year

e Beginning fall 2014, Wilmington University began offering courses toward the completion of
a BSN degree at SCC.

Computer Graphic Art program:
e AS in Computer Graphic Art was merged with the AFA in Digital Media to create the new
AFA in Computer Graphic Art. This change aligned the curriculum with current industry
needs and to improve the employability of graduates.
e CGA120 Desktop Publishing was re-coded and re-named to CGA122 Introduction to
Electronic Publishing to reflect the current industry description.

Biology/Chemistry program:
e Curriculum was revised and updated to more closely align with four-year transfer institutions.
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e BIO213 — Ecology was added to the Biology program to broaden the course offerings of the
program.

Additional improvements that have been made to each of the programs undergoing the APR process are
documented and maintained by the division of Academic Affairs.

Accommodations — SCC’s 504 Disability Coordinator oversees accommodation adaptations for
assessment of students with 504 Disability plans. Students needing accommodations might have a test
read out loud by either computer software or an assistant, may be given a take-home essay, or more time
given for test-taking in class. The accommodation request is generally addressed between the faculty and
the student and there is no evidence that faculty are not accommodating student requests. A 2013 eleven-
question survey administered to students indicates that the cohort for Disability Services is generally
satisfied regarding all aspects of the services they are receiving with a 4.48 to 4.86 score on a 5-point
scale. The breakdown of all data, by question, is available in the Disability Support Services Survey and
can be found in Exhibit 8.4.

Recommendations

1. Continue to improve adjunct participation in the assessment process.

2. Address the disruption in the assessment portal and ensure that all data is maintained and
available for analysis.

3. Evaluate the Academic Program Review process for consistency and rigor in order to ensure the
College is offering high quality programs.
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Glossary

Academic Freedom

Academic Program Review (APR)

Academic Senate Governance
Committee

Academic Standards and Appeals
Governance Committee

Ad hoc

ADA (American Disabilities Act)

Adjunct faculty:

Agreement

Articulation Agreement

Assessment

Board of Trustees
Bylaws

Chapter 12

College Assembly

is the belief that the freedom of inquiry by faculty members is essential to
the mission of the academy as well as the principles of academia, and the
scholars should have freedom to teach or communicate ideas or facts
(including those that are inconvenient to external political groups or to
authorities) without being targeted for repression, job loss, or
imprisonment.

is a process to improve the quality of academic units individually and the
institution as a whole. APR provide an opportunity for each academic unit
to reflect, self-assess, and plan; this process generates in-depth
communication between the unity and institution administration, therefore
offering a vehicle to inform planning and decision-making. External
experts are invited to review the APR and make recommendations.

is charged with discussion a making recommendations on all issues and
policies related to the academic mission of the College.

reviews and makes recommendations pertaining to academic probation,
suspension, dismissal, academic awards, honors, scholarship, academic
integrity, grading standards and policy.

used to describe something that this been formed or used for a special and
immediate purpose, without previous planning.

is a law that was enacted by the U.S. Congress in 1990 and is a wide-
ranging civil rights law that prohibits discrimination based on disability
(based on race, religion, sex, national origin, and other characteristics
illegal.

teaching faculty who are hired once and then retained on an "on-call" basis
to teach a load that is less than that of full-time faculty.

the negotiated contract between Salem Community College and the faculty
and identified support staff in which faculty load, responsibilities, salary
and benefits are delineated.

is a legal document produced when two or more academic institutions
follow a process leading to a partnership to provide a formalized pathway
for student transfer

Refers to a wide variety of methods that educators use to evaluate, measure,
and document the academic readiness, learning progress, and skill
acquisitions of students.

an appointed or elective board that supervises the affairs of a public or
private organization.

is a rule made by a company or society to control the actions of its
members.

is state-operated aid available to NJ community colleges and must be used
for capital improvements only.

is to provide a forum for information sharing. College Assembly meetings
are held at least twice per academic year, usually at the beginning of each
academic semester. The College President may call additional meetings of
the Assembly as required. College Assembly meetings will be conducted
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Collaboration

College Coordinating Committee
(Governance)

College Governance

College Transfer

Communication

Curriculum Review Committee
(Governance)

Demographics

Developmental Course

Distance Learning

Diversity

by the President or in his/her absence, the Chief Academic Officer. The
President will determine how and to whom agenda items will be submitted.

the action of working with another person or group in order to achieve,
produce or create something.

facilitates the flow of issues through the governance process, refers issues
to the appropriate governance or “ad hoc” committee, facilitates and
upward and downward flow of information to the College community
regarding the status and final disposition of issues and reviews (biannually)
the SCC Governance Structure with recommendations to the President for
appropriate modification as deemed necessary.

is a shared and collegial responsibility that, to be effective, must take into
account the individual and collective thinking, professional expertise, and
diverse interests of the community it serves. The governance structure is
designed to provide the mechanisms by which institutional planning,
academic programming, and other related policy and procedure initiatives
may be generated and discussed prior to the recommendation for
implementation. SCC’s governance structure includes: the College
Assembly, Academic Senate, Curriculum Review Committee (CRC),
Academic Standards and Appeals, Student Life, and College Coordinating
Committee.

is the anticipated movement students consider between education providers
and the related institutional processes supporting those secondary and post-
secondary learners who actually do move with completed coursework or
training that may be applicable to a degree pathway and published
requirements.

the imparting or exchanging of information or news.

Reviews and makes recommendations regarding new and/or revised
academic programs, new and/or revised credit courses, oversees the
Program Review process and procedures and documents CRC guidelines.

studies of a population based on factors such as age, race, sex, economic
status, level of education, income level and employment, among others.

program of developmental course work for student who placement test
results indicate a need for remediation in three test areas (math, English,
reading.

is a mode of delivering education and instruction, often on an individual
basis, to students who are not physically present in a traditional setting such
as a classroom.

the inclusion of individuals representing more than one national origin,
color, religion, socioeconomic stratum, sexual orientation, etc.
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Dual enrollment

Effectiveness

ESIP

Ethnicity

Executive Summary

Ex-officio

Facilities Master Plan

Faculty Evaluation Tool

Goals

Informational Technology Plan

Integrity

IRP&E

LDT

Leadership

partnership with Salem County high schools, which allows high school
student to earn Salem County College credits at their high school during
the school day; prerequisites and placement requirements, textbooks,
syllabi and course content are identifiable to courses taught on the College
campus.

producing the intended or expected result.

acronym for Energy Savings Improvement Plan. Is a new State law which
allows government agencies to make energy related improvements to their
facilities and pay for costs using the value of energy savings that result
from the improvements under Chapter 4 of the Laws of 2009. The program
provides all government agencies in NJ with a flexible tool to improve and
reduce energy usage with minimal expenditure of new financial resources.

is a social group that shares a common and distinctive culture, religion,
language, or the like.

is a short section of a document that summarized a longer report ins such a
way that readers can rapidly become acquainted with a large body of
material without having to read it.

is a member of a body (a board, committee, council, etc.) who is part of it
by virtue of holding another office. The term is Latin, meaning literally
"from the office", and the sense intended is "by right of office"; its use
dates back to the Roman Republic.

is an ongoing process that results in the creation of an evolving document.

a detailed document that provides for regular performance reviews of all
probationary and non-probationary full-time and part-time faculty.

is a desired result that a system envisions, plans and commits to achieve.

is a fluid document, due to rapid changes, and is used to guide the
institution in the area of technology

the quality of being honest and having strong moral principles; moral
uprightness

acronym for Institutional Research, Planning & Effectiveness office, which
supports institutional effectiveness by providing information needed for
assessment, accreditation, planning, policy analyses and decision-making.

Learning Disability Teacher

is the action of leading a group of people or an organization.

121



Middle States Commission on Higher

Education

Mission Statement

PT - Part-time

Periodic Review Report (PRR)

Persistence

Professional Development

Resource Allocation

Retention

SCC

Section 504

Self-Study

STEM

recognized by the U.S. Secretary of Education to conduct accreditation and
pre-accreditation activities for institutions of higher education in Delaware,
the District of Columbia, Maryland, New Jersey, New York Pennsylvania,
Puerto Rico, and the U.S. Virgin Islands, including distance education and
correspondence education programs offered at those institutions.

a written declaration of an organization's core purpose and focus that
normally remains unchanged over time.

a form of employment that carries fewer hours per week than a full-time
position.

a detailed document due five years after the decennial Self-Study and
reaffirmation of accreditation, is a retrospective, current, and prospective
analysis of the institution and should demonstrate that the institution meets
the standards by which the Commission reaffirms or denies accredited
status.

the ability of students to continue their post-secondary studies from one
year to the next and ultimately to proceed to the completion of the program.

encompasses all types of facilitated learning opportunities including
credentials such as academic degrees to formal coursework, conferences
and informal learning opportunities situated in practice. It has been
described as intensive and collaborative, ideally incorporating an evaluative
stage.

the process of assigning and managing assists in a manner that supports an
organization's strategic goals.

continued enrollment (or degree completion) within the same higher
education institutional the fall semesters of a student’s first and second
year.

Salem Community College

a federal law that protects students with disabilities from being
discriminated against at an institution. It requires and institution to give
students the same opportunities as students without disabilities.

an institutional process that produces a written report detailing alignment of
the College to fourteen standards developed by the Middle States
Commission on Higher Education. During the Self-Study, the institution
carefully considers its educational programs and services, with particular
attention to student learning and achievement, and it determines how well
these programs and services accomplish the institution's goals, fulfill its
mission, and meet the Commission's standards.

an acronym of science, technology, engineering, and mathematics.
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Strategic Plan

Student Consumer Information

Student Learning Outcomes

Student Life Governance Committee

Student Services

Survey

Workforce Development

an organization's process of defining its strategy, or direction, and making
decisions on allocating its resources to pursue this strategy. It may also
extend to control mechanisms for guiding the implementation of the
strategy.

found on SCC Website and provides campus and institution-level consumer
information in accordance with the Higher Education Opportunity Act
(HEOA) and is required by the U.S Department of Education to disclose
certain information by program, including occupations the program
prepares students to enter; on-time graduation rate; total tuition fees, and
costs for program; certain placement rates for program graduates; and
median loan debt for program graduates.

statements that describe significant and essential learning that learners have
achieved, and can reliably demonstrate at the end of a course or program.
In other words, learning outcomes identify what the learner will know and
be able to do by the end of a course or program.

committee that reviews and makes recommendations for College facilities
and services directly related to student life on campus, student social and
development activities, student code of behavior while on campus,
improvements in course registration processes and procedures, graduation
and convocation ceremonies, Student Accounts Office procedures affecting
students, improvements in Library, tutoring and testing policies and
procedures.

the department or division of services and support for students at institution
of higher education to enhance student growth and development.

a detailed study to gather data on attitudes, impressions, opinions,
satisfaction level, etc.

an American economic development approach that attempts to enhance a

region's economic stability and prosperity by focusing on people rather
than businesses. It is essentially a human resource strategy.
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Appendix 1: 2013-2016 Strategic Plan and Strategic Planning Process
Salem Community College

Strategic Plan
2013-2016

Strengthening the College

Strategic Plan was approved at the Board of Trustees meeting held on January 24, 2013 B
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Mission Statement

Salem Community College provides affordable, quality higher education for college transfer and
workforce development.

President’s Message

Guided by the 2013-2016 Strategic Plan, Salem Community College is positioned
well to deal with the current and future issues facing community colleges
throughout New Jersey and across the nation.

The three institutional priorities — improve fiscal stability, improve student success
and improve image — address these critical issues. After years of growth, New
Jersey community colleges now must reverse the trend of stagnant enrollments
and, as government funding shrinks, do more with less.

Therefore, aligning college offerings with job availability is critical to increasing
enrollments and confirming the value of an associate degree education. In
addition, community colleges must seek nontraditional resources to help students
complete their degrees and certificates.

The College’s mission of offering an affordable, quality education to prepare
students for college transfer and workforce development is attainable if we meet
our strategic goals.

In closing, I extend special thanks to the nearly 100 individuals who participated in

the strategic planning process. The plan accurately reflects the input of College
stakeholders and community leaders.

Joan M. Baillie
President
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Strategic Planning Process

Assessing The Environment

Salem Community College entered this strategic planning process with a wealth of recent well-researched
reports on the future of higher education. At the national level, Reclaiming the American Dream; A
Report from the 21°" Century Commission on the Future of Community Colleges helped us assess the
national landscape. This report challenged us to imagine a new future for the College, to ensure the
success of our students, our institution, and our nation.

At the state level the College used the relevant portions of the New Jersey Council of County College’s
Big Ideas Project. The Big Ideas is a collaborative statewide project that identifies the major priorities for
New Jersey’s community colleges with the goal of increasing efficiency and capacity. This project has
also identified the most current and finest concepts to improve student success and provides a tremendous
starting point for long term planning. Data from both national and statewide reports provided the College
with a clear understanding of how changes in the external environment are impacting higher education.
Together with local demographic data and institutional effectiveness benchmarks, the College was able to
identify the trends, changes and underlying assumptions that informed and accelerated the planning
process.

What We Learned

The percentage of American adults with postsecondary credentials is not keeping pace with other
industrialized nations. Too many students leave college without earning a degree. As a result, college
completion has become the number one agenda item for the nation’s community colleges and a central
component of the New Jersey Community College plan for higher education.

Data from the US Department of Education indicates fewer than four out of every ten community college
students complete any type of degree or certificate after six years.

A large percentage of first time students continue to test into at least one level of developmental
education. Yet there is current research that questions whether high stakes placement testing is a good
predictor of college readiness. As the College looks for ways of increasing success, testing will have to
become part of the conversation.

According to the National Student Clearinghouse, nationally, one third of all college students transfer at
least once within five years. And the most prevalent transfer destination is a public two-year institution.
Understanding student mobility and transfer will have a profound effect on the student success discussion.

Based on population counts and projections developed by the New Jersey Department of Labor and
Workforce Development, the population of Salem County is projected to experience very slow population
growth, increasing by just 1.5 percent through 2018. Much of this growth will be people age 65 and
older.

The average per capital income of Salem County is much lower than the state average. This is due, in part
to the growing number of retirees, slow job growth, and limited number of businesses that operate within
the county.

Rapidly changing technology and access to information has altered how and where people learn. The

increasing number of cyber-universities and distance learning programs present ongoing competition.
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The cost of college attendance will continue to increase, impacting not only the level of participation in
academic courses but in campus activities. Students are finding it harder to pay for college and are taking
on increased amounts of debt. The nation's student loan debt now exceeds a trillion dollars.

State and local funding continue to make up a smaller percentage of operating expenses; forcing colleges
to rely heavily on tuition, and fees. Colleges have little to cut and diversifying revenue will be an
important step in sustainability.

Engaging Stakeholders

Salem Community College chose to use an issues-based planning model that addresses the most
important issues facing the college over the next four years. Leading the charge was a nine member
strategic planning advisory committee representing faculty, staff, and administrators. With the help of a
facilitator, the Committee was charged with identifying and prioritizing the major issues facing the
college over the next four years. To engage the rest of the college community the facilitator circulated an
electronic survey that asked stakeholders to rate how strategically important each issue identified by the
Committee was to the future of the College.

In addition to the survey, the facilitator held focus groups with external stakeholders from the community.
The focus groups helped to elicit specific information, opinions and perceptions about SCC’s strengths,
weaknesses and opportunities.

In total, the strategic planning process engaged more than 88 members of the greater college community.

Our Challenge

Like many community colleges in the state, SCC is faced with an extraordinarily challenging fiscal
environment. After a five-year trend of increasing enrollments, SCC is now facing a declining student
base, greater competition from out-of-county institutions, uncertainty over job growth and reduced
financial support. One of the most important priorities therefore, will be to ensure that the College has the
resources it needs to carry out its core mission - fo provide affordable, quality higher education for
college transfer and workforce development.

SCC is deeply connected to the community and rooted in its “hometown”. As the only higher educational
institution in the county the College serves as an educational, economic, and cultural hub. Its reputation
is that of a strong community partner. But internal pressure to stabilize fiscal operations and grow
enrollment coupled with the external pressure to improve student success rates and graduate a greater
number of students means the College must put greater emphasis on its core mission of education and
student success.

SCC must be committed, first and foremost, to fulfilling its academic mission of providing each student a
rigorous and relevant curriculum with learning experiences that transfer or lead to employment. And it
must do this by building a reputation based on exceptional programs. Many of these programs already
exist. Enrollment in niche programs make up more than 46 percent of the College’s total enrollment.
These programs have impacted graduation rates and are responsible, in large part for the constantly higher
percentage of students who attend full time. These quality programs are an example of SCC’s strength.
SCC must harness this strength and communicate its message and image as a quality provider of higher
education.
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Institutional Priorities

Salem Community College has identified three major institutional priorities. Improve Fiscal Stability.
Improve Student Success. Improve the College’s Image. Under each priority the Committee identified a
number of tactical objectives that will help the College achieve the priority. While there are other
objectives, these objectives were identified as having the most significant impact on each of the three
priorities.

Priority 1 — Improve Fiscal Stability

1. Expand Alternative Sources of Revenue

Place more emphasis on searching for competitive grants that align to the College’s goals
Increase advocacy and events to enhance college and capital resources

Explore opportunities for shared services to decrease operational expenses

2. Increase Enrollment

Promote niche programs throughout the U.S. and internationally (SET, NET, SGT).
Continue to develop and expand more quality online courses

Increase duel credit enrollment

3. Become a More Efficient Organization

Expand partnership opportunities with two- and four-year colleges on programs/functions

Evaluate programs and course offerings for cost effectiveness.

Continue to research opportunities to implement environmentally friendly initiatives that result in cost
savings.

Priority 2 — Improve Student Success

1. Increase Student Retention

Research the retention rate issue and implement a rigorous support structure to assist struggling students
in successfully completing course and program goals.

Move students through the developmental education curriculum in a timely and successful manner by
providing aggressive support systems.

Re-evaluate academic requirements in terminal programs to meet the needs of the-industry (certificates
and AAS).

Use technology to enhance student support for both traditional and en-tire online delivery.

2. Offer a greater number of workforce development programs and academic certificates

Create more career pathway opportunities that utilize the stacking of credits so that a student leaves with a
credential or certificate.

Partner with local businesses to develop workforce programs and certificates

Priority 3 - Improve the College’s Image

Enhance and advance SCC’s Message and reputation.

Build partnerships that enrich the position and image of SCC.

130



2013-2016 Strategic Planning Committee Members
Joan Balillie, President

Mark McCormick

Joanne Damminger
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Appendix 2: Current Organizational Chart (2015-2016)

PRESIDENT’S OFFICE ORGANIZATIONAL CHART 2015-2016

President
Michael R. Gorman, Ed.D.

Vice I’re:si.dent .ﬂf Dein of Enrollment Interira, CFO Director of Director of Director of Public Safety Admin,
Academic Affairs Managemet Ketan Insiitutional Institutiona] Advancement John Morrison Asst,
and CAO Kevin Catalfamo Gandhi Effectiveness Bill Clark Maria
Eric Pellegrino Mare Roy Fantini
(%]
iy
Analyst
(full-time)
As of 8/18/15
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ENROLLMENT AND MARKETING ORGANIZATIONAL CHART 2015-2016

Dean of Enrollment Management
Kevin Catalfamo

Director of
Workforce
Development
Mary Ellen
Hassler

Disabilities Support Office Persormel
Coordinater College Events Jill James ' Director of Retention & Admissions
Calvin Cizek Coordinator and Alicia Smith
Asgistant Divector of
Public Relations
Chuck Erhardt

Advising
Interat’l
Trensfer
Student
Leadership
Ashiey Markley

133

Part-time
Testing
Caoor,
Allison
Williams

As of 8/18/15



COLLEGIATE SERVICES ORGANIZATIONAL CHART 2015-2016 (Proposed)

Interim Chief Financial Officer

Ketan Gandhi
Tnterim Interim Director of Manager Evening Divector of
Director of Manager of Information Technology of Camypus Manager Purchasing HR
Student Financial Services Finance Larry McKee Operations Campus Caroline
Ron Burkhardt Cathexine Bruoce Ops Coulet
Priest Watkins Ryan DuGard
Danner
Assistant Coordinator
Director of of
Financizl Aid Stadent Cpneral it
Begin Stend R v | oot
Joseph Dougherty Specialist Support Admin,
. MeFNzid Spkeci:.list SBCIBT&I‘)"
adden e Claudette
Bickhart Collins
Office Coor, of
Personnel EOY
Barbara Services
Robinson Linda Hart
(grant-
funded)

As of 6/415
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ACADEMIC AFFAIRS ORGANIZATIONAL CHART 2015-2016

Vice President of Academic Affairs and CAO

Dr. Eric Pellegrino
Director of Nursing Associate Dean of : Director of
and Academic Affairs :ﬁ:gﬁigiﬁn grft Institutional Dirzetor of Academic and Instructional Manzger of
Allied Health Progrars Johm Steiner Kenneth & f;iu Research Information Services Technology Adjunct
Charles McGlade Denise {Library) Specialist Services
Dersch Jennifer Pierce Mary Samantha
Eklund Brewer
(=]
Intezim Meanager of
Asst. Dir. of Class Acazgemic Feculty Outcomes .
Nursing Sudio Trograms FPaculty Assessment Library Aides Faculty Admin,
Spec. Amanda Coordinator (part-time) Secretaries “Ee;e
Doug Sorshek Ron G. Hutchings (part-time) - M CA‘;I.ES{E .
Ohm Mendenhall W. Wagner S, Dobie
Nursing W_e&*ikend
Faculty Administrators
Jones Tutors
Polimeni Velta |
Nickerson
Chris Tnstructional Ajdes
Urban Lindsey Martz
Lauren Schwartz
Tabitha Rivas
Ao afRAGNTA
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Appendix 3: Energy Savings Improvement Plan (ESIP) Schedule
Salem Community College - ESIP

Energy Conservation Measures [ECMs). by Facility Annual Savings Hard Cost Payback
Donaghay Hall
Only BAS R N 5 v.052 ] 38,360 5.6
Lighting System Upgrades 3 13,524 k3 118,175 a7
Envelops - Air Szaling 5 1,407 ] 0,173 85
Envelops - Window Tinting 3 10 F 43270 178
Piug Losd Devices 3 1720 % 3,358 20
Tillis and Contini Hall combined
Mechanical Upgrades -Tilis ] 1371 ¥ 510,172 378
Mechanical Upgrades - Heat Exchanper Af Davidow ¥ - ¥ 165,202
Mechanical Upgrades - Tillis Mew Cooling for IT Roorm 5 4430 | 3 63,209 28
Mechanical Upgrades - Contini 3 2,405 3 TET, 715
Ductwark Replacements - Cortini- Shestmetal 3 - 3 353173
NG Backup Generator ¥ - 3 130,620
BAS Upgrades - Tillis 3 3,538 1 142,703 18.8
B&AS Upgrades - Condind 3 14,433 ¥ 165,338 1.4
Lighting System Upgrades ] 18,238 ¥ 126,202 a7
Plug Load Devices ] 2130 ¥ 5,BET 97
Nursing Canter
Mo Megh - Only BAS 5 2405 [ 3 38015 150
Lighting System Upgrades 3 2,100 ¥ 17,885 5a
Envelops - A S=aling ] 1,530 ] 6,371 47
Plup Load Devices 3 182 ¥ ARG 23
Davidow Hall
| BAS Brsinswap s 15E8T| % r4.0e2 236
Lighting Systern Upgrades 3 3124 ¥ 130,385 180
Enwvelops - i Szaling 5 1532 | 3 16,673 102
| Salzm Center
Mechanical Upgrades - HPz, ERV ] 2008 | % 182,850 0.4
BAS Upgrades ] 1,110 ] 78,454 0.7
Lighting System Upgrades 5 0,364 ¥ 51,404 77
Envelops - Air Saaling 5 mz| % 1,572 -
Plug Load Devices 3 1,062 ] 2817 24
| Glass Education Center
Lighting Upprades 5 5,054 7 41677 a7
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Erwelops - Window Tinting 5 el 2025 12.4
Flug Losd Devices 5 | % 43 13
Site ECMs
Site Lighting 5 gas| % B1.585 a7
Dczupancy Based Contral Integration - Scheduled software 3 - ¥ 38,500
Wiater Consarvation Measures ¥ 12,383 ¥ B1.52 50
Mstural Gas Procurement 3 13,000 5 ! 0o
PC Viruslization{gamputing] 5 55| 3 116,650 o
Add Altarmate Zlinch Monitore w Kaybosrds and Mise 5 e 46,820 527
— 5 Mpaz | 5 1 .
5 244408 § 3.975.718 16.3

Total
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Appendix 6: Program Assessment Master Grid
Previously Assessed Courses and Programs

OUTCOHE BEICCHEHEUVSADH emmdJuy CHPFSCI COHF&A CRJUVET DIGHED
GRMOE

10

11

12

14

15
16

17

EIDi0z S48

EIO101F 10

CHMA02E

o
EDA01Fi0
EDi0zEi
CHMA0Z2E
1
GHMADEE
ZEID fa
g
FfEHET

Zee sheet 2 For Der. Ed. And sheets 3-12 for Gen Ed.

EUZ10Z 514
EHGEZNZ
F1z
EMGz0Z
Fid
EHGEZNZ
F14
EHGz0z
Fi5

ACCIz1

Fiz

Az

F1z

BUS10:

=14

EHGzZ0Z

Fid

ECOzi

=15

oozt ARTIS

Fin Fin

=0zt ARTIS

(2141 =N
ARTHEF
ARTIE
F14

CEA1zE
2

CRJMOZF1Z CoAtze
Fid
CEAT0
15
EA1n
=15

CSC2E1S0

Programs listed separately

Fin

GRMOE

=N

GRMOE
FHGRMIZ ARTIEFH

Sz

CRJMOZ

Fid

CRJMIZ
i

ED
EDUM10Z1
"
EDLM10F 11
EDUM0S11
EDUH10E]
& EDLH
14
EDU110
=15

EDUHMAFD
SEDUMNTS
A0EDLMOIF
10
EDHMEN
EDUM0IF1

FaYzie
Fio
FEvziz
Fi1
Ptz
Fiz
FEv¥eiz
Fiz
EDUM0S1
QEDUMOTFA
0
EDHMEN
EDUA0IF1

EDUMOF 10
EDUM0S11
EDUHMF
EDUHM
Fiz

HFEzZn
Fil

BIOZZIS1Z
HEC 0z
k3
HSC1e25
E
HECzdEE
EHECIE:
Fiz

iLASSART HLTHEX HLTSCI LIEART

EMGZOZF
z

EMGzOz=
k3
EMGZOZF
FEHGZOZ
L]
EMGZOZ
Fid

LFH

HLH1z
129,198,14
wE
HLH1Ti, 17
ERTEL
HLH1%:
HLH1T4
Fio
HLH1#2,18
EREEREH]
5
HLH1TS
Fit
HLH1#:
128,198, 14
HLH1z9
Fiz

HLH179
Fiz
HLHi#4
o

HLH4,18
9,198,199
1MHLH13E
139,093,14
L

145

HATH
MATZE:
Fio

MATZZZET
1
MATZZZE
z

MATZF

o
MATZME
HATEZIF
"
MATZME
13

HEDCOD
HEZz0z
o

HET

HET11510
HET121511
HETi:1E12

HURE FHTS ECIELE SPHET S5COHH S55C0 SSPOL SSPSTC
HURz0e  FHYz21 SATI4ET EUSINEEN1 SOZIFE | SO0 313 HIS W2 31 FYFIM

=iz Fin SGETHAZAE BUSWEFN | SOCIZIFE  SC000.S1d HIZNEFH SHFSTN
HUFziE, ELSI0Z 512 HIZtz 51
=1 EUSI0EF1Z =1z FSYIF1
HUFzig FEVHIF
=iz FIvied
HUFzz0 =1z
=15 FSyiN
EH
FIvEN
=1z
HURZi  FHY SGTEIFIE  ACCIZIFIE SOCIFIE HiSI P FEYIFEH
] Fin SO S13 ]
HURziM | PHYZED FSY10MF
Fii Fin FEVHIF
HURzz1 FIvied
Fid =1z
FSYI1
EH
TR
HURzi  PHY1 SGTEMFH AGCIZIFIZ | SOCEMSH SOC214512 HISIFIN
=0 Fin SGTENFE TOCEE S HIZ =11
HURZF1 FHYEEZ SGTHASE HIZ1HF A1
i =1 SGTEN 14 HISME 12
HURZ0MF1 PHYZZZ SGTZI0F14 HISIHF1Z
1 S H SGTEN S5
HURZ0ZE]
H
HUFzid | PHY0
=13 Fin
FHYEEZ
=i
FHYzEZ
sz
HURZIMFD
SHURZ0F
i
HURZF
kS
HURZOZF
E

SETA0F0



Academic Calendar 2015-2016

7W1 Courses: Sept 8-Oct 26 *** 10W Courses: Oct 7-Dec 21 *** 7W2 Courses: Oct 28-Dec 21
July 1 Payment deadline for students who register on or before July 1

September 1 Opening Session for College employees

September 2 New Student Orientation

September 2 Adjunct Orientation Dinner

September 7 Labor Day - College closed

September 8 First day of 7W1 and 15W classes

September 8-15 Late registration 7W1 - late fee, add/drop classes
September 8-15 Late registration 15W - late fee, add/drop classes

October 7 Last day to withdraw from First Accelerated Session without academic penalty (7W1)
October 7 First day of 10W classes

October 7-9 Late registration - late fee, add/drop classes (10W)

October 12 Columbus Day - College closed

October 26 Last day of First Accelerated Session (7W1)

October 28 First day of Second Accelerated Session (7W2)

October 28-November 2 Late registration - late fee, add/drop classes (7W2)

November 9 First day of Registration for Spring

November 4 College In-Service Day - No classes

November 5-7 Fall Break - No classes [7W Hybrid sections F1 and S1 WILL still meet]

November 6 Last day to file a petition for December graduation

November 16 Last day to withdraw from 15W classes without academic penalty

November 18 Last day to withdraw from 10W classes without academic penalty

November 20 Last day to file a late petition for December graduation

November 25 Last day to withdraw from Second Accelerated Session without academic penalty (7W2)
November 26-28 Thanksgiving Holiday - College closed

December 1 Payment deadline for students who register on or before December 1
December 21 Last day of classes

December 23 Final grades must be posted

December 24-25 Holiday Break - College closed

December 31-January 1 New Year’s Break - College closed

Fall Trimester [T10W] 2015 (Associate Degree in Nursing students) /tied to FA-15]
July 31 Payment Deadline for nursing students on the payment plan

September 8 First day of Fall Trimester (T10W) classes

September 8-9 Late registration Fall Trimester (T10W) — late fee, add/drop classes
October 12 Columbus Day — College closed

October 19 Last day to withdraw from Fall Trimester (T10W) without academic penalty
November 4 College In-Service Day — No classes

November 5-7 Fall Break — No classes [7W Hybrid sections F1 and S1 will still meet]
November 13 Last day of Fall Trimester (T10W) classes

November 17 Final grades must be posted

Winter Trimester [W10W] 2015-16 (Associate Degree in Nursing students) /tied to FA-15]
July 31 Payment Deadline for nursing students on the payment plan
November 16 First day of Winter Trimester (W10W) classes Part I
November 16-17 Late registration Winter Trimester (W10W) — late fee, add/drop classes
November 26-28 Thanksgiving Holiday — College closed
December 21 Last day of Winter Trimester (W10W) classes Part |
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December 24-25 Holiday Break — College closed

December 31-January 1 New Year’s Break — College closed

January 18 Martin Luther King Jr. Day — College closed

January 19 First day of Winter Trimester (W10W) classes Part 11

January 25 Last day to withdraw from Winter Trimester (W10W) without academic penalty
February 15 President’s Day — College closed

February 22 Last day of Winter Trimester (W10W) classes Part 11

February 24 Final grades must be posted

Winter Session [4W] 2015-16 (Practical Nursing students) /tied to SP-16]
December 4 Payment Deadline for students who register on or before December 4
December 22 First day of Winter Session (4W) classes

December 22-23 Late registration Winter Session (4W) — late fee, add/drop classes
December 24-25 Holiday Break — College closed

December 31-January 1 New Year’s Break — College closed

January 7 Last day to withdraw from Winter Session (4W) without academic penalty
January 15 Last day of Winter Session (4W) classes

January 20 Final grades must be posted

Spring 2016

7W1 Courses: Jan 19-Mar 5 *** 10W Courses: Feb 23-May 9 *** 7W2 Courses: Mar 18-May 9
January 12 Opening Session for College employees

January 13 Professional Development Day for faculty

January 13 Adjunct Orientation Dinner

January 18 Martin Luther King Jr. Day - College closed

January 19 First day of 7W1 and 15W classes

January 19-26 Late registration 7W1 - late fee, add/drop classes

January 19-26 Late registration 15W - late fee, add/drop classes

February 15 Presidents’ Day - College closed

February 17 Last day to withdraw from First Accelerated Session without academic penalty (7W1)
February 19 Last day to file a petition for May graduation

February 23 First day of 10W classes

February 23-25 Late registration - late fee, add/drop classes (10W)

March 4 Last day to file a late petition for May graduation

March 5 Last day of First Accelerated Session (7TW1)

March 7 College In-Service Day - No classes

March 8-12 Spring Break - No classes

March 18 First day of Second Accelerated Session (7TW2)

March 18-21 Late registration - late fee, add/drop classes (7W2)

March 25-26 Spring Holiday — College closed

March 28 Last day to withdraw from 15W classes without academic penalty

April 1 Payment deadline for students who register on or before April 1

April 4 First day of Registration for Summer and Fall

April 12 Last day to withdraw from 10W classes without academic penalty

April 18 Last day to withdraw from Second Accelerated Session without academic penalty (7W2)
May 9 Last day of classes

May 11 Final grades must be posted

May 18 Commencement

Summer 2016

5W1 Courses: May 31-June 30 *** 10W Courses: May 31-Aug 8 *** SW2 Courses: July 5-Aug 8
May 30 Memorial Day — College closed

May 31 First day of SW1 and 10W classes

May 31-June 1 Late registration - late fee, add/drop classes (SW1 and 10W)

June 21 Last day to withdraw from SW1 classes without academic penalty

June 30 Last day of SW1 classes



June 30 Last day to file a petition for August graduation

July 4 Independence Day - College closed

July 5 First day of SW2 classes

July 5-6 Late registration - late fee, add/drop classes (5W2)

July 12 Last day to withdraw from 10W classes without academic penalty
July 14 Last day to file a late petition for August graduation

July 26 Last day to withdraw from SW2 classes without academic penalty
August 8 Last day of SW2 and 10W classes

August 10 Final grades must be posted
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